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Decades of research confirm that reading and writing 
go hand in hand. Skilled readers become more incisive 
writers. Skilled writers become more incisive readers.  



THE CRITICAL ROLE  
OF WRITING IN  
LITERACY DEVELOPMENT
Though literacy has long been recognized as essential to success in the classroom and beyond, 
emphasis is often placed on just one side of the literacy coin: reading proficiency. But research is 
making clear what we have always suspected: reading and writing are interrelated and mutually 
beneficial. As Scholastic Literacy chief consultant Pam Allyn puts it, “reading is like breathing in; 
writing is like breathing out” (Allyn 2015; Allyn 2018).

Literacy Today
If the primary function of education is to teach our youth the skills necessary to engage with 
the world in meaningful ways, become responsible citizens, and succeed in school and in their 
careers, then we have a long way to go when it comes to literacy. The 2017 National Assessment of 
Educational Progress (NAEP) results show that just 37% of fourth-graders are at or above “proficient” 
in reading. 

For writing, the results are more dismal. Just 28% of fourth-graders 
are at or above “proficient” in writing. And the trend continues 
across the grades, with only 27% of 12th-graders scoring at or above 
“proficient.” That means nearly 75% of our high school seniors are 
preparing to enter college, vocational schools, or the workforce with 
substandard writing skills. 

The ability to write clearly is vital for college and career success. 
Though dedicated instructional time is carved out for reading, the 
same is not always true of writing. Truly preparing students for life 
beyond the classroom means equipping them with the skills needed 
to be both critical readers and strategic writers.

1

THE CRITICAL ROLE OF WRITING IN LITERACY DEVELOPMENT

27%
 of 12th-graders are 

proficient writers
—NAEP (2017)

28%
 of fourth-graders are 

proficient writers
—NAEP (2017)
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Literacy Instruction for Tomorrow
In the past, writing was often taught as separate and disconnected from reading or overlooked 
altogether. But writing is an important piece of the literacy puzzle and crucial for preparing students 
for life beyond the classroom. 

Research indicates that while reading and writing are interconnected, they each have unique 
properties that warrant explicit instruction. Devoting instructional time to teach reading and writing 
as both unique and interconnected can help improve proficiency (Anderson and Briggs 2011; 
Graham and Perin 2007; Shanahan 2015). 

Scholastic Literacy engages students in daily reading 
and writing instruction with a focus on building a bridge 
between the  two. Students read and respond to texts 
in their Student Resource Books and practice writing 
for a variety of purposes and audiences in their Writing 
Workshop Resource Books.  

Across the year and within each Scholastic Literacy unit, 
young learners practice:

•  Writing prolifically

•  Writing strategically

•  Writing about reading and writing to learn

•  Reading to write

•  Writing to read

Through this comprehensive approach, Scholastic Literacy supports students as they become  
more critical thinkers who engage deeply with texts while developing their identities as readers  
and writers.

.       
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THE READING AND WRITING CONNECTION

 
" Reading is like  
breathing in; writing  
is like breathing out."
 —Pam Allyn (2015)
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Writing Prolifically
As with any skill, the more one practices with purpose and focus, the better one gets. For students to 
become skilled writers, they need plenty of opportunities to write (Graham 2008; Graham and Herbert 
2010; Graham and Perin 2007). 

With Scholastic Literacy, students are engaged in daily shared and independent writing activities 
from Day 1. Though each thematic unit includes a major writing project, students engage in daily 
short writing tasks to develop their skills along the way. This helps students flex their writing muscles, 
cultivate strong writing habits, and build writing stamina. 

Writing Strategically 
Scholastic Literacy uses a consistent gradual release 
approach to writing instruction across a unit, guiding 
students to greater writing independence. For each unit, 
the Writing Workshop breaks down the writing process 
across five weeks of instruction:

Week 1: Students are immersed in the genre, reading 
several texts within the genre and building an 
understanding of that writing type.       

Weeks 2–4: Students complete quick writes to practice 
the writing type, mirroring their writing after their reading 
and building their writing portfolios. writes to practice the 
writing type, mirroring their writing after their reading and 
building their writing portfolios.   

Week 5: Students select a quick write to use as a draft, then peer edit, revise, publish, and share  
their writing.  

This approach helps students develop a deeper understanding of the text type and leverage mentor 
texts to replicate text features in their own writing. It also allows teachers to gather the formative data 
to provide more targeted writing instruction in a small group or one-to-one settings using the traits-
based lessons included in the Teacher’s Edition.

Explicitly teaching the writing process helps improve students’ literacy skills. As students better 
understand how to put together and organize ideas in writing, they are better able to recognize the 
same elements of craft and structure in the works they read (Graham 2008; Graham and Herbert 
2010; Graham and Perin 2007). Establishing a consistent writing routine that includes having students 
plan, draft, edit, and share their writing helps increase writing proficiency (Graham 2008).  
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"Whether a sentence, a 
paragraph, or a page, 
the child engaged 
in the tough but 
transformational work of 
writing is egged on by 
the motivation to reach  
his or her audience in 
some purposeful way."

 —Ruth Culham (2014)
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THE READING AND WRITING CONNECTION

Writing About Reading and Writing to Learn
Scholastic Literacy uses a spiraled curriculum with six units of instruction per grade, each unit 
organized around a central theme. This thematic approach allows students to develop a rich, in-depth 
understanding of texts. In the initial weeks of a unit, students focus on becoming immersed in the 
genre. Students read and reread authentic texts, then respond in writing to make meaning of the text. 

When students write meaningfully about their reading, writing becomes a useful learning tool. 
“Students’ comprehension of science, social studies, and language arts texts is improved when they 
write about what they read” (Graham and Herbert 2010). Writing in response to reading encourages 
the reader to slow down, examine the text carefully, and think critically (Pearson 2002).

Teacher’s Edition, 
Grade 2, Unit 1, Week 1, Day 1
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DAY
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 INTERACTIVE READ-ALOUD    

 Louder, Lili  

  OBJECTIVE   
  Children will demonstrate 
comprehension of a story by 
answering questions about 
key ideas and details.   

  USE    

  Text Selection 

   Louder, Lili    

  Poster 
   “How Do You Read Stories?”     

  PRE-TEACH    

  Vocabulary 
   bossy  (p. 28):  telling 
someone what to do; ordering 
someone around  

  laryngitis  (p. 20):  infl amed 
voice box, usually resulting in 
a quiet, raspy voice  

  speak up  (p. 7):  to talk louder; 
to state your feelings or 
opinion  

  voice  (p. 2):  speech sounds 
made through the mouth     

 About the Book 
   Genre/Text Type  Realistic Fiction/Picture Book  

  Themes/Ideas  overcoming fear; taking responsibility for others; fi nding one’s 
own voice; making friends  

  Summary 
  Lili is the shyest person in her class. She prefers Lois the guinea pig to her 
classmates, and when she does speak not even the teacher can hear her. 
Cassidy, a troublemaker, chooses Lili as a partner and repeatedly takes 
advantage of her. But when Cassidy’s actions threaten Lois, Lili fi nds her voice 
and makes a new friend!   

  About the Author 
  Gennifer Choldenko, a.k.a. “Short Stuff” and “Shrimp,” may have been the 
shortest kid in her elementary school class and the youngest of her siblings 
and cousins, but her quirky sense of humor made everyone take notice of her. 
Now a successful writer and Newbery Honor winner for  Al Capone Does 
My Shirts,  Choldenko hasn’t lost her humor. She says that she writes in a small 
room with the door closed, so her characters will stay inside with her and not 
wander all around the house!   

  Key Understandings 
•    Gennifer Choldenko uses exaggeration to describe the voices of 

Mrs. Backmeyer and Lili, which adds humor and develops their characters. 
•  Dialogue reveals a conniving Cassidy and shows Lili’s emotional growth. 
•  Illustrations by S. D. Schindler show how Lili fi rst feels shy and 

uncomfortable and then fi nally takes control.    

780545 1175009

ISBN-13: 978-0-545-11750-0

E
A
N

ISBN-10: 0-545-11750-X

This edition is available for distribution 
only through the school market.

Will Lili find her voice in time to help a friend?

GENNIFER CHOLDENKO

illustrated by 

S. D. SCHINDLER

Cover art © 2007 by S. D. Schindler

FC_BC_9780545117500.indd   1 2/6/09   3:13:07 PM

      Read-Aloud Tips 
      Dialogue  Bring the characters to life by reading aloud their dialogue so that 

each character speaks in a distinctive voice. Keep in mind that Lili’s shy 
whisper of a voice helps defi ne her character. So speak her dialogue softly 
until the turning point in the story when she surprises everyone, including 
herself, by fi nally speaking loudly and forcefully. Then raise your voice, too! 

      Pause to Add Emphasis  Help children appreciate humorous or dramatic 
details by pausing to add emphasis. For example, “And in the reading corner 
Cassidy got Secrets of the Fairy World and Lili got [pause—then say slowly]  The 
Big Book of Grammar Rules .”   
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UNIT: It Happened in School • 23

 WRITING WORKSHOP    

 From My Point of View 

  OBJECTIVE   
  Children will recognize that 
everyone experiences life in 
different ways.   

  NOTE TO TEACHER   
  Children will have the 
opportunity to think deeply 
about point of view. They 
will read a book in which 
there are two distinct 
character experiences and 
use evidence about what 
the characters see, hear, 
and feel to understand the 
two different points of view. 
They will then write about a 
time they and another person 
had a different point of view 
about an experience.     

  USE   
•     Louder, Lili  
•  Two Points of View (Writing 

Workshop Resource Book)    

  SUPPORT   
•    Focus children’s listening 

on a specifi c task (such as 
identifying what the character 
is feeling) so they understand 
their purpose for reading and 
listening.  

•  Provide ample wait time 
for ELLs to get their words 
ready and/or consider having 
children turn and talk before 
sharing with the class.    

  Introduce 
In  Louder, Lili,  Lili and Cassidy have very different views about a lot of things.  
Encourage children to share what they remember about how the two girls feel 
about being partners—and how each girl experiences the world.    

  Teach 
  Defi ne  point of view  as “the unique way an individual experiences the world,” or 
“a person’s perspective on a topic or issue.” 

  Cassidy likes being partners with Lili, but Lili does not enjoy being partners with 
Cassidy. Their points of view toward the same situation are very different. When 
we say  point of view  we mean the way that someone experiences life. This can 
include everything they  see ,  hear , and  feel  .  Everyone’s experiences are unique, 
or different from, everyone else’s experiences.  

 Repeat “see,” “hear,” and “feel” using hand motions, and have children repeat 
each motion. 

 Review the section of  Louder, Lili  where the two characters are fi rst partners, 
ending with “But Lili stood with Lois...” Ask children to consider what each 
character says and does to show her point of view. Continue reading to the 
point in the story where Lili rescues Lois from Cassidy.   

  Try 
  Display the Two Points of View graphic organizer and model writing how two 
characters view the same situation differently: how Lili and Cassidy view Lois. 
Tell children to think about what the characters see, hear, do, and feel. 

Person 1: Lili Person 2: Cassidy
She sees that Lois needs to be 
protected from Cassidy. 

She sees Lois as a toy, not as a pet 
that needs to be treated with care. 

  Are Lili and Cassidy’s experiences mainly the same or different? Explain 
how. Knowing that different characters see things differently helps us better 
understand how the characters relate to one another and understand the story.    

  Independent and/or Small-Group Work 
  Have children turn to the Two Points of View graphic organizer in their Writing 
Workshop Resource Books. Instruct them to write independently about a time 
in their lives where they and another person had a different point of view of the 
same experience. Encourage children to focus on how each person saw, heard, 
or felt that experience differently.  

 Possible conferring questions: 

•   What experience did you write about? Why was that memorable for you? 
•  How was your point of view different from the other person? How do you know?    

  Wrap Up 
  Have children share their writing about point of view with a partner. Then ask a 
few children to share their writing with the class.   
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UNIT: It Happened in School • 23

 WRITING WORKSHOP    

 From My Point of View 

  OBJECTIVE   
  Children will recognize that 
everyone experiences life in 
different ways.   

  NOTE TO TEACHER   
  Children will have the 
opportunity to think deeply 
about point of view. They 
will read a book in which 
there are two distinct 
character experiences and 
use evidence about what 
the characters see, hear, 
and feel to understand the 
two different points of view. 
They will then write about a 
time they and another person 
had a different point of view 
about an experience.     

  USE   
•     Louder, Lili  
•  Two Points of View (Writing 

Workshop Resource Book)    

  SUPPORT   
•    Focus children’s listening 

on a specifi c task (such as 
identifying what the character 
is feeling) so they understand 
their purpose for reading and 
listening.  

•  Provide ample wait time 
for ELLs to get their words 
ready and/or consider having 
children turn and talk before 
sharing with the class.    

  Introduce 
In  Louder, Lili,  Lili and Cassidy have very different views about a lot of things.  
Encourage children to share what they remember about how the two girls feel 
about being partners—and how each girl experiences the world.    

  Teach 
  Defi ne  point of view  as “the unique way an individual experiences the world,” or 
“a person’s perspective on a topic or issue.” 

  Cassidy likes being partners with Lili, but Lili does not enjoy being partners with 
Cassidy. Their points of view toward the same situation are very different. When 
we say  point of view  we mean the way that someone experiences life. This can 
include everything they  see ,  hear , and  feel  .  Everyone’s experiences are unique, 
or different from, everyone else’s experiences.  

 Repeat “see,” “hear,” and “feel” using hand motions, and have children repeat 
each motion. 

 Review the section of  Louder, Lili  where the two characters are fi rst partners, 
ending with “But Lili stood with Lois...” Ask children to consider what each 
character says and does to show her point of view. Continue reading to the 
point in the story where Lili rescues Lois from Cassidy.   

  Try 
  Display the Two Points of View graphic organizer and model writing how two 
characters view the same situation differently: how Lili and Cassidy view Lois. 
Tell children to think about what the characters see, hear, do, and feel. 

Person 1: Lili Person 2: Cassidy
She sees that Lois needs to be 
protected from Cassidy. 

She sees Lois as a toy, not as a pet 
that needs to be treated with care. 

  Are Lili and Cassidy’s experiences mainly the same or different? Explain 
how. Knowing that different characters see things differently helps us better 
understand how the characters relate to one another and understand the story.    

  Independent and/or Small-Group Work 
  Have children turn to the Two Points of View graphic organizer in their Writing 
Workshop Resource Books. Instruct them to write independently about a time 
in their lives where they and another person had a different point of view of the 
same experience. Encourage children to focus on how each person saw, heard, 
or felt that experience differently.  

 Possible conferring questions: 

•   What experience did you write about? Why was that memorable for you? 
•  How was your point of view different from the other person? How do you know?    

  Wrap Up 
  Have children share their writing about point of view with a partner. Then ask a 
few children to share their writing with the class.   
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Writing Within the Genre
During weeks 2–4 of a Scholastic Literacy unit, students 
focus less on what the text is about and more on 
understanding how the text is constructed. With the aid 
of teacher modeling and the close study of authentic 
mentor texts representing a wide variety of diverse voices, 
students practice replicating elements of the text type in 
their own writing. 

Writing to Read

Teacher’s Edition, 
Grade 2, Unit 1, Week 1, Day 3

 
"[R]eading great children’s 
books can become a 
touchstone for how our 
children communicate 
themselves to the world 
through how they master 
language itself. They can 
read through the lens of 
writing and be stunned 
by the author’s craft of 
language, and then they 
can do the same to craft 
their stories so others 
might know them too."

  —Pam Allyn (2015)

READ | THINK | DISCUSS
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3
DAY

32 • WEEK 1 

 SHARED/CLOSE READING    

 “Cornelia and the Show-and-Tell Showdown” 

  OBJECTIVE   
  Children will demonstrate 
comprehension of a story by 
answering questions about 
key ideas and details.   

  USE   

  Text Selection 
  “Cornelia and the 
Show-and-Tell Showdown”   

  Student Resource Book 
  Story, pp. 6–7   

  Poster 
   “How Do You Read Stories?”     

  ABOUT 
THE TEXT   

  Genre    Realistic Fiction   

  Summary    When you have 
only one show-and-tell day 
at school, you want to bring 
something very special. 
Cornelia’s family is full of 
ideas for what she could bring, 
but Cornelia knows what she 
really wants to bring—her pet 
corn snake! With her family’s 
help, Cornelia starts getting 
ready for the big day.    

  PRE-TEACH   

  Vocabulary 
   showdown:   a time when 
two sides face each other to 
settle a disagreement  
  unusual:   not like ordinary 
things  
  unique:   the only one of 
its kind     

  Introduce the Text 
  Point to the  “How Do You Read Stories?”  poster and tell children that they will 
be reading a realistic fi ction story. Explain to children that the author created a 
realistic fi ction story with characters that may be like people they know. 

 Have children turn to page 6 in their resource books. Read aloud the book title 
and the names of the author and illustrator. Identify Cornelia on the fi rst page 
and point out how she appears in the other small illustrations, too. Note that 
this excerpt is the fi rst chapter from a book. Then read the chapter title: 
“Super Duper News!”   

  Read Together and Invite Thinking 
•    Have children read along as you read aloud the text one time. Ask children 

to fi nd out how Cornelia gets ready for her one-and-only show-and-tell day 
at school.  

•  After reading, ask:  How does Cornelia go about fi guring out what to bring to 
her show-and-tell day?  

•  Next, use the questions to guide children through a closer analysis as you 
reread the short text together.  

  Character   Read the beginning of the story. How does Cornelia feel about 
show-and-tell day at school? How do you know?  1   

  Plot   What do Cornelia’s family members suggest that she bring to show-and-
tell day? Why does she say no to all of their ideas?  2  3  4  

   Think Aloud   Dad suggests her rock collection, Mom suggests 
bringing toy horses, and Pete suggests bringing him (her brother). 

Each time, Cornelia says that someone else has already brought the 
suggested item for show-and-tell .  

  Illustrations/Text   Who is Corny? How does the illustration help you know? 
Why does Dad think Corny will make a good show-and-tell item?  5  6  

  Cause and Effect   Why does Mom call the school?  7  

   Think Aloud   Mom does not think school is a good place for a 
snake. She wonders if the school will agree with her. She calls 

because she wants to make sure Cornelia has permission to bring her pet 
snake to show-and-tell day.     

BL_TG_G2U1_W01D3_032-037.indd   32 11/28/18   11:00 AM
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UNIT: It Happened in School • 35

  OBJECTIVE   
  Children will notice when 
a character’s point of view 
changes and understand why 
it changes.   

  NOTE TO TEACHER   
  In real life and in literature, 
we often see an individual’s 
point of view change. Guide 
children to notice when a 
character’s point of view 
changes using  Make Way for 
Dyamonde Daniel  as a model.    

  USE   
•    Point of View Clues (Writing 

Workshop Resource Book) 
•   Make Way for Dyamonde 

Daniel     

  SUPPORT   
•    Create an atmosphere of 

supportive sharing in your 
classroom. Teach and review 
norms for active listening 
and showing appreciation, so 
all children feel comfortable 
sharing their writing with 
their peers.    

  Introduce 
  Warm up with an anecdote from your own life about a time when your point of 
view changed. Then ask:  What was my point of view originally? What is my point 
of view now? Why did my point of view change?  

 Explain that a character’s point of view often changes as the story progresses. 
Revisit the Point of View Clues graphic organizer from Day 2 to remind the 
class of Dyamonde’s point of view in Chapter 1. Ask children whether they think 
Dyamonde’s point of view will change.   

  Teach 
  Set a purpose for listening as you read aloud Chapter 4 (pp. 34–40) of  Make 
Way for Dyamonde Daniel —looking and listening for clues in the words and 
illustrations about Dyamonde’s point of view toward Free. What does she do, 
think, or say that reveals her point of view toward him? 

 Ask children to describe Dyamonde’s point of view toward Free and share clues 
that reveal that her point of view remains negative. For example:   

•   After Free bumps into Jordan, Dyamonde says, “What is your problem?” 
•  She scowls at him when he growls at someone.  

 Ask:  Do you think that Dyamonde’s point of view toward Free is going to change?  

  Try 
  Read aloud chapters 5–7 (pp. 42–67). Ask children to put their thumbs up if 
they notice a change in Dyamonde’s point of view. 

 Have children share clues from the text that reveal that Dyamonde’s point of 
view about Free has changed. For example:  

•   Dyamonde tells Free she likes his real name—Reed. 
•  Dyamonde hopes that Free will stay in the neighborhood for a long time.  

  Just like in the story I told at the beginning of our lesson, the things we 
experience often cause our feelings to change. Dyamonde’s point of view about 
Free changes when she gets to know and understand him better. She hopes that 
they will be friends for a long time. This is her new point of view toward him.    

  Independent and/or Small-Group Work 
  Have children read independently from fi ction texts. Instruct them to look for 
clues that the main character’s point of view has changed in some way and jot 
down what they notice. 

 Possible conferring question: 

   What do characters say or do that show their points of view have changed?     

  Wrap Up 
  Ask children who discovered a character’s changed point of view in their 
reading to share their fi ndings.   

 WRITING WORKSHOP    

 From My Point of View  
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UNIT: It Happened in School • 35

  OBJECTIVE   
  Children will notice when 
a character’s point of view 
changes and understand why 
it changes.   

  NOTE TO TEACHER   
  In real life and in literature, 
we often see an individual’s 
point of view change. Guide 
children to notice when a 
character’s point of view 
changes using  Make Way for 
Dyamonde Daniel  as a model.    

  USE   
•    Point of View Clues (Writing 

Workshop Resource Book) 
•   Make Way for Dyamonde 

Daniel     

  SUPPORT   
•    Create an atmosphere of 

supportive sharing in your 
classroom. Teach and review 
norms for active listening 
and showing appreciation, so 
all children feel comfortable 
sharing their writing with 
their peers.    

  Introduce 
  Warm up with an anecdote from your own life about a time when your point of 
view changed. Then ask:  What was my point of view originally? What is my point 
of view now? Why did my point of view change?  

 Explain that a character’s point of view often changes as the story progresses. 
Revisit the Point of View Clues graphic organizer from Day 2 to remind the 
class of Dyamonde’s point of view in Chapter 1. Ask children whether they think 
Dyamonde’s point of view will change.   

  Teach 
  Set a purpose for listening as you read aloud Chapter 4 (pp. 34–40) of  Make 
Way for Dyamonde Daniel —looking and listening for clues in the words and 
illustrations about Dyamonde’s point of view toward Free. What does she do, 
think, or say that reveals her point of view toward him? 

 Ask children to describe Dyamonde’s point of view toward Free and share clues 
that reveal that her point of view remains negative. For example:   

•   After Free bumps into Jordan, Dyamonde says, “What is your problem?” 
•  She scowls at him when he growls at someone.  

 Ask:  Do you think that Dyamonde’s point of view toward Free is going to change?  

  Try 
  Read aloud chapters 5–7 (pp. 42–67). Ask children to put their thumbs up if 
they notice a change in Dyamonde’s point of view. 

 Have children share clues from the text that reveal that Dyamonde’s point of 
view about Free has changed. For example:  

•   Dyamonde tells Free she likes his real name—Reed. 
•  Dyamonde hopes that Free will stay in the neighborhood for a long time.  

  Just like in the story I told at the beginning of our lesson, the things we 
experience often cause our feelings to change. Dyamonde’s point of view about 
Free changes when she gets to know and understand him better. She hopes that 
they will be friends for a long time. This is her new point of view toward him.    

  Independent and/or Small-Group Work 
  Have children read independently from fi ction texts. Instruct them to look for 
clues that the main character’s point of view has changed in some way and jot 
down what they notice. 

 Possible conferring question: 

   What do characters say or do that show their points of view have changed?     

  Wrap Up 
  Ask children who discovered a character’s changed point of view in their 
reading to share their fi ndings.   

 WRITING WORKSHOP    

 From My Point of View  
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THE READING AND WRITING CONNECTION

In the final weeks of each Scholastic Literacy unit, students move from reading to write to writing to 
read. As learners participate in the writing process, they become true writers, writing authentically with 
a clear purpose and audience in mind. 

At the same time, students return to the role of reader, this 
time examining their own writing and that of their peers. 
With a more critical eye, students engage in peer editing, 
questioning each other to get at intended meaning (e.g., 
What did you mean to say here? How could we make 
it clearer?). Having gone through the writing process, 
students become more critical readers (Pearson 2002). In 
turn, as they respond to their peers’ questions about their 
writing, they begin to construct their identities as writers 
(Anderson and Briggs 2011).

 
Writing as Celebration 
Each Scholastic Literacy unit ends with reflection and celebration. Students consider what skills 
they have learned and how they have evolved as writers. Then they enjoy having their hard work 
recognized and celebrated. Celebrating students’ writing achievement helps build enthusiasm for 
writing and increase student motivation (Graham 2008).

 
"Children need to become 
both author and audience 
by giving and receiving 
genuine responses that 
value their voices and 
choices. Through these 
interactions, they express 
themselves and construct 
identities."
 —Anderson and Briggs (2011)
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THE CRITICAL ROLE OF WRITING IN LITERACY DEVELOPMENT

CONCLUSION
A primary goal of education is to support students on their path to becoming productive citizens 
who are equipped with the skills to be successful in all their endeavors. Communication is 
fundamental, and reading, thinking, and writing are fundamental to communicating effectively. 
Reading is breathing in—taking in a text, pausing to think about its meaning, analyze its structure,  
and consider its craft. Writing is breathing out—composing meaning, communicating thoughts,  
and articulating one’s point of view. 

Scholastic Literacy’s comprehensive approach to reading and writing gives students in Grades K–6 
the cutting-edge scaffolded instruction, immersion in authentic texts in a wide variety of formats, 
and sustained writing time and feedback that they need to become critical thinkers, readers,  
and writers.
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For nearly 100 years, Scholastic’s mission has been to 
help students become the best version of themselves by 
providing authentic and culturally relevant books.  

WE BELIEVE:
1.  Literacy is both a functional tool and a bridge to a life of intellectual 

curiosity and happiness. Giving young people access to the 
knowledge and skills that allow them to select the future of their 
choosing is, for us, the definition of freedom.

2.  Setting high expectations for every child is nonnegotiable. Everything 
we craft is built on the conviction that equity and academic success is 
possible for every child.

3.  Helping educators reflect on and refine their practice must always  
be our goal. 

These beliefs are the heart of our work together. They have 
inspired us to serve educators and parents by integrating 
best practices in literacy instruction into a coherent, 
flexible, research-based system for teaching and learning.
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