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Visit www.scholastic.com/NextStepGuidedReading for:
•  printable assessment forms and lesson-planning 

resources
•  how-to video clips
•  easy digital data management
•  student and whole-class reports

Sturdy Storage Box and Folders
Hanging folders for each level keep 
your assessment materials organized.32 Assessment Texts for Levels K–Z

Includes literary and informational texts for each level.

LEVEL S • 432 Words 

Building the PyramidsBy Mark Fisher

The Egyptian pyramids are massive, ancient, and most of all, mysterious. They 

are among the largest structures ever built, reaching hundreds of feet into the air. 

But because they were built so long ago, it’s impossible to determine certain facts 

about them. We do know that Egyptians started building pyramids nearly 5,000 

years ago. They built more than 100 in all. 

Mummies Inside!
We also know that pyramids were burial places for Egyptian kings and 

queens. Egyptians believed that if they took proper care of their dead rulers, the 

rulers would enter the afterlife—a life after this one on earth. The rulers’ bodies 

were carefully preserved through the process of mummification. The bodies were 

wrapped tightly from head to toe with strips of cloth. Masks were placed on their 

faces so the rulers would be recognized in the afterlife. The mummies were put 

in rooms deep inside the pyramids, surrounded by furniture, food, and games—

everything they would need for the afterlife. 

Informational Text

LEVEL T • 483 Words 

The Mystery of  
the Missing 
Watch
By Lisa Jeffries

Julia’s mother was in a decidedly grouchy mood. For the third straight  
night, raccoons had gotten into the trashcan, and now garbage was strewn all 
over the backyard.

Her mother was so out of sorts that she almost forgot to say “Happy 
Birthday” to Julia. But at breakfast, she presented Julia with a small blue box  
tied with a pretty red bow. Inside was the sparkly purple watch Julia had been 
talking about for months. She couldn’t wait to get to school and show it to her 
friends, Mia and Natalie. 

As anticipated, her friends “oohed” and “aahed” with envy when they saw 
the watch. Later at recess, they each took turns trying it on. 

“It fits me perfectly!” Mia said.
“It looks great on me,”  

Natalie declared. 
“Um, can I have my watch 

back?” Julia asked. 
That night Mia and Natalie 

went over to Julia’s for a birthday 
sleepover. Julia’s parents barbecued 
burgers, and after dinner they all 
played softball in the backyard until 
the stars came out. The girls stayed 
up late watching their favorite movies 
until they conked out. 

Literary Text: Fiction

LEVEL O • 386 Words 

People always talk about how incredible it would be to travel to Mars 

or some other distant planet. Yet some of the largest places that have 

never been visited are right here on Earth. The ocean is full of amazing 

unexplored areas! The ocean is huge. That’s because a lot more 

of the Earth is covered with water than with land. 

Imagine the Earth is a pie cut into ten slices. 

Seven of the slices would be made up of ocean, 

and only three slices would be made up of land. 

That’s why when astronauts view the Earth from 

space it looks blue rather than green.  

 
The Unknown Ocean

Oceans contain large areas that have never been explored by 

humans. Deep under the ocean, it’s very cold and very dark. But with 

special equipment, scientists can see the bottom of the ocean. They do 

this by sending remote control submarines down into the ocean. The 

submarines have cameras that let the scientists see what’s there. So 

far, they’ve discovered underwater plains, 

mountains, vast canyons, and  

even volcanoes. 

The ocean is surprisingly deep.  

In fact, one spot is deeper than the  

height of any mountain on Earth.  

Deep Sea Exploration

Water 70%

Land 30%

Informational Text

Deep Sea Exploration
By Steve Katz

LEVEL P • 462 Words 

Lucy’s  
Lucky Charm
By Brian Knobler

Lucy had been having a horrible 

softball season. Every time she got 

up to bat, she struck out. Her batting 

slump wasn’t helping her team, the 

Panthers, one bit. 

Now the Panthers were up against 

the Blue Jays. When Lucy stepped to 

the plate, the score was tied, and the 

bases were loaded. Twice she swung and 

missed. She had two strikes against her. 

Lucy sighed and tapped the tip of her 

bat on the ground. This cleared away 

some dirt, exposing something shiny. She bent over and picked it up. It 

was a tiny silver charm in the shape of a four-leaf clover!

Lucy slipped the charm in her pocket. Then she gripped the bat, 

swung at the next pitch, and hit the ball into centerfield for a single. Boy, 

did that ever feel good! Lucy beamed as she ran to first base, realizing she 

had just knocked in the winning run.

Thanks to Lucy’s late-inning single, the Panthers beat the Blue 

Jays for the first time ever. Afterward, Lucy showed the clover to one 

of her teammates, Jen. “I think I’ve found a secret good-luck charm,” 

she whispered. 

Literary Text: Fiction LEVEL Y • 577 Words Charles BraceHero of the Newsies
By Peter Shea

In the 19th century some American children didn’t go to school but instead 

worked long hours just like adults. They worked in mines and factories, in 

agriculture and canneries, as newsboys, messengers, and peddlers. Some of the 

children were orphans living on the streets, and they worked these grueling jobs 

simply to survive.
Charles Brace wanted to do something about this situation. Brace was 

trained as a minister, but decided that instead of doing his work in a church, he 

preferred to help people more directly. Brace decided to focus his efforts on 

improving children’s lives and working to give them a better future. One of the 

groups he sought to help was New York City’s “newsies.”

During the late 1800s, New York City 

was home to a group of ragged, homeless, 

orphaned boys that came to be known  as 

“newsies.” Newsies got their name because 

they sold newspapers. In the late 19th and 

early 20th centuries, they were the primary 

distributors of newspapers to the public. There 

were about 10,000 of them in New York City, 

some as young as five years old. Each morning, 

they would pick up a fresh bundle of papers. 

Then they would set to work selling them, 
shouting out slogans like the famous: “Extra, 

extra, read all about it!” 

Literary Text: Biography

Charles Brace

Assessment Conference Book
A handy resource with Quick 
Reference Guides for administering 
and scoring Reading Records.Teacher’s Guide

Step-by-step directions for 
administering and scoring each 
assessment, along with planning 
tools and lesson plans for each 
stage of reading development.

Assessment Forms Book and CD
All the forms you need to administer 
the four assessment steps. Ready to 
reproduce or print.
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LEVEL K • 328 Words 

By Angela Kaplan

Do you like to eat sunflower seeds? Those crunchy little seeds 
sure taste good. But sunflower seeds are much more than a tasty 
snack. Those small seeds can grow up to become giant sunflowers. 
How do they grow from seeds to sunflowers? 
 
Getting Started 

Every sunflower begins as a tiny seed. If a 
sunflower seed is going to become a sunflower, 
it must be planted in the ground. Spring is the 
best time to plant the seeds. That is when the 
soil is wet from rain showers and is beginning to 
warm up after winter. To sprout, sunflower seeds 
need warmth and water. About a week after the 
seed is planted, the seed bursts open. Then a tiny 
sunflower plant begins to grow.

What happens next? The young plant sends 
roots down into the soil. The soil has good things 
in it that feed the plant. The plant also begins to 
grow its stem up toward the sky. It breaks through 
the soil. Small leaves also begin to form. At this 
stage, the young plant is called a “seedling.”

Informational Text

From Seed  
to Sunflower

seed

seedling

By Doug Williams

Most people think bats are scary and spooky. But they’re really 
not. When you learn more about these creatures, you’ll see that they’re 
harmless. They’re also very helpful!
 
Bat Habitat

There are more than 
1,000 kinds of bats. They live 
all over the world, except 
in very cold places or hot 
deserts. Bats live together in 
big groups called colonies. 
Many bats make their homes 
in caves or in treetops. But 
some bats live in cities. These 
bats make nests in buildings 
or under bridges.
 
Bats Are Not Birds

Bats can fly, but they are not birds. They have fur instead of 
feathers. In fact, bats are mammals just like dogs, monkeys, and you.  

LEVEL L • 307 Words 

NORTH 
AMERICA

CARIBBEAN

  SOUTH
   AMERICA

AFRICA

EUROPE

ASIA

AUSTRALIA

WHERE BATS LIVE

= bats live here KEY
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Informational Text

Bats!
AmAzing 

LEVEL M • 322 Words 

Whirling, Twirling 
Tornadoes
By Tim Lee

Tornadoes whirl and twirl and cause big problems! This 
article will tell you all about this powerful type of storm. 
 
Spinning Wind

Tornadoes are made from winds that spin inside strong 
thunderstorms. A tornado looks like a big funnel or an elephant’s 
trunk. They are dark because the winds pick up dirt from  
the ground. 

Tornadoes happen most 
often in spring and summer. 
Each year, there are about 
a thousand tornadoes in 
the United States. They can 
happen any place. But they 
are most common in an area 
called “Tornado Alley.” This 
area includes states that are in 
the center of America, such as 
Kansas, Oklahoma, and Texas. 

Informational Text

LEVEL N • 329 Words 

Yeti, 
Fact or 
Fiction?
By Maggie Estrada

A Mystery in the Mountains
Some people say that it lives in the 

snowy mountains of Asia. They say it is 

eight feet tall and has thick white fur. 

Some say it looks like a giant ape. Only a 

few people say they have ever seen one, and most scientists doubt it  

really exists!  

Just what is this strange creature? The Yeti! If you have never heard 

of the Yeti, you might know its other name. It is sometimes called the 

“Abominable Snowman.”  

Tales of the Yeti have been around for hundreds of years. But in all 

that time, no one has been able to prove it’s real. There are no pictures 

or videos of the Yeti, and no one has ever captured one. For this reason, 

most people don’t believe the creature actually exists. They think stories 

of the Yeti are simply legends.

Informational Text

LEVEL O • 386 Words 

People always talk about how incredible it would be to travel to Mars 

or some other distant planet. Yet some of the largest places that have 

never been visited are right here on Earth. The ocean is full of amazing 

unexplored areas! 

The ocean is huge. That’s because a lot more 

of the Earth is covered with water than with land. 

Imagine the Earth is a pie cut into ten slices. 

Seven of the slices would be made up of ocean, 

and only three slices would be made up of land. 

That’s why when astronauts view the Earth from 

space it looks blue rather than green.  

 
The Unknown Ocean

Oceans contain large areas that have never been explored by 

humans. Deep under the ocean, it’s very cold and very dark. But with 

special equipment, scientists can see the bottom of the ocean. They do 

this by sending remote control submarines down into the ocean. The 

submarines have cameras that let the scientists see what’s there. So 

far, they’ve discovered underwater plains, 

mountains, vast canyons, and  

even volcanoes. 

The ocean is surprisingly deep.  

In fact, one spot is deeper than the  

height of any mountain on Earth.  

Deep Sea Exploration

Water 70%

Land 30%

Informational Text

Deep Sea Exploration
By Steve Katz

LEVEL P • 408 Words 

By Jason Bennett

The bicycle is a simple vehicle, but it has a rich and interesting history. 

Since the introduction of the first bike nearly 200 years ago, bicycles have 

undergone many transformations that have made them better and better.

The bicycle was invented in Germany in 1817. The first ones were 

made out of wood and didn’t have any pedals. People rode them by 

pushing along the ground with their feet, kind of like riding a scooter. 

Big Changes in Bikes
In the 1860s, pedals were added to bikes, but they were placed on 

the front wheel. That meant riders used the front wheel both to pedal and 

to steer. This made these bikes hard to control. What’s more, the bike’s 

wheels were made out of wood or metal, which caused the ride to be 

very, very bumpy.

But inventors kept coming up with new ideas to improve the bicycle. 

In the 1870s, a new kind of bike appeared with a huge front wheel and a 

tiny back wheel. This special design helped bikes go faster, but very few 

people were willing to try them. Women wore long dresses in those days, 

which made it hard for them to do anything athletic. Meanwhile, men  

who fell from these tall bikes were often badly hurt. Risking your life for  

a bike ride just didn’t seem worth it.

Informational Text

History 
of tHe

Bicycle

LEVEL Q • 400 Words 

By Doug Williams

You’ve heard of the Titanic shipwreck, but do you know about the 

Arabia shipwreck?  During the 1800s, the steamboat Arabia traveled up 

and down rivers in Missouri, Ohio, and other states. Sometimes it carried 

passengers and sometimes it carried goods, such as clothing and food.

On September 5, 1856, the Arabia hit a tree trunk hidden below the 

surface of the water in the Missouri River. The trunk tore a gash in the 

ship’s side. The Arabia filled with water and began to sink. Fortunately, 

the ship was not carrying any passengers that day, and the crew was able 

to escape to safety. The wreck of the Arabia caused only one casualty. A 

mule, trapped on the ship, died.

Sunk in the Mud
The Arabia was packed with goods on the day of the accident, 

however. These goods were worth a lot of money, and people tried to 

rescue the ship’s valuable cargo. 

Informational Text

The Wreck of the Arabia

LEVEL R • 432 Words 

AnimAls of the 

GalapaGos 
Islands
By Maggie Estrada

Welcome to the Galapagos!
If you visited the Galapagos Islands in South America, you wouldn’t see 

very many people, but you would see a lot of animals. Some of the creatures 

that live on the islands aren’t found anywhere else in the world. Many of the 

animals that live there are fearless, because they don’t have predators to 

chase after them. For the animals of the Galapagos, life is pretty good!

Galapagos Favorites
One of the most famous animals in the islands is the Galapagos giant 

tortoise. These tortoises are the biggest in the world, and they can weigh as 

much as 500 pounds. In fact, they keep growing for up to 40 years. At age 40, 

however, these tortoises are still kids because they can live to be as old as 150!

Another favorite creature in the Galapagos is the blue-footed booby.  These 

funny-looking birds have long white bodies and dark brown wings, while their feet 

are—you guessed it—blue! In fact, 

their feet are the very same color as 

a sky-blue crayon. When the male 

booby wants to meet a female, he 

does a funny dance and shakes his 

bright blue feet. If the female likes 

him, she shakes her feet and  

dances, too.  

Informational Text

Giant Tortoise

Blue-Footed Boobies

LEVEL K • 420 Words 

A Hard-Working Boy 
Who Loved to Learn

By Angela Martin

This is the true story of a boy who lived a long time ago. He 
was born in 1809. That is more than 200 years ago. The boy was 
born in the state of Kentucky. His parents were farmers and they 
moved around a lot. They lived in several different log cabins. The 
cabins had only one room for the whole family. 

From the time he was very small, the boy had many chores. 
There was always a lot of work to do on the farm. He fetched 
water from the creek. He collected sticks to build fires. He planted 
pumpkin seeds. He carried corn to the mill.

The boy grew very quickly. Soon he was taller than other 
kids his age. His long arms and legs stuck out of his hand-made 
clothes. The boy was quite strong. So his 
parents gave him an important job. He was 
given an axe to split logs to make fences. The 
boy was very good at this chore.

Because there was so much farm work 
to do, there was very little time for school. 
The boy went to school very rarely. He went 
to several different schools because his family 
kept moving. The schools were tiny and 
crowded. Kids of all ages learned together in 
one room.  

Literary Text: Biography

LEVEL L • 363 Words 

The Perfect Pet
By Rachel Simon

Saturday was the big day. 
Lilly and her brother, Ben, were 
finally going to get a pet. There 
was just one problem. Lilly 
wanted a dog, but Ben wanted 
a cat. 

“Dogs bark too much!” 
Ben said. “They jump on 
everything and knock  
stuff down.” 

“Cats are boring!” Lilly replied. “They hide under the sofa. 
Sometimes you can’t even find them!”

The more Ben wanted a cat, the more Lilly wanted a dog. But 
their mom and dad said they could have just one pet. “You two 
are going to have to come to an agreement,” they said. 

“Cat,” Ben said.
“Dog!” Lilly shouted.
When Saturday arrived, the whole family went to the pet 

store. Lilly quickly ran up to a golden puppy. “Oh!” she cried. “He’s 
perfect!” The puppy had big brown eyes and floppy ears. Even Ben 
had to admit the puppy was pretty adorable.  

But then he saw a tiny black and white kitten. It was a soft 
ball of fur. “Isn’t she great?” Ben said.

Literary Text: Fiction

LEVEL M • 387 Words 

Kristi Yamaguchi
DREAMING OF GOLD
By Kira Hoffman

Some dreams really do come true. 
Kristi Yamaguchi’s sure did. She won a 
gold medal at the Olympics. What was her 
secret? She worked very, very hard. And 
she always remembered her dream.

Kristi was born in California in 1971. When she was a baby, no 
one guessed she would become a great ice-skater one day. That’s 
because she was born with clubfeet. With clubfeet, a person’s 
feet are turned inward. That makes it hard to walk normally. As a 
baby, Kristi had to wear casts on her feet. This helped make them 
straight. Later she had to wear special shoes for a few years. 

One day, when she was four years old, she saw an ice-skating 
show at the mall. Kristi loved how the skater glided and danced on 
the ice. At that moment Kristi’s big dream was born. She wanted 
to become an ice-skater, too.

Soon Kristi started taking ice-skating lessons. Her parents 
thought skating was a great hobby for her. It was good exercise 
for her ankles and feet. It made them strong. Kristi didn’t care 
very much about that. She just loved skating and being on the ice. 

Literary Text: Nonfiction

1996

LEVEL N • 411 Words 

Ellen Is 
Missing
By Carol Ghiglieri

Matt’s sister, Anna, had a pet 

spider named Ellen. It was a trap-door 

spider that Anna found in the yard. The spider 

lived in a glass jar on Anna’s windowsill. It was dark brown and about  

the size of a walnut. It was friendly and perfectly harmless.  

Now, Matt wasn’t scared of many things. He wasn’t afraid of 

thunderstorms. He didn’t mind the dark. He even thought snakes were 

pretty cool. But there was one thing he was totally frightened of. Spiders! 

He was terrified of big spiders. He was terrified of little spiders. He 

was even terrified of teeny-tiny spiders. He was afraid of them all! 

Anna thought Matt’s fear was silly. She’d studied spiders in school 

and learned all about them. She thought spiders were fascinating. 

“Did you know that a spider’s silk is so strong it can withstand even 

more force than steel?” she asked Matt.  

“No,” he said. 

“Did you know there are 40,000 different kinds of spiders? Wow! Just 

THINK about all those spiders!”

Matt didn’t want to think about 40,000 spiders. Thinking about 

spiders made his skin crawl. And secretly, he worried that being scared of 

spiders meant he was a wimp.

One morning, Matt heard Anna scream in her room. He went to see 

what was wrong. 

Literary Text: Fiction

LEVEL O • 407 Words 

By Kathy Murray

In 1912, workers put the finishing touches 

on the Titanic. The Titanic was the biggest ship in the world. It stretched 

as long as three football fields. It was as tall as an eleven-story building. 

The completed ship weighed 46,000 tons. And it cost ten million dollars  

to build!

The owners of the Titanic declared the ocean liner “unsinkable.” They 

believed it would stay afloat, no matter what. For its maiden voyage, the 

ship was scheduled to sail from England to the United States. It would 

dock at the port of New York City.  

Molly Brown bought a ticket for the Titanic’s very first trip. She had 

been visiting France when she got some upsetting news. Her young 

grandson back home 

in Colorado was  

sick. Molly wanted  

to return to America 

right away so she 

could be with him.  

In those days, there  

were no airplanes.  

Literary Text: Biography

THE UNSINKABLE  

Molly 
Brown

LEVEL P • 462 Words 

Lucy’s  
Lucky Charm
By Brian Knobler

Lucy had been having a horrible 

softball season. Every time she got 

up to bat, she struck out. Her batting 

slump wasn’t helping her team, the 

Panthers, one bit. 

Now the Panthers were up against 

the Blue Jays. When Lucy stepped to 

the plate, the score was tied, and the 

bases were loaded. Twice she swung and 

missed. She had two strikes against her. 

Lucy sighed and tapped the tip of her 

bat on the ground. This cleared away 

some dirt, exposing something shiny. She bent over and picked it up. It 

was a tiny silver charm in the shape of a four-leaf clover!

Lucy slipped the charm in her pocket. Then she gripped the bat, 

swung at the next pitch, and hit the ball into centerfield for a single. Boy, 

did that ever feel good! Lucy beamed as she ran to first base, realizing she 

had just knocked in the winning run.

Thanks to Lucy’s late-inning single, the Panthers beat the Blue 

Jays for the first time ever. Afterward, Lucy showed the clover to one 

of her teammates, Jen. “I think I’ve found a secret good-luck charm,” 

she whispered. 

Literary Text: Fiction

LEVEL Q • 451 Words 

Harry  
Houdini
tHe Great escape artist
By Megan Tierney

Harry Houdini was one of the most famous magicians of the 20th 

century. In fact, many people still consider him to be the greatest magician 

who ever lived. He was often referred to as an “escape artist” because he 

was skilled at performing tricky escapes in his magic shows. His audiences 

were regularly amazed by his daring feats. They couldn’t figure out how 

Houdini got free. But he always did. 

Houdini was born in Hungary in 1874. He moved to the United States 

with his family when he was just four years old. When he was a teenager,  

he became interested in magic. At the age of 17, he put on his first  

magic show. 

When he was just starting out, Houdini 

performed the same standard tricks that 

most other magicians did. His favorites 

were card tricks. In those days 

he called himself “The King of 

Cards.” But after a while, card 

tricks began to bore him, and he 

wanted to move on to harder, 

more complicated feats. 

Literary Text: Biography

LEVEL R • 525 Words 

A Good Summer After All
By Maggie Estrada

Amanda had been looking forward to summer for weeks, but now 

that it was here, she was miserable. Isabelle was at summer camp, and 

Kate was visiting her cousins three states away. How was she supposed to 

enjoy the summer without her two best friends to hang out with?

  Her parents tried to cheer her up, but Amanda 

preferred to mope around the house. 

“Hey, I met the new neighbors this morning,” 

her father told her one night at dinner. 

Amanda yawned. 

“They seem very nice,” he said. “And this might 

interest you: They have a girl your age.”

Amanda’s ears perked up. “They do? What’s 

she like?” She hoped the girl liked to play soccer 

and rock out to the Screaming Chilies. She felt a glimmer of hope that the 

summer might be salvaged. 

“I’m sure you and Surupa will hit it off,” her dad said.

“Who’s Surupa?” Amanda asked.

“Surupa is the new girl next door.”

“What kind of name is Surupa?”  

“Surupa’s family just moved here from India.”

“India?” Amanda wasn’t even sure where India was, but she knew it 

was far, far away. She was crushed. What were the odds that she’d have 

anything in common with a girl from a whole different culture? The girl 

probably didn’t even know who the Screaming Chilies were. Amanda felt 

even more let down after getting her hopes up. “I guess this summer will 

be a washout after all,” she thought.

Literary Text: Fiction
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LEVEL S • 432 Words 

Building the 
Pyramids
By Mark Fisher

The Egyptian pyramids are massive, ancient, and most of all, mysterious. They 
are among the largest structures ever built, reaching hundreds of feet into the air. 
But because they were built so long ago, it’s impossible to determine certain facts 
about them. We do know that Egyptians started building pyramids nearly 5,000 
years ago. They built more than 100 in all. 

Mummies Inside!
We also know that pyramids were burial places for Egyptian kings and 

queens. Egyptians believed that if they took proper care of their dead rulers, the 
rulers would enter the afterlife—a life after this one on earth. The rulers’ bodies 
were carefully preserved through the process of mummification. The bodies were 
wrapped tightly from head to toe with strips of cloth. Masks were placed on their 
faces so the rulers would be recognized in the afterlife. The mummies were put 
in rooms deep inside the pyramids, surrounded by furniture, food, and games—
everything they would need for the afterlife. 

Informational Text

LEVEL T • 428 Words 

Very Inventive 

Kids!
By Matt Oliver

When kids are asked what they would like to be when they grow up, guess 
what the number one answer is? Inventor! But you don’t have to wait until you’re 
an adult to put on your inventor’s hat. You can become a kid inventor right now.

a tool for the Blind
Throughout history, kids have come up with some genuinely interesting and 

useful inventions. In 1824, a 15-year-old French boy named Louis Braille invented a 
revolutionary way for blind people to read. 

As a young boy, Braille was blinded in an accident involving an awl, a very 
sharp, pointed tool. Afterward, his parents sent him to a special school for blind 
children. The school had only a few books and they were a chore to get through. 

They featured raised letters based on the standard 
alphabet. The blind students would read them by 
touching the letters. It may have been a good idea, 
but in practice it was a very slow and inefficient 
method of reading. Louis thought there had to be a 
better way.

He came up with an ingenious system using small 
raised dots arranged in patterns to represent different 
letters. Ironically, he used an awl to create the dots. 
Utilizing this method, it was possible for blind people 
to read much more quickly, using just one fingertip. 
Eventually this system—known as Braille—was 
adopted around the world. 

Informational Text

LEVEL U • 398 Words Informational Text

Chameleons:  
Super-Strange Creatures of the Rain Forest
By Kevin Frietas

Let’s say you were given a homework assignment to make up an imaginary 
animal. You would have a pretty hard time dreaming up a creature as bizarre as a 
chameleon! Almost everything about these lizards is super-strange—including their 
rolling eyes, long tongues, curly tails, funny feet, and talent for changing colors. 

Extraordinary Skills
Chameleons have superb vision, especially in comparison to other reptiles. 

A chameleon can rotate its eyes independently. That means it can look in two 
totally different directions at the same time. When a chameleon spots an insect, it 
trains both of its eyes on the tasty target. Then zap! Out shoots the chameleon’s 
astounding tongue. 

A chameleon can shoot out its tongue, snatch an insect, and pull the insect 
into its mouth, all in about 1/100th of a second. That’s much faster than you can 
blink. A chameleon’s special tongue is longer than its body, and it has a kind of 
club at the tip. 

prehensile tail

independently rotating eyes

ChaMElEOn PartS

skin that can change color

long, sticky tonguefused feet

LEVEL V • 550 Words Informational Text

Is a Rocket Trip  
in Your Future?
By Matt Oliver

10, 9, 8, 7, 6, 5, 4, 3, 2, 1 . . . blast off! Believe it or not, you may someday get 
the chance to travel into space. A number of companies have been working to 
create small rockets designed to make space travel possible for regular people, 
not just specially trained astronauts. 

to the Edge of Space
The first launches won’t take people to the moon or Mars. Instead, they will 

be quick jaunts to the very edge of space, a region that is often defined as starting 
100 kilometers (roughly 60 miles) above Earth. But that’s still plenty high when 
you compare it to the altitude 
reached by a helicopter, an 
airplane, or even a  
weather balloon.

The majority of these 
commercial rockets will be 
small—about the size of a 
minivan. They’ll carry a pilot, 
a co-pilot, and no more than 
three or four passengers. In all 
likelihood, the flights will be very 
short, lasting only about three 
hours. The bulk of that time will 
be spent rocketing up, and then 
gliding back down for a landing. 

What that means is that 
passengers will get to spend  
only about five minutes in  
actual space.  
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Colonial 
Hairstyles
By Josh alvarez

Hairstyles are important in our culture, and people put a lot of effort into 
them, cutting and washing and blow drying. Hairstyles, however, are not a modern 
invention. Throughout history there have been different hairstyles, and some of the 
most interesting ones date to colonial times.

Wigs for Men
During the 18th century, men rather than women gave the most attention to 

hairstyles—or make that, “wigstyles.” That’s right: colonial men wore wigs, a trend 
started in France by King Louis XIV, who donned a flowing mane of false hair in 
order to hide his bald spot.

As a first step, a colonial gentleman met with a wigmaker. The wigmaker 
would take careful measurements of the man’s head. The wigmaker would then 
craft a tight hairnet that conformed to the shape of the customer’s head. Into the 
hairnet the wigmaker would weave goat, horse, or yak hair. Wigs were extremely 
expensive, but if a man was rich he might even buy a wig made out of actual 
human hair. 

While the type of hair used in a wig was based on the customer’s wealth, 
the color was based on a gentleman’s social class and occupation. Prosperous 
tradesmen, such as blacksmiths, wore brown wigs. Doctors and teachers wore 
gray wigs. White wigs were reserved for church leaders and military officers like 
General George Washington, although for special occasions, men with brown 
or gray wigs would powder them white. They used starch scented with orange 
blossoms or lavender. 

Informational Text

King louis XIV
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Bald eagles
FlyinG HiGH once aGain
By Tim Lee

For more than two centuries the bald eagle has been a vivid emblem of the 
United States. The founding fathers chose the eagle because they thought the 
great, soaring bird was a fitting symbol of a young America that was ready to 
soar. Yet despite its beloved role as one of the nation’s icons, for much of the 20th 
century this noble bird teetered on the brink of extinction. However, thanks to 
actions taken by the U.S. government and vocal conservationists, the bald eagle 
has made an impressive comeback. 

Eagles Face Extinction
When the United States was a young country, it was home to an estimated 

300,000 bald eagles—which aren’t “bald,” by the way. The heads of these  
eagles are covered in bright white feathers, and long ago the word bald meant  

“white.” Over the years as the country 
expanded, the number of bald eagles 
began to decline.

One major cause of the decline was 
human encroachment. Bald eagles need tall 
trees in which to build their nests. They also 
need access to bodies of clean water full of 
fish. As the human population moved west, 
settlers cut down trees and built houses 
near the water. Humans began to overtake 
the eagles’ habitat, and this was bad news 
for the eagles.  

Informational Text

LEVEL Y • 454 Words 

Microchips 
to the Rescue!

By Carol Ghiglieri

In 2006, a black and orange house cat named 
Willow wandered away from her home in Boulder, 
Colorado. In hopes of tracking Willow down, her 
owners put up “Lost Cat” fliers all around town, but 
they had no luck. Nobody called to say they’d seen 
Willow. Eventually the family gave up all hope of ever 
seeing their beloved kitty again. 

Stray Cat Mystery
Fast forward to 2011. One day in early September a man spotted a cat 

slinking along a busy street in New York City. The cat had no collar, so the man 
assumed she was a stray. He took the cat to an animal shelter, where it was soon 
discovered that the black and orange cat was none other than Willow—some 
1,800 miles from her Colorado home. 

The workers at the animal shelter 
were able to perform this impressive bit 
of feline sleuthing thanks to the wonders 
of microchip technology. When Willow 
was just a kitten, her owners had a tiny 
microchip implanted under the skin 
on her back. Now, five years after she 
disappeared, the shelter was able to use 
the microchip to track down Willow’s 
owners and return her to them, safe  
and sound.  

COLORADO

 NEW 
YORKBOULDER
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the true story of the teenager Who 
climbed the World’s tallest Peak
By Mark Fisher

Visiting Antarctica, becoming 
a veterinarian, starring in a 
Hollywood movie—achieving any 
of these impressive goals is more 
common than climbing Mount 
Everest. In all of history, only about 
5,000 people have managed 
this feat. It requires preparation, 
endurance, and great skill. In 2010, 
Jordan Romero managed to climb 
this awesome mountain when he 
was just 13 years old!

Mighty Everest
Everest, the world’s tallest peak, stands 29,035 feet above sea level. It’s part of the 

Himalayan chain of mountains, and it’s on the border between China and Nepal. Near Everest’s 
peak, conditions are treacherous. The air is so thin that there isn’t enough oxygen to breathe 
unless a person’s body is properly prepared. And the temperatures are brutal. It’s as frigid as  
100 degrees Fahrenheit below zero. 

For Jordan, climbing Mount Everest was a dream that went back to his early childhood. It 
seems he was born with an itch to climb mountains. To get ready for Everest, Jordan did lots of 
preparation. He lives in Big Bear, California, a place that’s famous for outdoor winter activities, 
so every day, he spent hours skiing and snow-shoeing. He climbed lots of other mountains, too, 
starting with Mount Kilimanjaro, the tallest peak in Africa. He climbed it when he was ten! As his 
Everest climb drew closer, Jordan began sleeping in a special tent that has very low oxygen. This 
helped prepare him for the difficult conditions he would face on his big ascent.

Jordan’s Climb
Jordan’s climb up Everest took more than a month. He did it with a team that included 

his father and three Sherpas, trained climbing guides. First, the team spent five weeks moving 
slowly up the mountain from camp to camp. This gradual ascent helped them get used to the 
increasingly thin air. Jordan actually brought along his schoolwork and did it during downtime  
at the camps.

Informational Text

Jordan Romero, center, with fellow climbers  
at the top of Mount Everest
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George Washington Carver: 
The PlanT DocTor
By Carol ghiglieri

When people think of George Washington Carver, they often think of 
peanuts. That’s because he came up with nearly 300 uses for that crunchy little 
nut. But that’s not all he did. He was one of the world’s greatest innovators 
and scientists. During his life, he made a number of important discoveries and 
inventions. One of his greatest achievements was teaching farmers how to grow 
better crops.

George Washington Carver had a long and productive life, but he got off 
to a very rough start. He was born a slave on a farm in Missouri in 1864. Both 
his parents were slaves, but his father died before he was born. His mother was 
kidnapped when Carver was young, and he never saw her again.  

George was raised by Moses and Susan Carver, the couple who owned the 
farm. As a boy, George had poor 
health and wasn’t very strong, so 
instead of doing hard labor in the 
fields, he performed other chores, 
like cooking and taking care of 
the garden. From his earliest days, 
George was inquisitive and loved 
nature, and his nickname around the 
farm was “The Plant Doctor.”

Moses and Susan saw that 
George was very bright, so when he 
was 12, they sent him to school. Back 
then, schools were segregated, which 
meant African-American kids and 
white kids couldn’t go to  
school together. 

Literary Text: Biography
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The Mystery of  
the Missing 
Watch
By lisa Jeffries

Julia’s mother was in a decidedly grouchy mood. For the third straight  
night, raccoons had gotten into the trashcan, and now garbage was strewn all 
over the backyard.

Her mother was so out of sorts that she almost forgot to say “Happy 
Birthday” to Julia. But at breakfast, she presented Julia with a small blue box  
tied with a pretty red bow. Inside was the sparkly purple watch Julia had been 
talking about for months. She couldn’t wait to get to school and show it to her 
friends, Mia and Natalie. 

As anticipated, her friends “oohed” and “aahed” with envy when they saw 
the watch. Later at recess, they each took turns trying it on. 

“It fits me perfectly!” Mia said.
“It looks great on me,”  

Natalie declared. 
“Um, can I have my watch 

back?” Julia asked. 
That night Mia and Natalie 

went over to Julia’s for a birthday 
sleepover. Julia’s parents barbecued 
burgers, and after dinner they all 
played softball in the backyard until 
the stars came out. The girls stayed 
up late watching their favorite movies 
until they conked out. 

Literary Text: Fiction
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Marian and Eleanor  
A StoRy oF CouRAGE
By dave Bertino

During the 1930s, Marian Anderson was a famous American singer and 
Eleanor Roosevelt was the first lady of the United States, married to President 
Franklin Roosevelt. A deeply unjust event caused the two women to join forces. 
Their story says a lot about how people who stand up for their beliefs can change 
the world. 

At the time, Anderson was one of the most popular performers in the United 
States. She also happened to be African American. Everyone agreed that she was 
hugely talented, but even though slavery had ended nearly a century before, deep 
prejudice against African Americans remained. 
While traveling around to perform concerts, 
Anderson had to ride in “colored” train cars 
and stay in “colored” hotels. 

In 1939, Anderson decided she 
wanted to perform at Constitution Hall in 
Washington, D.C. To her surprise, the owners 
said no, claiming the hall was unavailable. 
It soon became clear what was really going 
on: The concert hall was owned by a group 
that didn’t want to allow African American 
performers.

Eleanor Roosevelt may have been the 
president’s wife, but she was a powerful force 
in her own right. She wrote a letter criticizing 
the way the group had treated Anderson. 
“I am in complete disagreement with the 
attitude taken in refusing Constitution Hall to 
a great artist,” she wrote. 

Literary Text: Nonfiction
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The Cupcake King
By Carol ghiglieri

Max desperately wanted to be good at something. He wasn’t good at 
basketball and he wasn’t great at math. He didn’t have much talent for the 
drums, although he loved to play them more than anything. He did happen to 
be exceptionally good at sleeping through his alarm clock when it went off in the 
morning at 6:45, but no one gives out prizes for that. 

Then one day Max discovered something he was really good at: cupcakes. 
It was his sister’s birthday, and Max was feeling generous, so he offered to bake 
some cupcakes for her party. He went into the kitchen and invented his very own 
recipe for Banana Blueberry Double Chocolate Chip Cupcakes. Max’s cupcakes 
were a hit! Everyone said they were the best cupcakes they’d ever had. Ever. His 
sister anointed him the “Cupcake King.”

Pretty soon word got around about Max’s killer cupcakes, and suddenly Max 
was fielding requests from all over the neighborhood. Mrs. Hempel asked if Max 
could make a batch for her son Dougie’s birthday party. Mr. Abrams asked if Max 
could make three dozen for his company’s spring picnic. Even Sally Tompkins, the 
owner of the bakery downtown, asked Max to make her a batch. 

People begged him for his 
recipe, but Max shook his head 
and told them it was a secret. 
If he gave away the recipe and 
people could make the cupcakes 
themselves, Max wouldn’t be 
the Cupcake King anymore. He 
would go back to being just 
plain old Max.

One day he got a call  
from a reporter with the local 
newspaper. She asked if she could 
come over and interview Max.  

Literary Text: Fiction
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ROBERTO 
CLEMENTE
Great BaseBall Player, Great role Model
By Steve Katz

Roberto Clemente was a superstar in the 
very best sense of the word.  “Not only was 
he one of the greatest athletes,” said Yankees 
star center-fielder Bernie Williams, but he was 
“a great human being as well.” Indeed, he was 
a  preeminent baseball player and role model. 
He was also a humanitarian, dedicating his 
post-baseball life to helping others in need.

Clemente was born in a village in Puerto 
Rico on August 18, 1934, the youngest of 
seven children in a very poor family. As a 
boy, he worked a number of different jobs, 
including delivering milk, but his passion was 
always baseball. He played every chance he 
got, and because money was tight, he used 
anything he could find, including sticks for 
bats and crushed tin cans for balls. 

Clemente was so talented that by  
age 18, he’d become a professional,  
playing for a Puerto Rico team called the 
Crabbers. His skill on the diamond was 
unmistakable. It wasn’t long before Clemente 
caught the attention of scouts for Major 
League Baseball in the United States.  

Literary Text: Biography
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GROUNDED
By Samantha Rollins

Snow had been falling ceaselessly all week, and Zach had cabin fever. He and 
his best friend, Ryan, were stuck inside, playing video games—again. Zach was 
dying to go outside and kick around his soccer ball. Then he got an idea. They 
could improvise a soccer field in the living room!

Ryan looked at him like he was nuts. “Uh, yeah. I’m sure your mom will love 
that idea! Didn’t you get in hot water a few months ago for playing ball inside? I 
seem to recall that you were grounded for two weeks.” 

“I’ll be really careful this time,” Zach said. He badgered Ryan until he 
reluctantly agreed to play. The boys moved the furniture, leaving a big rectangle 
of open space in the center of the room. 

“Pretty ingenious, if I do say so myself,” Zach said. He grabbed his  
soccer ball.

Ryan shook his head. “Are you sure about this?” he asked.
“It’ll be fine! Don’t be such a worrywart!”
Zach dribbled the ball with his feet and then passed it to Ryan. When Ryan 

passed it back to him, Zach intended to kick it lightly, but he applied too much 
force and the ball went flying—up into the air, 
across the room, and right into the antique 
vase that was perched on the mantle over the 
fireplace. The beautiful blue vase toppled to the 
floor and shattered into a thousand pieces. 

“Uh-oh!” Ryan said. 
“Really uh-oh,” Zach concurred. “That vase 

was a present from my grandmother. She got it 
on a trip to China. My mom loves that vase. I’ll 
be grounded for a month this time.”

 “I think I better go,” Ryan said.
Zach cleaned up the vase and put the 

fragments in a bag, which he stashed in his room.  

Literary Text: Fiction
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charles Brace
Hero of the Newsies
By Peter Shea

In the 19th century some American children didn’t go to school but instead 
worked long hours just like adults. They worked in mines and factories, in 
agriculture and canneries, as newsboys, messengers, and peddlers. Some of the 
children were orphans living on the streets, and they worked these grueling jobs 
simply to survive.

Charles Brace wanted to do something about this situation. Brace was 
trained as a minister, but decided that instead of doing his work in a church, he 
preferred to help people more directly. Brace decided to focus his efforts on 
improving children’s lives and working to give them a better future. One of the 
groups he sought to help was New York City’s “newsies.”

During the late 1800s, New York City 
was home to a group of ragged, homeless, 
orphaned boys that came to be known  as 
“newsies.” Newsies got their name because 
they sold newspapers. In the late 19th and 
early 20th centuries, they were the primary 
distributors of newspapers to the public. There 
were about 10,000 of them in New York City, 
some as young as five years old. Each morning, 
they would pick up a fresh bundle of papers. 
Then they would set to work selling them, 
shouting out slogans like the famous: “Extra, 
extra, read all about it!” 

Literary Text: Biography
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The Alex Problem
By Kelly Lynch

When Mr. Peters announced 
that the class was going to work 
in groups on their social studies 
assignment, Milo felt his stomach 
do a double backflip. By some 
horrible stroke of luck, he’d wound 
up in a group with Alex and his sidekick, David. 

“Oh, good,” Alex said as the three boys settled into their places in the back of the 
room. “We get to work with Mr. Brainiac. With Milo the super-nerd who thinks he’s better than 
everybody else. This is going to be fun!” When he said the word “fun,” he pounded his fist on his 
desk, and Milo jumped. 

Milo’s face burned. He hated being intimidated by Alex’s badgering. For weeks now, Alex 
had had it in for him, ever since Milo won the school’s science fair. Milo felt his face flush as his 
stomach tied itself into knots. This was going to be a long 50 minutes.

Milo felt nostalgic for the old days—back when he was nine or ten, or even eleven. In those 
days, he and Alex had gotten along amicably enough, but now that he was twelve, life had 
become more complicated and harder to navigate. Alex and some of the other boys had shot up 
and were suddenly a full head taller than Milo. Instead of filling out, Milo seemed to be getting 
skinnier. And could he help it if his natural inclinations were for science and math rather than 
basketball or soccer? The truth was, he found science so captivating it made his skin tingle and 

his heart race. He’d rather peer through a microscope than dribble a 
ball any day. 

None of this had seemed to matter much to Alex a few  
weeks ago. But ever since Milo won the science fair, earning him  
lots of attention and a check for $100, Alex had been picking on  
him relentlessly. 

That afternoon, as Milo was walking out of the schoolyard, Alex 
brushed by him, causing all the books to fall out of his backpack. 
“Whoops,” Alex said, his voice dripping with sarcasm. “Sorry about 
that, Einstein.” 

As Milo picked up his books, he could practically feel smoke 
coming out of his ears. He fantasized about landing a solid punch on 
Alex’s jaw and knocking him to the ground. His friend Tess saw what 
had happened and walked over to lend a hand. “Alex can be such a 
jerk,” she said. 

Literary Text: Fiction
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Reading Assessment Conference:  
Step-by-Step Directions
We recommend organizing all the materials you will need to conduct your 
assessment conferences before school begins. That way, once students have 
settled into a routine, you will be ready to begin. 

Preparation
Select a leveled passage. Determine an appropriate text for the conference. 
If this is your first Reading Assessment Conference and you don’t know 
the student’s instructional level, show the student three passages, each at a 
different level, and ask the student to pick the one that seems about right 
for him or her. If you’ve been working with this student for a while, use 
your knowledge of his or her reading level from previous assessments, your 
observations, and notes you’ve taken during guided reading. Also consider 
the results of the Whole-Class Comprehension Assessment to determine 
whether to use the literary or informational passage. If the student performed 
well on the literary text, choose the informational passage to learn how he or 
she processes that genre.

When choosing a text, think about whether it is better to match it to 
the student’s background knowledge or to pick a less familiar topic. The 
latter will enable you to assess the student’s ability without being thrown 
off by his or her prior knowledge. For example, if the student has recently 
studied Egypt, then choosing the Level S text Building the Pyramids may not 
be as helpful as choosing one that is a little less familiar to the student. On 
the other hand, for struggling, reluctant, or less confident readers, choosing 
a topic the student knows something about may give him or her the boost 
needed to take risks and attempt word-solving strategies.

Another option for finding a starting level is to ask the student to read 
one of the leveled word lists from the Assessment Conference Book. Since 
decoding words in isolation does not always predict comprehension, you 
may not find an immediate correlation to a reading level, but this activity 
can provide an approximate starting level that can be adjusted as you listen 
to the student read.

Prepare a Reading Record form. Take the Reading Record Form for your 
selected text and write the student’s name and the date at the top. Follow 
the directions on the form to administer the assessment; you’ll find detailed 
instructions for each step on the following pages.

LEVEL K • 328 Words 

By Angela Kaplan

Do you like to eat sunflower seeds? Those crunchy little seeds 

sure taste good. But sunflower seeds are much more than a tasty 

snack. Those small seeds can grow up to become giant sunflowers. 

How do they grow from seeds to sunflowers? 

 
Getting Started 

Every sunflower begins as a tiny seed. If a 

sunflower seed is going to become a sunflower, 

it must be planted in the ground. Spring is the 

best time to plant the seeds. That is when the 

soil is wet from rain showers and is beginning to 

warm up after winter. To sprout, sunflower seeds 

need warmth and water. About a week after the 

seed is planted, the seed bursts open. Then a tiny 

sunflower plant begins to grow.

What happens next? The young plant sends 

roots down into the soil. The soil has good things 

in it that feed the plant. The plant also begins to 

grow its stem up toward the sky. It breaks through 

the soil. Small leaves also begin to form. At this 

stage, the young plant is called a “seedling.”

Informational Text

From Seed  
to Sunflower

seed

seedling

LEVEL P • 462 Words Lucy’s  Lucky CharmBy Brian Knobler

Lucy had been having a horrible 
softball season. Every time she got 
up to bat, she struck out. Her batting 
slump wasn’t helping her team, the 
Panthers, one bit. Now the Panthers were up against 

the Blue Jays. When Lucy stepped to 
the plate, the score was tied, and the 
bases were loaded. Twice she swung and 
missed. She had two strikes against her. 
Lucy sighed and tapped the tip of her 
bat on the ground. This cleared away 

some dirt, exposing something shiny. She bent over and picked it up. It 

was a tiny silver charm in the shape of a four-leaf clover!

Lucy slipped the charm in her pocket. Then she gripped the bat, 

swung at the next pitch, and hit the ball into centerfield for a single. Boy, 

did that ever feel good! Lucy beamed as she ran to first base, realizing she 

had just knocked in the winning run.
Thanks to Lucy’s late-inning single, the Panthers beat the Blue 

Jays for the first time ever. Afterward, Lucy showed the clover to one 

of her teammates, Jen. “I think I’ve found a secret good-luck charm,” 

she whispered. 

Literary Text: Fiction

LEVEL R • 432 Words 

AnimAls of the 

GalapaGos 
Islands
By Maggie Estrada

Welcome to the Galapagos!

If you visited the Galapagos Islands in South America, you wouldn’t see 

very many people, but you would see a lot of animals. Some of the creatures 

that live on the islands aren’t found anywhere else in the world. Many of the 

animals that live there are fearless, because they don’t have predators to 

chase after them. For the animals of the Galapagos, life is pretty good!

Galapagos Favorites

One of the most famous animals in the islands is the Galapagos giant 

tortoise. These tortoises are the biggest in the world, and they can weigh as 

much as 500 pounds. In fact, they keep growing for up to 40 years. At age 40, 

however, these tortoises are still kids because they can live to be as old as 150!

Another favorite creature in the Galapagos is the blue-footed booby.  These 

funny-looking birds have long white bodies and dark brown wings, while their feet 

are—you guessed it—blue! In fact, 

their feet are the very same color as 

a sky-blue crayon. When the male 

booby wants to meet a female, he 

does a funny dance and shakes his 

bright blue feet. If the female likes 

him, she shakes her feet and  

dances, too.  

Informational Text

Giant Tortoise

Blue-Footed Boobies

step 4: readinG assessment 
conference

Materials Needed
 • Leveled Assessment Texts
 • Reading Record Forms 

(pages 100–163, Assessment 
Forms book.)

 • Assessment Conference 
Book

Time Needed
10–15 minutes per student
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Procedures 
1. Read the text introduction and take a modified running record on the first part.
Text Introduction. You will begin every Reading Assessment Conference 
by reading the text introduction, located on the Reading Record form, 
to the student. The purpose of the introduction is to familiarize the 
reader with the text he or she is about to read. These introductions are 
standardized to ensure that every student experiences the assessment in 
the same way. Because of this, we advise not adding to or changing the 
introduction.

Running Record. Ask the student to read the first part of the text aloud 
while you take a modified running record. Most older readers are too 
fast for you to make a check for every word read correctly. Instead, note 
miscues and all the processing the reader does to monitor, solve words, 
and self-correct; see page 48 for a list of conventions. Note that headings 
are included in the informational texts. If a reader skips a heading, 
prompt him or her to read the heading. Skipping the heading does not 
count as an error.

When the student finishes the portion of text printed on the Reading 
Record, ask him or her to finish reading silently. If you’d like to hear the 
student read a bit more to assess fluency, that’s fine; just ask him or her to 
stop once you have a good sense of the fluency.

 If the student makes more than five 
significant errors on the first 100 words, 
the text is probably too difficult for the 
student. Stop the assessment and choose 
a lower-level text.

tIp

Read text introduction. 

Code student’s reading using Key 
Recording Conventions. (See box on 
form, page 48 in this guide, and page 
12 in the Assessment Conference 
Book for a full list of conventions.)

step 4: reading assessment conference • Grades 3–6
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Modified Reading Record Conventions for Older Readers

When the reader . . .
Use the following 
conventions . . . Example How to Score

Substitutes the wrong word
Write substituted word above 
text.

Look at the big cat. 1 error

Makes multiple substitutions Record all attempts. Multiple substitutions, not 
corrected

1 error for each word 
in text

Multiple substitutions,  
self-corrected (SC)

No error, 1 SC

Misreading contractions (reads 
contraction as two words or two 
words as contraction)

1 error each time

Misreads proper nouns Record all attempts.
Multiple misreadings of names/
proper nouns

1 error first time missed, 
no error after that

Self-corrects a previous error
Write the error over the word, 
followed by SC.

Look at the big cat. No error, 1 SC

Rereads a word or phrase
Draw an arrow pointing back 
to the place where the student 
reread.

Look at the big cat. No error

Inserts a word
Write the insertion using a caret 
(^).

Look at the big cat. 1 error per word inserted

Omits a word
Write an O above the omitted 
word.

Look at the big cat. 1 error per word omitted

Asks for help, and you tell 
him or her the word

Write a T for “TOLD.” Look at the big cat. 1 error

Adapted from Clay, 2000

car

very

car/SC

T

O
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2. Analyze errors and strategy use.
Error Analysis. You’ll use the codes on the running record to analyze 
the student’s errors and determine which cueing systems he or she is 
applying. You may begin this analysis while the student finishes reading 
the text silently, or you may choose to do it later. We provide a full 
discussion on how to analyze errors in the Score section starting on  
page 52.

Strategies Observed. Similarly, you may be able to quickly check 
strategies you notice the reader applying during the conference. But 
you’ll also have time later to look at the reading record and reflect on 
the strategies the student used; we provide a full discussion of how to 
analyze strategy use in the Score section on page 55.

To save time, you might consider sending the first student off to read the rest 
of the text silently, while you begin a running record on a different text with 
another student. Then, bring the first student back to have him or her retell 
and ask comprehension questions while the second student goes off to read 
his or her text silently, and so on.

3. Rate fluency.
While the student’s oral reading is fresh in your mind, use the Fluency 
Rubric on the Reading Record form to determine the student’s Fluency 
Rating. Keep in mind that the amount of time it takes to read the passage 
is just one aspect of fluency, known as “rate.” The more important 
aspects of fluency are phrasing, expression, intonation, and attention to 
punctuation. Students who stop to monitor or reread may take longer to 
read the passage, but they are using effective fix-up strategies that should 
be valued because they improve the overall comprehension of the text. 
Now you’ll flip the Reading Record over to assess the student’s 
comprehension of the text.

Next Step Guided Reading Assessment, Grades 3–6 © 2013, Scholastic Inc.

Assess: Decoding & Fluency
Directions: Share the text introduction; invite the student to read the text aloud. Record errors and self corrections, using the 
Key Recording Conventions. Analyze the student’s errors and strategy use, answering the questions at right; see the Assessment 
Conference Book for complete guidelines. Assess fluency with the rubric below; circle the rating. Then flip to the back to complete 
the assessment.

Student   Date 

Teacher   Grade 

       AnAlyze errors And 
strAtegy Use

Analyze errors and self-corrections to determine 
whether the student is using meaning cues (M), 
structure cues (S), or visual cues (V); record the 
cues the student uses for each error.

What problem-solving strategies  
does the reader use?

❑ monitors for meaning

❑ rereads

❑ uses decoding strategies

❑ self-corrects 

❑ no observable strategies

2

Reading Record

STEP 4: Reading Record

Errors
➤  Write substituted word  

above correct word:

➤ Write O above omitted word.

➤ Write word with a caret.

➤ Write T for teacher assistance.

➤  Draw an arrow back to where the  
student reread. 

Self-Corrections
➤  Write SC for self-corrections. 

(Self-corrections do not count as errors.)

Key recording Conventions

insertedv

cat
car

      FlUenCy rUbriC

◆ word-by-word reading

◆ no expression

◆  moderately slow reading in  
two- or three-word phrases

◆ some expression

◆  phrased but some rough spots

◆  appropriate expression most  
of the time

◆  smooth reading with a few pauses

◆  consistent appropriate expression

1

2

4

3

3

Have the student read the rest of the text silently. Begin analyzing the student’s 
errors and strategy use while he or she finishes.

Text Introduction: Harry Houdini was an amazing magician.  
Read to find out how he became one of the best magicians  
of all time.

Q Harry Houdini:  
The Great Escape Artist

LeveL Literary Text: Biography

Cues Used

Text Errors SC M S V

Harry Houdini was one of the most famous 

magicians of the 20th century. In fact, many people 

still consider him to be the greatest magician who 

ever lived. He was often referred to as an “escape 

artist” because he was skilled at performing tricky 

escapes in his magic shows. His audiences were 

regularly amazed by his daring feats. They couldn't 

figure out how Houdini got free. But he always did. 

Houdini was born in Hungary in 1874. He moved 

to the United States with his family when he was just 

four years old. When he was a teenager, he became 

interested in magic.

 total errors   

1

Word Count: 103

Next Step Guided Reading Assessment, Grades 3–6 © 2013, Scholastic Inc.

Assess: Decoding & Fluency
Directions: Share the text introduction; invite the student to read the text aloud. Record errors and self corrections, using the 
Key Recording Conventions. Analyze the student’s errors and strategy use, answering the questions at right; see the Assessment 
Conference Book for complete guidelines. Assess fluency with the rubric below; circle the rating. Then flip to the back to complete 
the assessment.

Student   Date 

Teacher   Grade 

       AnAlyze errors And 
strAtegy Use

Analyze errors and self-corrections to determine 
whether the student is using meaning cues (M), 
structure cues (S), or visual cues (V); record the 
cues the student uses for each error.

What problem-solving strategies  
does the reader use?

❑ monitors for meaning

❑ rereads

❑ uses decoding strategies

❑ self-corrects 

❑ no observable strategies

2

Reading Record

STEP 4: Reading Record

Errors
➤  Write substituted word  

above correct word:

➤ Write O above omitted word.

➤ Write word with a caret.

➤ Write T for teacher assistance.

➤  Draw an arrow back to where the  
student reread. 

Self-Corrections
➤  Write SC for self-corrections. 

(Self-corrections do not count as errors.)

Key recording Conventions

insertedv

cat
car

      FlUenCy rUbriC

◆ word-by-word reading

◆ no expression

◆  moderately slow reading in  
two- or three-word phrases

◆ some expression

◆  phrased but some rough spots

◆  appropriate expression most  
of the time

◆  smooth reading with a few pauses

◆  consistent appropriate expression

1

2

4

3

3

Have the student read the rest of the text silently. Begin analyzing the student’s 
errors and strategy use while he or she finishes.

Text Introduction: Harry Houdini was an amazing magician.  
Read to find out how he became one of the best magicians  
of all time.

Q Harry Houdini:  
The Great Escape Artist

LeveL Literary Text: Biography

Cues Used

Text Errors SC M S V

Harry Houdini was one of the most famous 

magicians of the 20th century. In fact, many people 

still consider him to be the greatest magician who 

ever lived. He was often referred to as an “escape 

artist” because he was skilled at performing tricky 

escapes in his magic shows. His audiences were 

regularly amazed by his daring feats. They couldn't 

figure out how Houdini got free. But he always did. 

Houdini was born in Hungary in 1874. He moved 

to the United States with his family when he was just 

four years old. When he was a teenager, he became 

interested in magic.

 total errors   

1

Word Count: 103
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Assess: Decoding & Fluency
Directions: Share the text introduction; invite the student to read the text aloud. Record errors and self corrections, using the 
Key Recording Conventions. Analyze the student’s errors and strategy use, answering the questions at right; see the Assessment 
Conference Book for complete guidelines. Assess fluency with the rubric below; circle the rating. Then flip to the back to complete 
the assessment.

Student   Date 

Teacher   Grade 

       AnAlyze errors And 
strAtegy Use

Analyze errors and self-corrections to determine 
whether the student is using meaning cues (M), 
structure cues (S), or visual cues (V); record the 
cues the student uses for each error.

What problem-solving strategies  
does the reader use?

❑ monitors for meaning

❑ rereads

❑ uses decoding strategies

❑ self-corrects 

❑ no observable strategies

2

Reading Record

STEP 4: Reading Record

Errors
➤  Write substituted word  

above correct word:

➤ Write O above omitted word.

➤ Write word with a caret.

➤ Write T for teacher assistance.

➤  Draw an arrow back to where the  
student reread. 

Self-Corrections
➤  Write SC for self-corrections. 

(Self-corrections do not count as errors.)

Key recording Conventions

insertedv

cat
car

      FlUenCy rUbriC

◆ word-by-word reading

◆ no expression

◆  moderately slow reading in  
two- or three-word phrases

◆ some expression

◆  phrased but some rough spots

◆  appropriate expression most  
of the time

◆  smooth reading with a few pauses

◆  consistent appropriate expression

1

2

4

3

3

Have the student read the rest of the text silently. Begin analyzing the student’s 
errors and strategy use while he or she finishes.

Text Introduction: Harry Houdini was an amazing magician.  
Read to find out how he became one of the best magicians  
of all time.

Q Harry Houdini:  
The Great Escape Artist

LeveL Literary Text: Biography

Cues Used

Text Errors SC M S V

Harry Houdini was one of the most famous 

magicians of the 20th century. In fact, many people 

still consider him to be the greatest magician who 

ever lived. He was often referred to as an “escape 

artist” because he was skilled at performing tricky 

escapes in his magic shows. His audiences were 

regularly amazed by his daring feats. They couldn't 

figure out how Houdini got free. But he always did. 

Houdini was born in Hungary in 1874. He moved 

to the United States with his family when he was just 

four years old. When he was a teenager, he became 

interested in magic.

 total errors   

1

Word Count: 103
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4. Have the student retell.
When the student has finished reading, ask him or her to retell the 
passage by saying, “Tell me what you read.” Rate the retelling using the 
Retelling Rubric, which matches the genre being assessed (literary or 
informational).

Do your best to make this a casual conversation. You can prompt 
with phrases like “Tell me more” or “What else happened?” without 
affecting the rating, but do not allow a student to look back in the story 
at this point. Listen carefully and jot any notes in the Retelling Notes 
section of the Reading Record form. You want to determine if the student 
can do the following:

 • Demonstrate an overall understanding of the story or 

information

 • Recall the important story events or information from the story

 • Sequence the retelling from beginning to end 

 • Add personal thinking

It will by easier to assess a child’s 
retelling and complete the Retelling 
Rubric if you are familiar with the text, 
so take time to read through it before you 
begin the assessment!

tIp

Retelling Rubrics
 Literary Text Informational Text

◆  Recalls few or no story  
elements.

◆  Retells basic story elements  
(characters).

◆  Retells important story elements  
(characters and problem).

◆  Retells important story elements 
and events in sequence 
(beginning, middle, end).

◆  Retells all important story 
elements and events in sequence  
and adds personal thinking.

1

2

4

3

5

◆  Recalls little or no  
information.

◆  Retells basic information  
(one or two facts).

◆  Retells important information  
(main idea/random facts).

◆  Retells important information 
(main idea and key facts).

◆  Retells all important information 
and adds personal thinking.

1

2

4

3

5
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5.  Ask the comprehension questions. 
Remove the text and ask the comprehension questions. Unless the 
question specifies taking the student back into the text, do not allow the 
reader to look back at this point. Circle the “1” for a correct answer, the 
“0” for an incorrect answer, and the “.5” for a partially correct answer. 
We’ve included sample answers for each question on the Reading Record 
sheet, but use your judgment when awarding points for each answer. 

After you ask all the questions, you may repeat any questions the 
student missed and allow the student to look back for help. If the reader 
looks back, write “LB” next to the question. If the student tries to reread 
the entire text, discontinue the questioning. Correct answers with look-
backs do not add to student’s Comprehension Score, but they do tell you 
whether or not the student can use the passage as a resource. 

If the student has a difficult time with the 
comprehension portion of the assessment, 
scoring less than 7 points, repeat the 
assessment using an assessment text 
that is one level lower. You may want to 
do this on another day.

tIp

Question Types

Each text will include five specifically 
designed comprehension questions to 
determine whether the reader is able to 
do the following:

•	Understand Vocabulary (V)

•	 Identify Key Details (KD)

•	 Infer (I)

•	Analyze Characters (CA)  
(Literary Texts) or  
Analyze Relationships (AR)  
(Informational Text)

•	Evaluate (E)

Each question is coded on the  
Reading Record form so you can 
determine which skills the student  
finds difficult. 

step 4: reading assessment conference • Grades 3–6
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Score 
Once you’ve finished the assessment, take a few moments to score and 
record the results.

1   Tally the number of errors the student made during reading. Locate 
the error number on the top row of the grid on page 2 of the Reading 
Record; the number immediately below it is the Accuracy Rate.

2   Analyze the student’s errors and strategy use. You may have made 
some initial notes during the conference; now it’s time to determine 
which cueing, or information, system(s) the student is using to try to 
figure out unknown words. The three cueing or information systems 
are coded as follows:

 M for meaning
 S for syntax (or sentence structure)
 V for visual

To analyze an error, ask yourself these simple questions:

 • Does the miscue make sense in the sentence? 

If so, the student is using meaning cues; code as M.

 • Does the miscue follow the grammar rules of  

Standard English? 

If so, the student is using syntax or sentence structure; code as S.

 • Is the miscue visually similar to the word in the text? For 

example, does it have the same beginning or ending letter?  

Is it a similar length? 

If so, the student is using visual cues; code as V.

Check out the box on page 54 for some examples to help you 
determine which cueing systems a student is using as he or she reads.

After you’ve coded the miscues, you can see the cueing systems 
the student uses when confronted with an unfamiliar word. Take a 
moment now to note, on the checklist on the right-hand side of the 
page, the reading strategies you observed the student apply. See the 
box on page 55 for tips on answering the questions in this section.

3   Rate the student’s fluency. Ideally, you circled a Fluency Rating 
during the conference. If not, think back now and try to replay the 
reading in your mind, thinking specifically about the student’s rate, 
phrasing, and expression and circling the rating that best matches 
the reading. (See page 49 for more detail.)

Sometimes readers will make an 
error because they ignore one or two 
cueing systems, but it is common for 
intermediate readers to use all three 
cueing systems. This usually happens 
when they didn’t use enough of the visual 
cue to precisely decode the word.

tIp
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Sample Reading Record

Lily’s reading is phrased and fluent 
with appropriate expression, so 
her fluency is rated a 4.

3

 Check which strategies the student 
uses. Lily’s miscues and self-
corrections reveal that she monitors 
for meaning, rereads, uses decoding 
strategies, and self-corrects, so all of 
those boxes are checked.

2

Every magician did card tricks, but Houdini wanted to rise above  
the crowd. That’s when he started performing the escapes that made  
him famous.

One of Houdini’s most famous stunts was the “rope escape.” In this 
act, Houdini sat in a chair while two or three people tied him up with 
heavy ropes. They tied him tight and used lots of knots. Nevertheless, 
every time, Houdini got free!

Another of his acts was the “can escape.” In this escape, a large steel 
can was filled with water. When it was nearly filled to the brim, Houdini 
climbed inside. Once he was in the can, someone sealed the lid and 
wrapped it with chains. As the audience watched on pins and needles, they 
feared for Houdini’s life. But every time, Houdini got free!Throughout his career, he successfully performed a number of other 
escapes, as well. So how did Houdini do it? Was it really magic? Well, not 
exactly. Houdini used a lot of smarts and physical strength to get free. But 
he also had a few secrets and tricks. For the rope escape, he had a small knife concealed in his sleeve. If he needed to, he secretly used the knife to sever some of the rope.

For the can escape, his secret trick was even easier. The can wasn’t really locked! From the outside, the can appeared to be sealed tight and was impossible to open. But from the inside, Houdini simply pushed up, opened the lid, and he was free!Throughout his career, audiences flocked to Houdini’s shows to witness his hair-raising escapes. Houdini may have had a few tricks up his sleeve, but he always put on a terrific show. 
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LEVEL Q • 451 Words 

Harry  
Houdini
The GreaT escape arTisT
By Megan Tierney

Harry Houdini was one of the most famous magicians of the 20th 

century. In fact, many people still consider him to be the greatest magician 

who ever lived. He was often referred to as an “escape artist” because he 

was skilled at performing tricky escapes in his magic shows. His audiences 

were regularly amazed by his daring feats. They couldn’t figure out how 

Houdini got free. But he always did. 

Houdini was born in Hungary in 1874. He moved to the United States 

with his family when he was just four years old. When he was a teenager,  

he became interested in magic. At the age of 17, he put on his first  

magic show. 

When he was just starting out, Houdini 

performed the same standard tricks that 

most other magicians did. His favorites 

were card tricks. In those days 

he called himself “The King of 

Cards.” But after a while, card 

tricks began to bore him, and he 

wanted to move on to harder, 

more complicated feats. 

Literary Text: Biography

Total the number of errors made here. 
Lily made four errors but self-corrected 
two, for a total of two errors. The grid on 
page 2 of the Reading Record indicates 
that her accuracy rate is 98 percent.

1

step 4: reading assessment conference • Grades 3–6
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4   Rate the retelling. If you didn’t circle a rating on the Retelling Rubric during the conference, review 
your notes and recall the student’s retelling. Then choose the rating that best reflects the student’s 
retelling.

5   Score the comprehension questions. Ideally, you scored the answers during the conference, but 
take a few moments to confirm you’ve recorded all the scores. Now you’ll want to compute the 
Comprehension Score. Do this by adding the Question Score and the Retelling Rating.

6   Determine Instructional Level. Use the scoring directions and chart provided on the Reading Record 
form to determine the reader’s Accuracy Rate and Comprehension Score. For the purpose of guided 
reading, you are looking for an instructional level. The table below summarizes the criteria used to 
determine reading level. We’ve done all the calculations for you on the grids on the Reading Records.

When the 
Accuracy Rate  

is 

And the 
Comprehension 

Score is
This text is at  
the student’s Use texts at this level for Next Assessment Steps

98–100% 9–10 Independent level
Independent reading and 

literature circles

Plan another Reading Assessment 
Conference using a text one or two levels 
higher than the current one depending 
on how well the student understood the 
passage.

98–100% 5–8
Instructional level Guided reading

You know where to place the student for 
guided reading.

95–97% 7–10

98–100% ≤ 4

Frustrational level
Read-aloud and  
shared reading

Plan another Reading Assessment 
Conference using a text one to two levels 
lower, depending on how difficult the text 
was for the student.

95–97% ≤ 6

Below 95% any score

7   Reflect. Once you’ve scored the Reading Record, it is time to capture, in writing, one or two big ideas 
you’ve learned about this reader. Ask yourself, “What do I know now about this student that I didn’t 
know before this assessment conference? How will I use that knowledge to guide my instructional 
next steps?” If you’re like us, you think you will remember these insights in the days that come, but 
the reality of our profession is that we have so much going on that sometimes the details get lost. 
Take the time to write them down so you have the information to use during your guided reading 
lessons and when you confer with this student. 
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A record of key words and 
prompts helps to determine 
the Retelling Rating.

4

Compute the Comprehension 
Score by adding the Question 
Score and Retelling Rating.

5

Lily’s Comprehension Score is 8, so it is 
circled here. This row intersects with her 
98 percent Accuracy Rate, indicating that 
this is an instructional level text for Lily.

6

 Record here big ideas you 
learned about the reader.

7

step 4: reading assessment conference • Grades 3–6
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Streamlining the Reading Assessment Conference  
for Students Reading on or Above Grade Level
Although the individual reading conference is specifically recommended for 
students reading below grade level, you may want to administer it to all your 
students. To streamline the process, ask fluent readers to read the passage silently. 
Then either conference with them individually to check their comprehension 
or give them a copy of the questions and have them write their answers. If you 
follow these time-saving procedures, you will be able to determine your students’ 
instructional reading level based upon their comprehension. Grade-level readers 
don’t make many decoding errors so it is pointless to have them orally read the 
passage to take a running record. 

Summarize
Once you’ve done a Reading Assessment Conference with all of your students, 
you’ll want to summarize the data on the Reading Assessment Conference Class 
Profile. (See page 164 in the Assessment Forms book.)

For each student, record the following information:

Text Level Enter the instructional level of the assessment text.

Title Enter the title of the assessment text.

Literary/ 
Informational

 Circle the genre of the assessment text used, either Literary (L) or 
Informational (I). You’ll find this information on the Reading Record form and 
on the assessment text itself.

Accuracy Rate Enter the accuracy rate (A.R.) from page 2 of the Reading Record.

Cues Used Write an M, S, and/or V to show the type of cues the reader is using to figure 
out unknown words. You’ll find this information on the first page of the 
Reading Record form.

Self-Monitoring Record a plus (+), check (), or minus (–) to indicate whether the child is 
self-monitoring as follows:

+ =  consistently stops when meaning breaks down and tries to fix the miscue 
(by using picture clues, rereading, cross-checking, or self-correcting)

= sometimes monitors for meaning

–  =  rarely monitors for meaning (makes miscues that distort meaning and 
continues reading, mumbles through words and keeps reading, and so on)

Decoding Write a check () to indicate if the student demonstrated efficient decoding 
strategies or a minus (–) to indicate the student could not use decoding 
strategies. 

Fluency Rating Record the Fluency Rating from page 2 of the Reading Record.
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Retelling Rating Enter the Retelling Rating from page 2 of the Reading Record.

Total 
Comprehension 
Score

Record the Comprehension Score from page 2 of the Reading Record.

Comprehension 
Questions

Enter students’ scores for each type of comprehension question asked:

 V = vocabulary

 KD = key detail

 I = infer

 AR/CA = analyze relationship/character analysis

 E = evaluate

Notes Record any information from the conference that will help guide your 
instructional decision making for this reader.

Sample Class Profile

 In the Decide section, we’ll show you how to use the form to create guided reading groups. In the Guide 
section, we’ll show you how to use the form to plan effective guided reading lessons.

step 4: reading assessment conference • Grades 3–6
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Fluent Guided Reading Lessons 
(Levels N–Z)
Comprehension is the ultimate goal of every guided reading lesson, but it 
plays an especially important role with fluent readers. Now that decoding 
has become automatic, the fluent reader has more cognitive capacity 
to devote to deeper thinking and reflection. The focus for your lesson 
will likely be a specific comprehension strategy; however, the ultimate 
goal is for students to use a combination of many strategies so they can 
independently read and understand complex texts. 

Fluent Guided Reading Framework

Day 1 Day 2 Day 3

Text Introduction Briefly review Day 1’s work.  Guided Writing

Read and Respond Read and Respond

Conferences Conferences

Share and Teach Share and Teach

Discussion Questions Discussion Questions

Word Study Word Study

preparing to teach a Fluent Guided  
Reading Lesson
As with any guided reading lesson you teach, you want to select the 
text and the lesson components that match your students’ needs and 
interests. Depending on what you’ve learned about your readers from 
analyzing your assessment data, the focus for your lesson might be on 
decoding, vocabulary, or comprehension. The section that follows will 
help you make this instructional decision. 

planninG support  
& sample lesson

TAB 4 text.indd   54 2/26/13   5:35 PM



55Excerpted from Next Step Guided Reading Assessment Teacher’s Guide, Grades 3–6 © 2013 by Jan Richardson & Maria Walther • Scholastic Inc.

Pinpoint an Instructional Focus 
To select the focus for your lesson, use the data from the Whole-Class 
Comprehension Assessment Class Profile, the Reading Assessment 
Conference Class Profile, and what you’ve learned from observing your 
readers. With fluent readers, we usually spend one or two weeks on the 
same focus, but you may need to adjust your groups sooner if you notice 
students making accelerated progress. 

Proficient readers use many strategies to comprehend text. We have 
included a few basic ones to get you started. As you gain expertise in 
teaching guided reading, you’ll be able to design lessons around other 
important reading behaviors. See the Fluent Guided Reading Prompts and 
Teaching Points Chart (pages 146–147) for more ideas.

If readers have difficulty . . . Then prompt and teach . . .

Self-monitoring and decoding big words (e.g., 
they skip or mumble through words and continue 
reading even when a miscue doesn’t make sense).

Self-monitoring and decoding 

Determining the meaning of words in text, including 
figurative language

Vocabulary strategies

Recounting stories Retelling

Answering literal questions to demonstrate 
understanding of a text

Asking questions

Determining the main idea and recounting 
supporting details

Main idea/key details

Analyzing relationships between characters and 
their actions

Character analysis

Making an inference or drawing a conclusion about 
characters or ideas 

Inferring

Distinguishing fact/opinion, point of view, and 
theme

Evaluating

Summarizing the important parts of a text Summarizing

Interpreting information from text features such as 
charts, graphs, maps. and diagrams

Text features and creating graphic 
organizers
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During the guided reading lesson, state the instructional focus for your 
students; we recommend doing this after the book introduction and just 
before students begin reading independently. This will set a purpose for 
reading and help guide your during-reading prompts, observations, and 
after-reading teaching points.

Select a Text
Select any short text that provides a slight challenge for the group and fits 
your focus. Look beyond the leveled book room; you can choose any short 
text (poem, magazine article, short story, or a chapter from a novel). Read 
a few pages and ask yourself, “Does this text contain some challenging 
vocabulary? Will it give students a chance to practice the focus strategy?” If 
so, then it is a good text for your guided reading lesson. 

The CCSS for English Language Arts state, “To build a foundation for 
college and career readiness, students must read widely and deeply from 
among a broad range of high-quality, increasingly challenging literary 
and informational texts” (http://corestandards.org/the-standards, p. 10). 
Guided reading is a perfect format for exposing students to complex 
texts. See the chart below to help select texts for fluent guided reading.
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Focus Strategy Genre Look for texts with . . .

Self-Monitor and Decode* Short stories

Magazine articles

Multisyllabic words with prefixes and suffixes that students can 
problem solve because they are in their listening vocabulary. 

Vocabulary Strategies Short stories

Informational books

Poetry 

Some unfamiliar concepts that are supported with context 
clues, illustrations, or a glossary. 

Select poems with figurative language including similes and 
metaphors.

Retell Short stories

Fables

A straightforward plot with a clear problem and solution.

Ask Questions Any short text Interesting topics so students have questions to ask and share.

Main Idea/Key Details Informational texts Chapter titles, headings, and picture captions.

Character analysis Short stories

Fables 

Myths

Dynamic, multifaceted characters whose actions illustrate 
character traits.

Infer Short stories

Poems

Biographies

Fables

Myths

Informational texts

Characters that have depth and complexity.

Texts should require the reader to draw inferences from 
dialogue, character actions, and thoughts.

Text structure that invites the reader to make inferences and 
draw conclusions.

Evaluate Persuasive texts

Newspaper or  
magazine articles

An author’s bias so students can evaluate the point of view.

Summarize Any text Short chapters or sections students can summarize. 

Text features 

Creating graphic organizers

Informational books

Magazine articles

Text features such as graphs, charts, diagram, maps, and so on.

*  You won’t have many fluent readers who will need this focus, but we included it just in case. We have 
had fluent readers who skip tricky words or mumble them instead of using strategies to decode the 
words.

Once you’ve selected the texts, you are ready to gather the other 
materials you will need to teach a fluent guided reading lesson.

planning support & sample lesson • Grades 3–6
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Gather Materials
We find it is more efficient to place all the materials for each group in a 
separate basket. That way, when it’s time to meet with a group, you can 
grab the group’s basket and you are ready to read!

 • Set of short texts (stories, poems, magazine articles,  

short books, etc.)

 • Dry-erase board and marker (for teacher use only)

 • Copy of Fluent Guided Reading Lesson Plan template 

(see Appendix, page 144)

 • Copy of Fluent Guided Reading Anecdotal Notes sheet  

(see Appendix, page 145)

 • Fluent Guided Reading Prompts and Teaching Points Chart  

(see Appendix, pages 146–148)

 • Student reading notebooks (one per student) for recording 

responses and new vocabulary (see page 123)

 • Sticky notes and flags

Fluent Guided Reading Lesson plan
In this section, we’ll walk through the Fluent Guided Reading Lesson 
Plan; it’s a three-day plan. Students read a text on the first two days; you 
confer with each student individually. If desired, students can complete 
Guided Writing when they complete a text. 

We recommend copying a set of lesson plan templates, with the 
Fluent Guided Reading Anecdotal Notes sheet on the back, to have on 
hand while working with 
your fluent readers. Keep 
in mind that while you’ve 
pinpointed an instructional 
focus in your planning, 
you’ll also want to consider 
students’ written responses 
when you make your 
teaching point after reading.

144 Next Step Guided Reading Assessment © 2013 by Jan Richardson & Maria Walther • Scholastic Inc.

Fluent Guided Reading Lesson Plan (Levels N–Z)
Title:  Level:  

Instructional Focus: 

 Day 1 Date:  Day 2 Date: 

Be
fo

re
 R

ea
di

ng

Text Introduction: (3–4 minutes) 

This text is about 

New Vocabulary: 

Model Focus Strategy: 

Briefly review Day 1’s work. (1–2 minutes)  
Restate the strategy and introduce any new vocabulary.  
Invite students to continue reading.

New Vocabulary: 

Du
rin

g 
Re

ad
in

g

Read and Respond: (10–14 minutes) Students read silently and take brief notes that address the comprehension focus.

Conferences: Confer briefly with each student, coaching as needed. See the Fluent Guided Reading Prompts and Teaching Points Chart  
on page 146.

Af
te

r R
ea

di
ng

Share and Teach: (1–2 minutes) Invite students to share their notes; make a related teaching point.  
See the Fluent Guided Reading Prompts and Teaching Points Chart on page 146.

Discussion Questions: (3–5 minutes) Discussion Questions: (3–5 minutes)

 

Word Study (2–3 minutes)

• Spelling-Meaning Connection   • Greek and Latin Word Roots

Word Study (2–3 minutes)

• Spelling-Meaning Connection   • Greek and Latin Word Roots

Day 3   Date: 
Guided Writing Prompt (10–20 minutes) (optional) 

It is helpful to make a stack of 
two-sided copies, with the Lesson 
Plan template on one side and 
the Anecdotal Notes sheet on the 
other, to keep on a clipboard for 
this group.

tIp

The Fluent Guided Reading Lesson 
Plan, found on page 144 in the Ap-
pendix, is a template you can use 
to plan your lessons. Each compo-
nent of the lesson is described in 
detail here and appears in brief on 
the template.

tIp
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Day 1  LessoN CompoNeNTs
Before Reading (3–4 minutes)
Text Introduction
Introduce the text with a one- or two-sentence gist statement that piques 
student interest. Think of this as an advertisement that entices students 
to want to read this text. Record it on the Lesson Plan template after the 
sentence stem: This text is about.

Then invite students to scan the text, including the table of contents 
and index, to do the following:

 • Activate background knowledge/connect to schema.

 • Share what they notice about the illustrations and other text 

features.

 • Make predictions.

 • Discuss the organization of the text.

New Vocabulary
Discuss unfamiliar words students will encounter during today’s guided 
reading lesson: 

 • Say the word and give a kid-friendly definition.

 • Connect the new word to the students’ background knowledge.

 • Relate the new word to the text.

 • Invite students to “turn and talk” and explain the meaning of the 

word to a classmate.

Model Focus Strategy
Clearly state and model the focus comprehension strategy for students. 
Think aloud and show them how you do the strategy. Say, “This is how 
I draw an inference from the character’s actions.” Ask them to take notes 
in their reading notebook to show how they use the strategy during the 
day’s reading. 

During Reading (10–12 minutes)
Read and Respond
Students read the text silently and independently for 10 to 12 minutes 
and write short responses that match the comprehension focus in their 
reading notebooks or on sticky notes. Writing during reading helps the 
students organize their thoughts so they are able to describe or explain 
complex elements in the text. They can also jot down any puzzling 
words and concepts that confuse them or ideas that they want to share 
and discuss. 

It will save time if students have 
seen you model the strategy during 
your whole-class mini-lessons 
with either a read-aloud or shared 
text.

tIp

Do not pre-teach new words if 
there is support in the text for 
determining its meaning. You want 
to empower students to figure out 
new words.

tIp

planning support & sample lesson • Grades 3–6
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Conferences
Move around the group to read their responses and have short 
conversations with each student. Prompt them to use strategies such 
as retelling, asking themselves a question, or using context clues if 
they encounter a confusing part. Students may need some coaching 
and scaffolding to read these slightly challenging, complex texts. That’s 
perfectly normal in a guided reading lesson. Use the Fluent Guided 
Reading Anecdotal Notes sheet on page 145 to rate the students’ 
independence with the strategy and record your notes.

After Reading (6–10 minutes)
Share and Teach (1–2 minutes)
After students read for about 10–12 minutes, invite students to share the 
notes they took during reading. Use your observations and notes to select 
a teaching point for the group from the Fluent Guided Reading Prompts 
and Teaching Points Chart found in the Appendix on pages 146–148.

Discussion Questions (3–5 minutes)
Prepare a few thought-provoking questions aimed at challenging students 
to think about and beyond the text. Expect students to refer to the text to 
support their thinking.

Word Study (2–3 minutes)
Fluent readers are usually in the Advanced Stage of spelling, so your 
word study will likely focus on the spelling/meaning connection and 
Greek or Latin word roots. 

 • Spelling/meaning connection: Select a word from the text 

that can be connected to other words in meaningful ways. 

For example, you might show students the word exhibit and 

ask them to think of other words that are similar (exhibitor, 

exhibition). Discuss how the meaning and spelling of these words 

are connected. 

 • Greek and Latin word roots: Select a word from the text that 

has a common Greek or Latin root or prefix and ask students 

to think of other words that are similar. For example, you can 

point out that intercontinental has the prefix inter, which means 

“between.” Ask students to think of other words that begin 

with the prefix inter (interception, intercom, intercede, interchange, 

intermediate, and so on). 

Close each lesson by having stu-
dents add one or two of the words 
you discussed to their New Word 
List in their reading notebooks. 

tIp
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Day 2  LessoN CompoNeNTs

Before Reading (1–2 minutes)
Briefly review the portion of the text that students read on Day 1 and 
introduce any new vocabulary students will encounter on the next 
section of the text. Remind students of the focus strategy.

During Reading (12–14 minutes)
Students continue reading from where they left off on Day 1, taking 
notes as they read, while you confer with and prompt individual students 
according to your observations and focus strategy. 

After Reading (6–10 minutes)
Share and Teach (1–2 minutes)
Invite students to share the notes they took during reading. Use your 
observations and notes to select a teaching point for the group from the 
Fluent Guided Reading Prompts and Teaching Points Chart found on 
pages 146–148.

Discussion Questions (3–5 minutes)
Prepare a few thought-provoking questions that challenge students to 
think beyond the text. Ask students to refer to the text to support  
their thinking.

Word Study (2–3 minutes)
See page 124 for word-study ideas for fluent readers.

Day 3  LessoN CompoNeNTs

Guided Writing (10–20 minutes)
Guided Writing is optional at the fluent level. If you notice your students 
need some extra support with writing, or if you want to challenge them 
to probe a text more deeply in writing, plan a guided writing session after 
the group finishes reading the text. 

Fluent Guided Writing Procedures
Give students a prompt that challenges their thinking and requires 
them to return to the text. Consider using ideas from the Common Core 
State Standards (CCSS) that match the text and the strategy focus. For 
example, you might ask students to do one of the writing responses 
listed in the following chart:

planning support & sample lesson • Grades 3–6
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Fluent Guided Writing Response Options

Writing Prompt CCSS Link

Compare and contrast the most important 
points and key details presented in two 
texts on the same topic.

Reading Standard for Informational Text: 
Grade 3, Standard 9

Select a chart, diagram, or graph from 
the text and explain how the information 
contributes to the understanding of  
the text.

Reading Standard for Informational Text: 
Grade 4, Standard 7

Describe how the narrator’s point of view 
influences how events are described in  
the story.

Reading Standard for Literature: 
Grade 5, Standard 6

Describe one character in the story  
(e.g., traits, motivations, or feelings) and 
explain how his or her actions contribute 
to the sequence of events.

Reading Standard for Literature: 
Grade 3, Standard 3

As the students write, circulate among the group and have a two- or 
three-minute conference with each student. Think of these interactions 
as mini writing conferences. Attend to some errors and let others go, 
depending on the individual needs of the students. You will have greater 
success if you select one teaching point for each student. The goal is not 
to perfect a piece of writing, but rather to develop a better writer. 

As students are writing, offer support in the following ways:

 • If the writer struggles with organization, help the student write a 

simple key-word plan before writing.

 • If the writer gets off-topic, tell the student to refer to the plan and 

check off the key word once it is used.

 • If the writer relies on common vocabulary, ask him or her to use 

interesting words that grab the reader’s attention. Assign a monetary 

value of 5 cents to common adjectives and verbs such as good, 

nice, fun, said, and 25 or 50 cents to more descriptive vocabulary. 

As a teaching point after writing, ask students to star the most 

interesting sentence in their piece and share it with the group.

 • If the writer doesn’t understand paragraphing, prompt the student 

to indent if the time or setting changes. Tell the students how 

many paragraphs they should write and then distribute one 

sticker for each paragraph. They will place the sticker at the 

beginning of each paragraph to remind them to indent.
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Making the Most of the Fluent Guided  
Reading Lesson plan template and  
Anecdotal Notes Sheet
To help you make the most of these two reproducible teacher resources, 
follow these tips for planning activities and recording students’ 
performance over the course of two days.

 • Make two-sided copies with the Lesson Plan template on one 

side and Anecdotal Notes sheet on the other.

 • Jot down your planning notes before meeting with your fluent 

guided reading group:

»  Title: Write the title and level of the book you’ll be using.
»  Instructional Focus: After pinpointing your instructional focus, write it on the top 

of the Lesson Plan sheet.

Before Reading
» Text Introduction: Create a gist statement to introduce the text.
»  New Vocabulary: Note the words you’ll introduce using the four steps outlined on 

page 123.
»  Model Focus Strategy: Briefly note how you will introduce and/or model your 

instructional focus.

After Reading
»  Discussion Questions: Prepare one or two thought-provoking questions to spark 

discussion of the text.
»  Word Study: Decide whether to work on spelling-meaning connections or Greek 

and Latin word roots; jot down which words you will explore.

Day 3
»  If you choose to do Guided Writing, record the prompt you will use.

 • Write the names of the group members on the Anecdotal Notes 

sheet. Circle or write in your focus comprehension strategy; then 

assess each student’s strategy use during the lesson and circle a 

comprehension rating. There’s also space for you to record any 

observations that will help you make instructional decisions for 

your students. 

Now let’s take a look at a sample lesson plan, which Jan has annotated 
with her thinking about the group based on her assessment data. Lily’s 
assessment data is shown on page 90; she is part of this fluent guided 
reading group.

planning support & sample lesson • Grades 3–6
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Assess–Decide–Guide:  
putting the three-part Framework Into Action
On pages 90–91, Jan analyzed Lily’s reading record and transferred that data to the Reading 
Assessment Conference Class Profile. Then, Jan grouped her with other above-grade-level 
readers who also needed to work on evaluative comprehension. Now it is time to use all of 
the data to plan a fluent guided reading lesson for Lily and her groupmates. Notice how Jan 
prepares to teach Lily’s group.

From analyzing the assessments, I learned that Lily and the other 
members of her group were having difficulty with evaluative 
comprehension. I selected an article from Scholastic News that 
presented arguments for and against cloning the Woolly Mammoth. 
Although the text is not formally leveled, I know the content and the 
strategy focus will be slightly challenging for this group.

I’ve jotted a quick book introduction and three words that I want to introduce.  
We’ll use the map to identify Siberia, and then follow these steps to introduce 
“cloning” and “desolate”:
• Say the word and give a kid-friendly definition. 
• Connect the new word to students’ background knowledge.
• Relate the new word to the text. 
• Invite students to “turn and talk” and to explain the meaning of the word to a neighbor.

Since the strategy focus is evaluative comprehension, each student will create a T-chart labeled “support” and 
“opposition.” As they read the article over the next two days, they will record reasons the author gives for and 
against cloning the mammoth.

Knowing Lily will find this task challenging, I want to confer with her while she reads to notice if she 
understands how to evaluate both sides of the argument. Once I confer with Lily, I’ll meet with the rest of her 
groupmates.

Once students finish the article, they will share the information they jotted down and decide which side— 
pro or con—is better supported by evidence.

On the third day of this series of lessons, students will write an opinion piece about cloning the Woolly 
Mammoth, citing evidence from the text to support their viewpoint.

4

1

5

2

6

3
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Sample Fluent Lesson Plan

1

2

3

4

5

6
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tracking the progress of Lily’s Group  
of Fluent Readers
Each time Jan meets with this group, she observes and rates each student’s 
level of independence with the focus strategy. If she needs to provide 
a great deal of support, she gives the student a one (1), indicating the 
student is not independent and needs teacher scaffolding. As students 
develop proficiency with the strategy, Jan may give the student a 
comprehension rating of a two (2) or three (3). If the student completely 
understands the text, applies the focus strategy without any scaffolding, 
and participates in the comprehension conversation after reading, Jan 
circles a four (4) on the Anecdotal Notes sheet. This indicates the student 
is ready for more challenging text or a different focus strategy. 

After two or three weeks, Jan looks over her notes to determine 
whether or not the group, or a student in the group, is ready to try 
a different strategy or maybe a more challenging text. If she’s unsure 
whether or not they are ready to move to the next level, she can do a 
quick reading record before she moves them to that level.

When Do You take Fluent Readers  
to the Next Step?
As you meet with your fluent readers, you will gradually increase the 
complexity of the texts they are reading and change your focus strategy 
to address the needs of the students in the group. Fluent readers will 
demonstrate a range of abilities in the level of text they can read and in 
their depth of understanding. You will know it is time to increase the text 
level when the student is able to:

 • Read fluently with at least 96 percent accuracy

 • Retell with little teacher support

 • Make logical inferences from the text

 • Determine the main idea or theme

 • Summarize using supporting details

As you move students up in text levels, you may return to a focus 
strategy you had previously taught. Even though you already taught 
students how to draw inferences, they will need to practice the same 
strategy on more complex texts. Remember to use a variety of texts, 
including myths, legends, poems, newspaper and magazine articles, and 
short informational books. Your goal is that students are able to “read 
and comprehend complex literary and informational texts independently 
and proficiently” (CCSS, page 10).
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