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Building Fluency, Grades K–2
Building Fluency, Grades K–2 is an interactive, online, and in-person professional development
course designed for all teachers of grades K–2. The seven sessions in the course focus on building
fluency skills in the primary grades to develop comprehension. Beginning in kindergarten, teachers
can assess children’s automaticity with basic reading skills at the letter, sound, word, and text levels.
Based on these assessments teachers can implement appropriate direct instruction strategies and
practice activities to build their students’ fluency.

COURSE RESEARCH BASE

• Reading fluency involves every process and subskill
involved in reading (Wolf and Katzir-Cohen, 2001).

• An assessment system that signals reading
difficulty early and prevents early reading risk from
becoming entrenched reading failure must be in
place (National Research Council, 1998; Torgesen,
1998).

• One of the best predictors of first-grade reading
success is a kindergarten student’s ability to
visually recognize letters of the alphabet and to
name them (Adams, 1990).

• Because phoneme awareness is a strong correlate
of reading skill, it is the basic skill to be assessed in
beginning readers (Joshi, 1995).

• One of the indicators of fluent reading is the ability
to recognize words as a single visual unit and not
letter by letter (Samuels, 2002).

• A fluent reader decodes text automatically, and
therefore can devote his/her attention to
comprehending what is read (LaBerge and
Samuels, 1974).

• By the end of grade 2 your goal is to have children
accurately reading 94 or more words per minute,
reading with expression, and comprehending what
they read (Edformation, 2002).

COURSE IMPLEMENTATION

• Teachers assess children’s automaticity based on
their mastery of the foundational skills of reading
taught in kindergarten. Scholastic Red recommends
a system of three fluency assessments in the
primary grades: letter and sound, word recognition,
and oral fluency. In addition, a list of other available
fluency assessments is offered as a resource.

• A letter and sound naming fluency assessment with
a 1st-grade student is shown in a video model. In
addition, the instructions, assessment, and record
chart are offered as resources.

• Teachers listen to a child read; they watch an
example of a word-recognition fluency assessment
being marked. Then they practice listening and
marking their own 60-second assessments. The
instructions, assessment, and record chart are
offered as resources.

• Teachers listen to a child read a passage and watch
as an oral fluency assessment (OFA) is marked.
Then they practice listening and marking their own
60-second assessments. The instructions,
assessment, and record chart are offered as
resources. After finding a child’s results, teachers
can use the OFA calculator to see that child’s
results against normative standards.

Fluency Assessment
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Building Fluency, Grades K–2, cont’d

COURSE RESEARCH BASE

• The goals and principles of early reading
instruction are to map speech to print; to
understand the connection between letter strings
and corresponding sounds; and to blend sounds
into words (Adams, 1990; National Reading Panel,
2000; Good et al., 2001).

• Alphabetic knowledge is needed to decode words,
to retain sight words in memory, and to call on
sight-word memory to read words by analogy
(National Reading Panel, 2000).

• It is best that children become confident with the
alphabet through “the active exploration of the
relationship between letter names, the sounds of
the letter names, their visual characteristics, and
the motor movement involved in their formation”
(Bear et al., 1996).

• For beginning readers, letter shapes must be
associated with letter names and sounds, and
these associations need to be overlearned in order
to support rapid, fluent letter reading that leads to
word-reading accuracy, word-reading fluency and
reading comprehension (Neuhaus, 2002).

• Two blending procedures that have the greatest
payoff are final [sound-by-sound] blending and
successive [whole-word] blending (Resnick and
Beck, 1976).

• Students whose teachers spend more than the
average amounts of instructional time on modeling
and reinforcing blending procedures achieve
greater-than-average gains on first- and second-
grade reading achievement tests (Rosenshine and
Stevens, 1984; Haddock, 1978).

COURSE IMPLEMENTATION

• The importance of automaticity with letter-sound
correspondences is explained in detail through text
and video. Teachers are then given direct-
instruction strategies to make alphabetic knowledge
and spelling patterns automatic with their students.

• Red demonstrates several fun activities for teachers
to use to help their students achieve automaticity
with letters and sounds. Through an interactive
demonstration, teachers see how one activity
works. They are then offered downloadable
resources to help them apply these methods in the
classroom.

• Red provides instructions and modeled audio
examples of sound-by-sound and whole-word
blending. Teachers become familiar with the five
basic phonemic awareness task types and are
offered downloadable charts and blending activities
for classroom use.

Phonemic Awareness, Phonics, and Decoding
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Building Fluency, Grades K–2, cont’d

COURSE RESEARCH BASE

• Research confirms that systematic and explicit
phonics instruction is more effective than
incidental, implicit phonics or no phonics instruction
(Adams, 1990).

• Direct phonics instruction “significantly improves
children’s word recognition, spelling, and reading
comprehension” (Put Reading First, 2001).

• Focused instruction in phonics is superior to
instruction without this focus in teaching word
recognition, oral reading, and spelling (Chall,
1983).

• Using phonograms in phonics instruction also
helps some students internalize more complex
phonics concepts, such as r-controlled vowels
(Wagstaff, 1994).

• Word-recognition fluency, while not the goal of
reading instruction, is necessary for good
comprehension (Carnine et al., 1997).

• Teachers help students become “word detectives”
by noticing common spelling and pronunciation
patterns among related words (Cunningham and
Stanovich, 1998).

• About half of the “new” words that students meet in
their reading are related to familiar words and can
be understood if students see these relationships
(Anglin, 1993).

• Knowledge of high-frequency words is necessary
for fluent reading. Although many high-frequency
words carry little meaning, they affect the flow and
coherence of text (Blevins, 1998).

• Only 100 words account for approximately 50
percent of the words in English print (Fry,
Fountoukidis, and Polk, 1985).

COURSE IMPLEMENTATION

• Teachers learn the six steps to systematic, explicit
phonics instruction. Through video modeling,
teachers are shown an effective phonics lesson and
then given the resources to apply the lesson in their
classroom.

• Teachers learn how to use phonograms to build
letter-sound correspondence. A simulated
experience allows them to sort phonograms as a
child would. They can download a phonogram game
to use in the classroom.

• Through an activity that shows the various parts of
a word family, teachers can see how teaching their
children to become “word detectives” will help them
to become fluent readers. Downloadable resources
include lesson plans in teaching affixes and base
words.

• Teachers see and hear the steps for teaching high-
frequency words effectively. Red offers a lesson
plan, list of high-frequency words, and classroom
game to use with their students.

Phonemic Awareness, Phonics, and Decoding, cont’d

Word Recogniction and Vocabulary Building
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Building Fluency, Grades K–2, cont’d

COURSE RESEARCH BASE

• As they see and read common words more often, it
follows that their speed, ease of reading, and
comprehension also improve (Samuels, 2002).

• The average child needs between 4 and 14
exposures to a new word to recognize it
automatically. Children with reading difficulties may
need 40 or more exposures (Reitsma, 1983).

• The vocabulary research strongly points to the
need for frequent encounters with new words if
they are to become a permanent part of an
individual’s vocabulary repertoire (Beck, McKeown,
and Kucan, 2003).

• Research has shown that effective instruction uses
a variety of techniques to help students make
connections between unfamiliar words and their
own prior knowledge (Stahl, 1999).

• There is a strong and powerful correlation between
students’ fluency rate and their comprehension
scores on standardized achievement tests (Fuchs
et al., 1998; Fuchs and Fuchs, 1999; Kame’enui
and Simmons,s 2001).

• Although some readers may recognize words
automatically in isolation or on a list, they may not
read the same words fluently when the words
appear in sentences or connected text (Put
Reading First, 2001).

• Children learn most words through daily
experiences with oral and written language,
including listening and speaking with others and
wide reading (Baumann and Kame’enui, 1991;
Baker, Simmons, and Kame’enui, 1998a).

• Reader’s Theater has been shown to help children
make gains in their rate of reading, particularly if
there are clear guidelines for the multiple readings
(Martinez, Roser, and Strecker, 1999).

COURSE IMPLEMENTATION

• A speed drill featuring challenging and specialized
vocabulary words at their own level allows teachers
to experience a speed drill as a child would. This
simulation also models how to conduct a speed
drill. A lesson plan and word lists are available to
download.

• Through a modeled video lesson, teachers learn a
technique for using word webs that helps students
to broaden their vocabulary and become more
fluent readers. The lesson plan and sample word
webs are available to download.

• Comprehension is the goal of reading fluency.
Through video models, teachers learn valuable
reading techniques, that will build fluency, a love of
reading, and comprehension. Teachers also watch
a video of three K–2 teachers sharing their favorite
fluency activities. These modeled lessons include
oral recitation and echo and choral reading.
Downloadable lesson plans and reading passages
are available for teachers to use in their own
classrooms.

• Teachers read an eight-step Reader’s Theater
procedure.They also read a Reader’s Theater sample
script and hear students perform it.The script can be
downloaded for use in their own classroom.

Word Recognition and Vocabulary Building, cont’d

Comprehension
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Building Fluency, Grades K–2, cont’d

COURSE RESEARCH BASE

• Teachers have found a cooperative learning
strategy called Paired Repeated Reading to be
effective and easy to manage in the regular
classroom (Koskinen and Blum, 1984, 1986).

• Reading achievement is positively related to the
amount of time spent reading. When children read
a great deal, their fluency, vocabulary, and
comprehension increases, as does their content
knowledge (Shany and Biemiller, 1995; Stanovich,
1993).

• Independent reading activities that promote fluency
should include repetition and repeated readings as
well as teacher support and monitoring (Rasinski,
1989).

• Wide reading of fiction and nonfiction texts and
magazines builds children’s background knowledge
and helps them to understand more complex
content-area texts (Honig, 1996).

• Repeated Reading helps students remember and
understand more, increases their oral reading
speed and accuracy, and seems to improve
students’ oral reading expression (Dowhower,
1989).

COURSE IMPLEMENTATION

• Three partner-reading activities are outlined,
include a good technique for pairing children, how
to be a good partner, and how to give feedback to a
partner. These activities are available for download.

• Through a slide show with audio, teachers learn
how to build an effective place for children to spend
time reading and building fluency—a fluency corner.
They also learn how fluency can be taught all
throughout the day—even during lessons in the
content areas.

• Examples of four different types of leveled text are
shown and a booklist of each type is available to
download.

• Teachers get clear, step-by-step directions for
conducting Partner Repeated Readings.

Comprehension, cont’d



Building Fluency, Grades K–2, cont’d

re
d_

ar
_c

3_
l2

_r
pw

ha
td

id
yo

us
a.

do
c

Science-Based Reading Research

©
Sc

ho
la

st
ic

 R
ed

 2
00

2 

Page 6

Adams, M. Beginning to Read: Thinking and
Learning About Print. Cambridge, MA: The MIT
Press, 1990.

Anglin, J.M. “Vocabulary Development: A
Morphological Analysis.” Monographs of the
Society for Research in Child Development 58
(Serial no. 238), 1993.

Baker, S., D.C. Simmons, and E.J. Kame’enui.
“Vocabulary Acquisition: Instructional and
Curricular Basics and Implications.” In D.C.
Simmons and E.J. Kameenui (eds.), What Reading
Research Tells Us About Children with Diverse
Learning Needs: Bases and Basics. Mahwah, NJ:
Erlbaum, 1998. 

Baumann, J.F., and E.J. Kame’enui. “Research on
vocabulary Instruction: Ode to Voltaire.” In J. Flood,
D. Lapp, and J.R. Squire (eds.), Handbook of
research on Teaching the English Language Arts
(pp. 604–632). New York: MacMillan, 1991.

Bear. D., M. Invernizzi, S. Templeton, and F.
Johnston. Words Their Way: Word Study for Phonics,
Vocabulary, and Spelling Instruction. Upper Saddle
River, NJ: Prentice-Hall, 1996 

Beck, I.L., M.G. McKeown, and L. Kucan, “Taking
Delight in Words: Using Oral Language to Build
Young Children’s Vocabularies.” American
Educator, Spring 2003.

Blevins, W. Phonics from A to Z. New York:
Scholastic Professional Books, 1998.

Carnine, D.W., J. Silbert, and E.J. Kameenui. Direct
Instruction Reading (3rd ed.). Upper Saddle River,
NJ: Prentice Hall, 1997. 

Chall, J.S. Stages of Reading Development. New
York: MacGraw-Hill, 1983.

Cunningham, A.E., and K.E. Stanovich. 1998.
“What Reading Does for the Mind.” American
Educator, 22, 1998: 8–15. 

Dowhower, S.L. “Repeated Reading: Research into
Practice.” The Reading Teacher, 1989.

Edformation, 2002.

Fry, E., D. Fountoukidis, and J. Polk. The New
Reading Teacher’s Book of Lists. Upper Saddle
River, NJ: Prentice-Hall, 1985.

Good, R.H., Simmons, D.C., and E.J. Kame’enui.
“The Importance and Decision-Making Utility of a
Continuum of Fluency-Based Indicators of
Foundational Reading Skills for Third-Grade High-
Stakes Outcomes.” In  J. Williams, E.J. Kame’enui,
and D.C. Simmons (eds.), Scientific Studies of
Reading, vol. 5, no. 3. Mahwah, NJ: Erlbaum, 2001.

Graves, M.F., C. Juel, B.B. Graves. Teaching
Reading in the 21st Century. Boston: Allyn and
Bacon, 1998.

Haddock, M. “Teaching Blending in Beginning
Reading Instruction Is Important.” The Reading
Teacher, vol. 31, 1978.

Honig, B. Teaching Our children to Read. Thousand
Oaks, CA: Corwin Press,1996.
Koskinen, P.A., and I.H. Blum. “Repeated Oral
Reading and the Acquisition of Fluency.” In J.A.
Niles and L.A. Harris (eds.), Changing Perspectives
on Research in Reading/Language Processing and
Instruction, 183–187. Thirty-third Yearbook of the
National Reading Conference, Rochester, NY:
National Reading Conference, 1984.

Koskinen, P.A., and I.H. Blum. “Paired Repeated
Reading: A Classroom Strategy for Developing
Fluent Reading.” The Reading Teacher, vol. 40,
October, 1986.

References 



Building Fluency, Grades K–2, cont’d

re
d_

ar
_c

3_
l2

_r
pw

ha
td

id
yo

us
a.

do
c

Science-Based Reading Research

©
Sc

ho
la

st
ic

 R
ed

 2
00

2 

Page 7

National Reading Panel. Teaching Children to Read:
An Evidence-Based Assessment of the Scientific
Research Literature on Reading and Its Implications
for Reading Instruction. Washington, DC: National
Institute of Child Health and Human Development,
2000.

Put Reading First: The Research Building Blocks for
Teaching Children to Read, Kindergarten Through
Grade 3. Center for the Improvement of Early
Reading Achievement (CIERA) and the National
Institute for Literacy (NIFL), September 2001.

Rasinski, T.V. “Fluency for Everyone: Incorporating
Fluency Instruction in the Classroom.” The Reading
Teacher, May 1989.

Resnick, L., and I. Beck. “Designing Instruction in
Reading: Initial Reading.” In A.J. Harris and E.R.
Sipay (eds.), Reading on Reading Instruction. New
York: Longman, 1976.

Stanovich, K. E. “Speculations on the Causes and
Consequences of Individual Differences in Early
Reading Acquisition.” In P.B. Gough, L.C. Ehri, and
R. Treiman (eds.), Reading Acquisition. Hillsdale,
NJ: Erlbaum, 1992.

Wagstaff, J. Phonics that Works! New York:
Scholastic, 1994.

Wolf, M. and T. Katzir-Cohen. “Reading Fluency
and Its Intervention.” In J. Williams (ed.),Scientific
Studies of Reading, vol. 5, no. 3. Mahwah, NJ:
Erlbaum, 2001.

References 


