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Exploring the Lexile® Framework for Reading
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Session 1: Understanding the Lexile Framework

“Too often we ask students to read texts they aren't
ready for or books too far below their reading ability to
be challenging. The Lexile Framework solves that
dilemma” (Smith, 2000).

• The course text and RedTV define Lexiles and provide
an overview for teachers, literacy specialists,
librarians, and principals in using the Lexile
Framework to help students achieve reading
proficiency.

“Empirical investigations have repeatedly affirmed that
in proper combination word familiarity and sentence
complexity are especially good predictors of text
comprehensibility and reading difficulty” (Adams, 2001).

• The course text leads educators to an understanding
of key components of the Lexile Framework
measurement calculation—syntax and semantics—
and the extent to which they affect reading
comprehension.

“Targeted reading is self-reinforcing, pleasurable, and
productive. Poorly targeted reading can be
discouraging, or worse—it can produce frustrated
students who do not choose to read or like to read”
(Stenner, 2003).

• The course text and RedTV explore different methods
to get Lexile measures for individual students in order
to match them with targeted texts for maximum
reading growth.

“When the child's first language is not English, what that
child will need to learn in order to communicate in
English will be determined largely by what is already
known about the first language” (Alexander, 2006).

• The course text has strategies to help schools create a
“Lexile community” where all teachers, literacy
specialists, librarians, and principals understand and
use Lexiles to inform instruction.

• RedTV provides examples of how to integrate Lexiles in
the school.

Exploring the Lexile Framework for Reading is an interactive, online, and in-person professional development
course designed to guide teachers of grades 3–12, media specialists, and school leaders in using Lexiles® to match
students with appropriately leveled texts for increased reading comprehension and growth to meet literacy
demands in class, on standardized tests, and beyond high school. The online sessions focus on deepening
knowledge of the Lexile Framework to monitor reading progress and evaluate yearly growth, differentiate
instruction with leveled fiction and nonfiction texts, and target independent readers.
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Exploring the Lexile Framework® for Reading (continued)

Session 2: Using Lexiles® to Assess and Monitor Reading Progress

“When students are informed of the incremental gains
they are making, they better understand and acquire a
sense of ownership over their own academic growth”
(Hupert & Heinze, 2006).

• The course text and RedTV explain how to use
Lexiles to identify proficient readers and those who
need intervention to meet state standards.

• The course text provides guidance on how to identify
grade-level Lexile equivalents for proficiency.

“One important question to ask for any reading goal is if
it is reasonable to expect such growth in the period of
time being considered” (Knutson, 2006).

• The course text and RedTV help educators
understand reading growth and use the Lexile
Framework to set appropriate goals for individual
students.

“When teachers regularly and collaboratively review
assessment data for the purpose of improving practice
to reach measurable achievement goals, something
magical happens” (Schmoker, 2001).

• The course text provides strategies for tracking Lexile
growth and reviewing data with students to set goals.

• RedTV includes interviews with school leaders about
how they use Lexiles and provides a model for
conferencing with students and recording data on a
school level.

“While our current high school graduation standards in
English language arts may be daunting for many
students, they appear to be not high enough to prepare
students for beginning-level job requirements” (Daggett
& Hasselbring, 2007).

• The course text and RedTV explore the Lexiles of
workplace documents and explain why these are often
higher than the reading levels of recent graduates.

• The course text includes practical suggestions for
obtaining and using authentic documents to build
literacy skills in the classroom.
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Exploring the Lexile Framework® for Reading (continued)

Session 3: Teaching Literacy Using Leveled Texts

“While humans are 'hard-wired' for oral language,
reading must be taught and learned. And, the process
must continue into the middle grades, high school, and
beyond” (Daggett & Hasselbring, 2007).

• The course text and RedTV emphasize the need for
literacy instruction to extend beyond elementary
school, especially as technology has been leading to a
redefinition of literacy skills necessary for academic
success.

“The Lexile Framework gives teachers a quick and
accurate way to determine which texts are likely to be
within a student's basic range of comprehension, and
allows them to adjust for the interests, experience, and
background of the student” (Lennon & Burdick, 2004).

• The course text and RedTV explain how to use the
Lexile® reading range to select appropriate texts
based on instructional purpose and individual
students’ needs.

“Differentiation says, ‘Building on core teaching and
learning practices that are solid, here's what you do to
refine them for maximum individual growth.’“
(Tomlinson, 2000).

• The course provides strategies for differentiating
instruction by using Lexiles to select appropriate texts
for independent practice with reading skills and
strategies.

• The RedTV classroom video modeling demonstrates
how to use Lexiles to select and teach with different
leveled texts.

“People who read a lot have a much easier time getting
better at writing” (NCTE, 2004).

• The course text leads participants to reflect on an
editing task in RedTV that uses text with a high Lexile
level.

• The course text highlights the connection between
reading and writing and explains how the Lexile
Framework can inform writing instruction for students
at all levels.

“ELLs need to focus on what is important rather than on
what is unusual, and they need to be able to filter out
unnecessary information in order to grasp the critical
content” (Hill & Flynn, 2006).

• The course text addresses the specific differentiation
needs of English language learners to support them in
reading.

• Particular attention is directed toward what makes the
English language complex for English language
learners.
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Exploring the Lexile Framework® for Reading (continued)

Session 4: Differentiating Instruction in the Content Areas

“If students cannot read, they are hamstrung in all other
academic areas, including math and science” (Daggett
& Hasselbring, 2007).

• The course text and RedTV introduce the challenges
of reading content-area texts in the upper grades.

“Ultimately, motivation to read for school, and the belief
that ‘I can do it well,’ hinge on the readability of the
books teachers offer to middle school students.”
(Robb, 2000)

• The course text explains the factors that make non-
fiction text challenging for readers and provides
strategies to support students.

• The RedTV classroom video modeling demonstrates
how to use Lexiles® to build background knowledge
with different leveled texts.

“A growing collection of research suggests that
students require new comprehension skills and
strategies to effectively read and learn from text on the
Internet” (Coiro, 2005).

• The course identifies online resources for finding
content-area leveled texts, and then explores
strategies for using them in the classroom.

• The course text also highlights online literacy skills to
help students conduct independent searches.

“ELLs often lack the background needed to make
sense of texts written in English because authors of
these texts assume their readers all share certain
cultural knowledge” (Freeman & Freeman, 2007).

• The course explores challenges that English
language learners may face when reading content-
area texts and provides strategies to make those texts
more accessible.

“Content area teachers can make a difference in the
school lives of adolescents when they incorporate
reading strategy mini-lessons into their instructional
repertoire” (Vacca, 2002).

• The course explains the gap between the Lexile levels
of high school texts and college texts, emphasizing
the need to continue to teach reading strategies to
prepare students for success after high school.
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Exploring the Lexile Framework® for Reading (continued)

Session 5: Targeting Students for Independent Reading

“We know that people gravitate toward activities when
they believe they are good at them and see
themselves in certain positive roles. When we raise
students to see themselves as readers, they will more
likely pursue reading on their own” (Kasten & Wilfong,
2005).

• The course text and RedTV provide practical
suggestions for building reader confidence and for
identifying students’ reading interests to make the
reading experience meaningful.

“Students cannot grow as readers when they read
books that are too difficult or too simple. They need to
practice their reading skills with ‘just-right’ books—
books that match both their skill level and areas of
interest” (Hunter, 2004).

• The course text examines the Lexile® reading range in
the context of independent reading and provides
guidance on how to match students with appropriately
leveled books.

“If [students] have never read a book they can draw
any meaning from, then I contend they will choose not
to read when that choice is all theirs later in life as
adults” (Blasingame, 2007).

• The course provides guidance to help teachers
conference with students throughout the school year
about Lexiles and independent reading.

• The RedTV classroom video modeling demonstrates
teacher conferencing.

“Students, to become more proficient, should read,
read, read at their independent reading level, where
reading is comfortable and enjoyable” (Robb, 2000).

• The course explores practical ideas to help monitor
independent reading and guide students to use self-
monitoring strategies.

• RedTV provides a model of how to analyze student
reading logs.

“Teachers who understand their students' backgrounds,
prior knowledge, interests, and motivations are much
more likely to make the connections that adolescents
crave” (Ivey and Fisher, 2005).

• The course text discusses ways to involve families
and the community in helping raise reading
achievement for all students.
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