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Triple TreaT Teaching Planner

The My Toys Trio
Written by Sharon Callen
Illustrated by Cassandra Allen

• Shared Reading – Whole Group
• Further Readings
• Shared Reading – Small Group
• Writing
• Independent Writing
• Responding Through the Arts

U

reading Strategies

Comprehension
•	 Making connections to children’s own 

experiences (text to self).
•	 Predicting.
•	 asking questions to clarify  

understanding.
•	 Making connections between the trio  

of books.

Working with Words
•	 attending to print (sentences).
•	 locating and identifying familiar words.
•	 Using beginning, middle, and  

end letters.
•	 identifying repeated language patterns.

Writing Strategies
•	 Writes own name.
•	 Uses recognizable language patterns  

in writing.
•	 Uses letters for each sound in a word.
•	 checks that writing makes sense.
•	 Uses resources to support their writing efforts 

(alphabet strip, word list, word chart).

assessment Opportunities
note and record each child’s ability to:
•	 attend to print
•	 locate familiar words
•	 use beginning, middle, and end letters 
•	 identify repeated language patterns
•	 use strategies across the trio of books.

Summary

This trio of books is about a child’s favorite toys. 
in each book you will discover what adventures 
the toys do! There will be a few surprises!

Text Features

Print Concepts
• repetitive sentence pattern
• Position words – on, over, 

under
•	 ing ending

High Frequency Words
• all, are, bed, is, me, my,  

on, over, they, under, we

Vocabulary
• bed, cat, clown, dancing, 

dinosaur, dog, jumping, 
monkey, rabbit, sleeping



The big book, Dancing	Toys, has been designed to support Whole group talking, thinking, 
and reading.

You can use this bank of Discussion points before, during, and after reading to establish 
opportunities for talking and thinking about the text.

Before reading

Talking about the book before reading enables readers to:

• activate their prior knowledge 

• make predictions

• be ready to engage with the text.

Discussion points

Tell your partner what you think the book is going to be about.

Tell your partner about the soft toys you have.

ask your class a question about what they think toys do at night.

First reading 

During the first reading, focus on: 

• helping readers gain meaning 

• enabling readers to enjoy the book, engage with it, and revel in what it slowly reveals 
to them.

Thinking While We are reading

When we are reading, think about what is going to happen.

When we are reading, think about what questions you might have.

after reading

Talking about the book after reading enables readers to:

• check and clarify their comprehension

• check and clarify their understanding of the text.

Discussion points

Turn to your partner and talk about what you have read or heard.
ask your partner a question about a particular page in the book.
Tell your class about what surprised you.
Share your discoveries with your class. 

SHARED READING – WHOLE GROUP

The My Toys Trio 2



additional readings of the books are necessary to enable you to focus on the development 
of the children’s comprehension skills.

FURTHER READINGS

Comprehending

Connecting

connect what happens in the book to the 
reader’s own experiences (text to self).

• Demonstrate how you make a 
connection between the story and your 
own experiences. You could say:  “i used 
to have a toy bear that sat on my bed.”

• Say: “Tell us about your soft bedtime 
toys.” 

predicting 

encourage children to predict what the 
text on the next page is likely to be by 
paying attention to the language pattern.  

• after reading pages 2 and 3, say: “can 
you hear the word pattern on these 
pages? Tell us what you think it is.” 

• ask: “if we follow the word pattern, 
what do you think we will read on the 
next page?”  Say: “let’s check if we  
are right!”  

asking Questions 

ask questions to enable the children to 
clarify their understanding of the text. 

• Demonstrate how to ask a question when 
reading. You could say: “i wonder why 
the dinosaur doesn’t have any legs?”

• ask: “What did you wonder about when 
we were reading the story?” 

Behaving like a reader

Attending to print

Demonstrate what good readers do:

• Use pages 2 and 3 and say: “We know 
that the sentences in this book are quite 
long. We need to check that we read 
every word in a sentence so that our 
reading makes sense.”

• Say: “Firstly, we can look for the words 
that we know. i know this word (point to 
clown) says clown because we have seen 
it before, i can remember what it looks 
like, and i can check the letters.”

• Say: “i look at the illustration, too, 
because good readers look at the words 
carefully and check the meaning by 
looking at the illustrations.”

• Say: “now let’s use our finger to point 
to each word as we read it. We say a 
word for each word we point to. We 
know we have come to the end of the 
sentence when we reach the period.”

• Write a sentence on a chart or 
whiteboard, saying each word as you 
write it and finishing the sentence with 
a period.

• ask individual children to read a 
sentence to the class, pointing to each 
word as they read the entire sentence, 
showing the class how they use lots of 
strategies at once (checking the word, 
the first letter, and the illustration) to 
read a long sentence.

• reread sentences so children have the 
opportunity to read sentences fluently.
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Using the Small Book Trio

Jumping	Toys and Sleeping	Toys can be used for small group instruction.

These books provide a familiarity that enables children to: 

• develop self monitoring during reading

• gain control of their reading

• feel confident about reading.

Suggestions for Jumping Toys and Sleeping Toys

SHARED READING – SMALL GROUP 

Book Introduction 

• Show the children the cover of the book 
and discuss the title, and the author and 
illustrator’s names. 

• ask: “What do you think this book will 
be about? What words do you think we 
might read in this book?” remind them 
about their reading of Dancing	Toys.

• introduce them to the new word 
(jumping/sleeping).

• introduce the children to the title page. 
ask: “What words can you read on this 
page?” Turn to page 2. read: “… is 
jumping/sleeping on the bed.” Point to 
each word as you read it and provide 
the children with the opportunity to 
talk about what they notice about the 
illustration and the text.

• Focus on sentences. read page 2 again, 
and have the children point to each 
word as you read. Say: “When you read 
on your own, point to each word as you 
read, making sure you say a word for 
each word in a sentence.”

• Say: “We can do what we did when we 
read Dancing	Toys to help us read this 
book. remember that good readers 
read all the words in a sentence, look 
for the words that they know, look at 
the beginning letters and check the 
illustrations. good readers always ask 
themselves: Does	it	make	sense?  

Reading 

• Provide children with the opportunity to 
read Jumping	Toys and Sleeping	Toys for 
themselves.

• ask: “What did you do to help you read 
this book?”

• identify the children who may have 
struggled and what difficulties they 
had. address what it is that they did not 
understand immediately. 
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Making Connections Between the Books

Provide the opportunity for children to look through the trio of books. encourage them  
to talk about what connections they make across the three books (text to text to text).

Draw the children’s attention to the following if they do not discover these  
features themselves:

• The language pattern is the same in each book.

• The order of the toys is the same in each book.

• each book has the same characters.

• There is usually only one character on a page.

• The rabbit always does something different from the other toys.

• The final page of each book has all the characters on the bed, and the ending is 
different in each book.

Talk about what they discovered about how to read by looking at the three books. Draw 
the children’s attention to the following facts:

• The same words are always written in the same way even if they are in different books. 

• even though the illustrations in each book are different, we can use them to help us 
work out the same words.

• learning to predict what will happen in a book helps us to read the words. 

• We can learn more about how to read when we know something about a book already, 
and many of the words are familiar.

response to reading – Whole Group and Small Group

responding to the My	Toys trio can include:

• acting out the stories to develop an understanding of the actions and then performing 
the different stories to the class 

• making finger puppets of the characters and performing a puppet play

• reading and asking questions about hippos, ducks, and caterpillars

• rereading the trios several times to further develop understanding and fluency

• rereading the Dancing	Toys big book.
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For growing writers, patterned writing is a good way to demonstrate how to “stretch out” 
a piece of writing over several pages. Providing them with writing patterns helps children 
use familiar words, strategies, and ideas drawn from their reading.

Whole Group

Introduction

reread Dancing	Toys, Jumping	Toys, and Sleeping	Toys, and look at how the author has used 
the same pattern to create each story.

Shared Writing 

Say: “Today we are going to write a book like these ones. Our story will stretch over a 
number of pages. let’s make our own book about mischievous toys. What pattern could 
we use for each page?”

Say: “Yes, we could have mischievous toys followed by an action on each page, and  
finish with them being with me.”

WRITING 

• Use a blank big book or a Triple	Treat 
writing book to demonstrate how 
writers record what it is they want  
to say. 

• ask the children to help you compose 
the text as you act as scribe.

• Say: “Firstly, we need an action.”

• Say: “now we need to think of a 
character who can be doing that 
action.”

• Write the sentence pattern using your 
own character and the action, saying 
each word as you write it.

• continue writing a new sentence on 
each page. On the final page complete 
the story.

• Show children how they can refer to and 
use the alphabet along the base of the 
Triple	Treat writing book pages, and the 
word list on the back page. 

• illustrate each page after you have 
written the complete text. 

• Talk about what the book could be 
called, where the author’s name should 
be written on the front cover, and what 
illustration could go there. 
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The first few times children undertake this activity it is likely that they will rely on the 
words that are in the trio of books rather than choosing their own. Build a classroom 
climate that encourages children to draw a picture first and then “have a go” at writing 
their own words to match the picture. 

give each child a Triple	Treat writing book. 

• Before the children commence their writing, encourage them to talk about what they 
are going to write. (rehearsal empowers writers to begin the task with confidence.) 

• Make sure that every child knows how and when to access extra support provided by 
word charts, word walls, an alphabet, a class dictionary, and adults.  

• Observe the children’s writing behaviors, ensure that you identify those who need 
assistance, and provide it immediately. 

Sharing/Celebrating Writing

• encourage the children to read their own books. 

• invite the children to read their books to the class, a partner, or other classes.

• Provide opportunities for children to read each others’ books. 

• encourage children to take the books they have written home to share and talk  
about them. 

• Suggest that the children place their writing books in their familiar reading boxes.

listening Centre

Provide access to the Dancing	Toys big book, a set of small books, and the cD at the 
listening centre. children are to listen to the story and follow along using the big or  
small books. This can be a small group or individual activity, and is especially valuable  
for eSl learners. 

INDEPENDENT WRITING
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art

• ask the children to bring their favorite bedtime toys to school so they can paint  
their portraits. 

• Display the portraits and toys together. add labels to each duo. 

Drama

• act out each of the actions described in the My	Toys trio. 

• if the children have their favorite bedtime toy with them, they can use them in  
this activity. 

Music

Sing “Five little Monkeys Jumping on the Bed” together.

See www.dltk-teach.com/rhymes/monkeys/words.htm

Craft 

• Make a paper quilt to look like the quilt in the books. You will need strips of blue and 
white paper and a plain sheet of letter size white paper. Paste the strips of paper across 
and down the sheet to create a checkered effect. 

• Draw a toy doing one of the actions such as sleeping, jumping, or dancing on the 
paper quilt. 

related literature

read and talk about: 
Corduroy by Don Freeman
Published by Puffin Books, 40th anniversary edition, 2008

RESPONDING THROUGH THE ARTS
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The Scrub-a-Dub Trio 1

Triple TreaT Teaching Planner

The Scrub-a-Dub Trio
Written by Sharon Callen
Illustrated by Jane Wallace-Mitchell

• Shared Reading – Whole Group
• Further Readings
• Shared Reading – Small Group
• Writing
• Independent Writing
• Responding Through the Arts

U

reading Strategies

Comprehension
•	 Making connections to children’s  

own experiences (text to self).
•	 Predicting.
•	 asking questions to clarify  

understanding.
•	 asking self if reading sounds right.
•	 Making connections between the  

trio of books.

Working with Words
•	 attending to print. 
•	 locating and identifying familiar words.
•	 hearing and recognizing rhyming  

words with ub endings.
•	 identifying repeated language patterns.

Writing Strategies
•	 Writes own name.
•	 Uses recognizable language patterns  

in writing.
•	 Uses letters for each sound in a word.
•	 checks that writing makes sense.
•	 Uses resources to support writing efforts 

(alphabet strip, word list, word chart).

assessment Opportunities
note and record each child’s ability to:
•	 attend to print
•	 locate familiar words
•	 recognize the ub ending
•	 identify repeated language patterns
•	 use strategies across the trio of books.

Text Features

Print Concepts
• repetitive, rhyming text 

pattern 
• numbers one through six
• Plurals (foot, feet)

High Frequency Words
• in, see, the, there’s, we’re

Vocabulary
• feet, five, flamingos, foot, 

four, one, six, splash, tail, 
three, tiger, tub, two

Summary

This trio of books is full of fun and surprises in the 
bathtub! count along, as all kinds of feet appear 
in the tub. it’s a puzzle to work out who is taking 
a bath in each book. 



The big book, Scrub-a-Dub	Tub, has been designed to support Whole group talking, 
thinking, and reading.

You can use this bank of discussion points before, during, and after reading to establish 
opportunities for talking and thinking about the text.

Before reading

Talking about the book before reading enables readers to:

• activate their prior knowledge 

• make predictions

• be ready to engage with the text.

Discussion points

Tell your partner what you think the book is going to be about.

Tell your partner how you tell what a book is going to be about.

ask your class what they think might be in the tub.

First reading 

During the first reading, focus on: 

• helping readers gain meaning 

• enabling readers to enjoy the book, engage with it, and revel in what it slowly reveals 
to them.

Thinking While We are reading

When we are reading, think about what is going to happen.

When we are reading, think about what questions you might have.

after reading

Talking about the book after reading enables readers to:

• check and clarify their comprehension

• check and clarify their understanding of the text.

Discussion points

Turn to your partner and talk about what you have read or heard.

ask your partner a question about a particular page in the book.

Tell your class about what surprised you.

Share your discoveries with your class.

SHARED READING – WHOLE GROUP
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additional readings of the books are necessary to enable you to focus on the development 
of the children’s comprehension skills.

FURTHER READINGS

Comprehending

Connecting

connect what happens in the book to the 
reader’s own experiences (text to self). 

• Demonstrate how you make a 
connection between the story and your 
own experiences. You could say:  “i 
usually take a shower, but i have had a 
bath in a tub. it was very relaxing!”

• ask: “have you had a bath in a tub?” 

predicting 

encourage children to predict what the 
text on the next page is likely to be by 
paying attention to the language pattern.  

• after reading pages 2 and 3, stop and 
say: “can you hear the word pattern on 
these pages? Tell us what you think it is.” 

• ask: “if we follow the word pattern, 
what do you think we will we read on 
the next page?” Say: “let’s check if we 
are right!”  

asking Questions 

ask questions to enable the children to 
clarify their understanding of the text. 

• Demonstrate how to ask a question 
when reading. You could say: “i wonder 
why these feet are pink?”

• ask: “What did you wonder about when 
we were reading the story?” 

Behaving like a reader

Attending to print

Demonstrate what good readers do:

• Use pages 2 and 3 and say: “let’s look at 
what happens to the word foot when we 
have two of them in the tub!”

• Say: “That’s right, we have one	foot, 
two	feet. Feet is the word for more than 
one foot.”

• Say: “When reading this story, good 
readers look at the first letter of a 
word, the middle letters, and the last 
letter. When they read aloud they 
listen to what they are reading and ask 
themselves: Does	that	sound	right?

• Say: “if it doesn’t sound right, we fix it.”

• Say: “We can look at the illustration, too, 
because that helps us check that our 
reading is correct.”

• ask children to read a page aloud and 
ask themselves: “Does	that	sound	right? if 
it doesn’t, we fix it.”

Word Solving and Building

• read one or two pages of the big book 
and then say: “Scrub-a-dub is a made-up 
word that the author has created. it’s 
fun because it rhymes with tub.”

• Say: “Scrub-a-dub and tub rhyme 
because they end with the same letters.”

• Talk about the letters that make up the 
ub ending.

• Make a list on chart paper of other 
words that have the ub ending.
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Using the Small Book Trio

Scrub-a-Dub	Surprise and Scrub-a-Dub	Tub can be used for small group instruction. 

These books provide a familiarity that enables children to: 

• develop self monitoring during reading

• gain control of their reading 

• feel confident about reading.

Suggestions for Scrub-a-Dub Surprise and Scrub-a-Dub Tub

SHARED READING – SMALL GROUP 

Book Introduction 

• Show the children the cover of the book 
and discuss the title, and the author and 
illustrator’s names. 

• ask: “What do you think this book will 
be about? What words do you think we 
might read in this book?” remind them 
about their reading of Scrub-a-Dub	Fun.

• introduce the children to the title page. 
ask: “What words can you read on this 
page?” introduce them to the new word 
(tub/surprise).

• Turn to the text on page 2 and read: 
“Scrub-a-dub, see one foot in the tub”. 
Point to the words as you read them 
and provide the children with the 
opportunity to talk about what they 
notice about the illustration and  
the text.

• Say: “We can do what we did when we 
read Scrub-a-Dub	Fun to help us read 
this book. remember that when good 
readers read aloud, they listen to what 
they are reading and ask themselves: 
“Does	that	sound	right?”	if it doesn’t, 
they fix it.”

• remind the children that there will 
be number words in this book. They 
can check the number word with the 
illustration.

Reading

• Provide the children with the 
opportunity to read Scrub-a-Dub	Surprise 
and Scrub-a-Dub	Tub for themselves.

• ask: “What did you do to help you read 
this book?”

• identify the children who may have 
struggled and what difficulties they 
had. address what it is that they did not 
understand immediately. 
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Making Connections Between the Books

Provide the opportunity for children to look through the trio of books. encourage them  
to talk about what connections they make across the three books (text to text to text).

Draw the children’s attention to the following if they do not discover these  
features themselves:

• The language pattern is the same in each book.

• There is always a clue about the animal in each illustration.

• The order of the numbers is the same in each book.

• each book has its own characters: flamingos, a tiger, and other animals.

• There is one	more thing appearing in each illustration.

• The final page shows the animals in the tub.

Talk about what they discovered about how to read by looking at the three books. Draw 
the children’s attention to the following facts:

• The same words are always written in the same way even if they are in different books. 

• even though the illustrations in each book are different, we can use them to help us 
work out the same words.

• learning to predict what will happen in a book helps us to read the words. 

• We can learn more about how to read when we know something about a book already, 
and many of the words are familiar.

response to reading – Whole Group and Small Group

responding to the Scrub-a-Dub trio can include:

• acting out the stories to develop an understanding of numbers and the concept of	
in and then performing the different stories to the class

• making finger puppets of the characters and performing a puppet play

• reading and asking questions about flamingos, tigers, and other animals in the tub

• rereading the stories several times to further develop understanding and fluency

• rereading the Scrub-a-Dub	Fun big book. 
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For growing writers, patterned writing is a good way to demonstrate how to “stretch out” 
a piece of writing over several pages. Providing them with writing patterns helps children 
use familiar words, strategies, and ideas drawn from their reading.

Whole Group

Introduction

reread Scrub-a-Dub	Fun, Scrub-a-Dub Surprise, and Scrub-a-Dub	Tub, and look at how the 
author has used the same pattern to create each story.

Shared Writing 

Say: “Today we are going to write a book like these ones. Our story will stretch over a 
number of pages. let’s make our own book about fun in the tub. What pattern could we 
use for each page?”

Say: “Yes, we could use the rhyme Scrub-a-Dub, followed by a foot of an animal in 
the tub.”

WRITING

• Use a blank big book or a Triple	Treat 
writing book to demonstrate how 
writers record what it is they want  
to say. 

• ask the children to help you compose 
the text as you act as scribe.

• Say: “Firstly, we need to decide on 
an animal character or a few animal 
characters.” 

• Say: “now we need to think of putting 
the feet into the tub.”

• Write: Scrub-a-Dub,	see	one	foot	in	the	
tub on the page, saying each word as 
you write it.

• continue writing a new phrase on  
each page. On the final page complete 
the surprise!

• Show the children how they can refer to 
and use the alphabet along the base of 
the Triple	Treat writing book pages, and 
the word list on the back page. 

• illustrate each page after you have 
written the text. 

• Talk about what the book could be 
called, where the author’s name should 
be written on the front cover, and what 
illustration could go there. 
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The first few times children undertake this activity it is likely that they will rely on the 
words that are in the trio of books rather than choosing their own. Build a classroom 
climate that encourages children to draw a picture first and then “have a go” at writing 
their own words to match the picture. 

give each child a Triple	Treat writing book. 

• Before the children commence their writing, encourage them to talk about what they 
are going to write. (rehearsal empowers writers to begin the task with confidence.) 

• Make sure that every child knows how and when to access extra support provided by 
word charts, word walls, an alphabet, a class dictionary, and adults.  

• Observe the children’s writing behaviors, ensure that you identify those who need 
assistance, and provide it immediately. 

Sharing/Celebrating Writing

• encourage the children to read their own books. 

• invite the children to read their books to the class, a partner, or other classes.

• Provide opportunities for children to read each others’ books. 

• encourage children to take the books they have written home to share and talk  
about them. 

• Suggest that the children place their writing books in their familiar reading boxes.

listening Centre

Provide access to the Scrub-a-Dub	Fun big book, a set of small books, and the cD at 
the listening centre. children are to listen to the story and follow along using the big or 
small books. This can be a small group or individual activity, and is especially valuable  
for eSl learners.

INDEPENDENT WRITING
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art

• ask the children to trace around one of their feet. 

• cut around the foot and decorate inside the foot. label each foot and display.

• You could use the feet to make a border for the classroom pinboard.

Drama

• act out the story of flamingos or the animals in the tub. ask the children to listen to  
you as you read the story, so that they can know when they should step into the tub. 
allow all the children to participate at different times during the session. 

• To expand on this idea, you could make your own story with different creatures. 

• if the children have written their own stories, provide the opportunity for these to be 
acted, too.

rhymes

Write the rhyme Rub-a-dub-dub,	three	men	in	a	tub onto chart paper to read as a class.

related literature

read and talk about: 
Rub-a-Dub	Sub by linda ashman
Published by harcourt children’s Books, 2003 

RESPONDING THROUGH THE ARTS
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The Who? Trio 1

Triple TreaT Teaching Planner

The Who? Trio
Written by Sharon Callen
Illustrated by David Cox

• Shared Reading – Whole Group
• Further Readings
• Shared Reading – Small Group
• Writing
• Independent Writing
• Responding Through the Arts

U

reading Strategies

Comprehension
•	 Making connections to children’s own 

experiences (text to self).
•	 Predicting.
•	 asking questions to clarify  

understanding.
•	 Making connections between the trio  

of books.

Working with Words
•	 attending to print (punctuation).
•	 locating and identifying familiar words.
•	 Using knowledge of small words  

within words.
•	 identifying repeated language patterns.

Writing Strategies
•	 Writes own name.
•	 Uses recognizable language patterns  

in writing.
•	 Uses letters for each sound in a word.
•	 checks that writing makes sense.
•	 Uses resources to support writing efforts 

(alphabet strip, word list, word chart).

assessment Opportunities
note and record each child’s ability to:
•	 attend to print
•	 locate familiar words
•	 recognize and attend to question marks
•	 identify repeated language patterns
•	 use strategies across the trio of books.

Text Features

Print Concepts
• repetitive question pattern 
• Questions/question marks
• rhyme on last page

High Frequency Words
• all, and, for, in, is, that’s, 

we’re, who

Vocabulary
• about, around, down, for, 

fun, out, small, tall, up

Summary

This trio of books is about opposites. When someone 
is in, someone else is out. When someone is up, 
someone else is down. and when someone is tall, 
someone else is small. 

You’ll discover who in every book!



The big book, In	and	Out, has been designed to support Whole group talking, thinking, 
and reading.

You can use this bank of discussion points before, during, and after reading to establish 
opportunities for talking and thinking about the text.

Before reading

Talking about the book before reading enables readers to:

• activate their prior knowledge 

• make predictions

• be ready to engage with the text.

Discussion points

Tell your partner what you think the book is going to be about.

Tell your partner about playing inside and outside.

ask your class a question about what games they like to play outside.

First reading 

During the first reading, focus on: 

• helping readers gain meaning 

• enabling readers to enjoy the book, engage with it, and revel in what it slowly reveals 
to them.

Thinking While We are reading

When we are reading, think about what is going to happen.

When we are reading, think about what questions you might have.

after reading

Talking about the book after reading enables readers to:

• check and clarify their comprehension

• check and clarify their understanding of the text.

Discussion points

Turn to your partner and talk about what you have read or heard.

ask your partner a question about a particular page in the book.

Tell your class about what surprised you.

Share your discoveries with your class.

SHARED READING – WHOLE GROUP
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additional readings of the books are necessary to enable you to focus on the development 
of the children’s comprehension skills.

FURTHER READINGS

Comprehending

Connecting

connect what happens in the book to the 
reader’s own experiences (text to self).

• Demonstrate how you make a 
connection between the story and your 
own experiences. You could say:  “When 
i am outside i like to water my plants.”

• ask: “What do you like to do when you 
are outside/inside?” 

predicting 

encourage children to predict what the 
text on the next page is likely to be by 
paying attention to the language pattern.  

• after reading pages 2 and 3, stop  
and say: “can you hear the word 
pattern on these pages? Tell us what  
you think it is.” 

• ask: “if we follow the word pattern, 
what do you think we will we read on 
the next page?” Say: “let’s check if we  
are right!”

asking Questions 

ask questions to enable the children to 
clarify their understanding of the text. 

• Demonstrate how to ask a question when 
reading. You could say: “i wonder if the 
family is camping in the tent?”

• ask: “What did you wonder about when 
we were reading the story?” 

Behaving like a reader

Attending to print

Demonstrate what good readers do:

• Use pages 2 and 3, and say: “listen 
to these two sentences. can you 
hear that they are questions? When i 
read a question it sounds different.” 
(Demonstrate rising tone used for 
questions.) Say: “in writing, we use a 
question mark to show that it’s  
a question.” 

• Say: “let’s look for all the sentences in 
the book that are questions. We can 
check if we are right. here’s how we do 
it. We look at the end of the sentence to 
see if there is a question mark.”

• Say: “We can look at the illustrations, 
too, because that helps us to check that 
our reading is correct.”

• Say: “remember good readers always 
look for the punctuation marks. 
Punctuation helps us to make sense of 
the story.”

• Say: “We can look for question marks in 
our room or in other books we  
are reading.”

Word Solving and Building

• read page 8 of the big book and then 
say: “in and out are words we recognize. 
let’s look at this word.” Point to the 
word about.

• Say: “What word do we know that is 
part of this word? That’s right, out. We 
can use words we already know to help 
us work out new words.”

• Say: “help me work out this word. 
That’s right, it says about.”

• Say: “if you know a small word in a 
bigger word, you can use it to help you.”
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Using the Small Book Trio

The reading books Small	and	Tall and Up	and	Down can be used for small 
group instruction.

These books provide a familiarity that enables children to: 

• develop self-monitoring during reading

• gain control of their reading

• feel confident about reading.

Suggestions for Small and Tall and Up and Down

SHARED READING – SMALL GROUP

Book Introduction 

• Show the children the cover of the book 
and discuss the title, and the author and 
illustrator’s names.

• ask: “What do you think this book will 
be about? What words do you think we 
might read in this book?” remind them 
about their reading of In	and	Out.

• introduce them to the new word on this 
page (tall/small	or	up/down).

• introduce the children to the title page. 
ask: “What words can you read on  
this page?” 

• Turn to page 2 and read the text: “Who 
is up/small?” Point to the words as you 
read them and provide the opportunity 
to talk about what the children notice 
about the illustration and the text.

• Focus on the question mark at the end 
of the sentence. Talk about a sentence 
being a whole thought. ask the children 
to use their finger to run along the 
length of the sentence as they read  
page 2 with you.

• Write: Who	is	up/small? on the word 
chart or whiteboard so the children 
can see all the words that make up 
the sentence. Say the words and the 
question mark as you write. 

• Say: “We can do what we did when 
we read In	and	Out to help us read 
this book. remember good readers 
always look for the punctuation marks. 
Punctuation helps us to make sense of 
the story.”

Reading

• Provide children with the opportunity to 
read Small	and	Tall and Up	and	Down for 
themselves.

• ask: “What did you do to help you read 
this book?”

• identify the children who may have 
struggled, and what difficulties they 
had. address what it is that they did not 
understand immediately. 
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Making Connections Between the Books

Provide the opportunity for children to look through the trio of books. encourage them to 
talk about what connections they make across the three books (text to text to text).

Draw the children’s attention to the following if they do not discover these features  
for themselves:

• The language pattern is the same in each book.

• each book is made up of questions.

• each book has its own characters. 

• The final page of each book has all the characters doing things together.

Talk about what they discovered about how to read by looking at the three books. Draw 
the children’s attention to the following facts:

• all questions have a question mark at the end of the sentence.  

• even though the illustrations are different in each book, we can still use them to help us 
work out the same words.

• learning to predict what will happen in a book helps us to read the words.

• We can learn more about how to read when the style of the book is already familiar.

• We can learn more about how to read when the ideas in a book are familiar.

response to reading – Whole Group and Small Group

responding to the Who? trio can include:

• acting out the stories to develop an understanding of the concepts of opposites, and 
then performing the different stories to the class 

• making finger puppets of the characters and performing a puppet play

• reading and asking questions about opposites: inside,	outside,	in,	out,	small,	tall

• rereading the stories several times to further develop understanding and fluency 

• rereading the In and Out big book.
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For growing writers, patterned writing is a good way to demonstrate how to “stretch out” 
a piece of writing over several pages. Providing children with writing patterns helps them 
use familiar words, strategies, and ideas drawn from their reading.

Whole Group

Introduction

reread In	and	Out, Small	and	Tall, and Up	and	Down, and look at how the author has used 
the same pattern to create each story.

Shared Writing 

Say: “Today we are going to write a book like these ones. Our story will stretch over a 
number of pages. let’s make our own opposites book. What pattern could we use for  
each page?”

Say: “Yes, we could ask: Who	is	…	? and Who	is	(doing	the	opposite?) and then finish with a 
fun sentence that includes both opposites. We can think about some opposites.”

WRITING 

• Use a blank big book or a Triple	Treat 
writing book to demonstrate how 
writers record what it is they want  
to say. 

• ask the children to help you compose 
the text as you act as scribe.

• Say: “Firstly, we need an opposite. it 
could be about size, or place,  
or feelings.”

• Write: Who	is	…	?	followed by the 
opposite, saying each word as you write 
it and completing the sentence with a 
question mark.

• continue writing a new question, 
following the pattern, on each page.  
On the final page complete the book 
with a fun sentence that includes  
both opposites. 

• Show children how they can refer to and 
use the alphabet along the base of the 
Triple	Treat writing book pages, and the 
word list on the back page. 

• illustrate each page after you have 
written the text. Show the children 
how to choose characters. Draw one 
character on the first page, and draw 
two characters on the next page to 
show the opposites.

• Talk about what the book could be 
called, where the author’s name should 
be written on the front cover, and what 
illustration could go there. 
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The first few times children undertake this activity it is likely that they will rely on the 
words that are in the trio of books rather than choosing their own. Build a classroom 
climate that encourages children to draw a picture first and then “have a go” at writing 
their own words to match the picture. 

give each child a Triple	Treat writing book. 

• Before the children commence their writing, encourage them to talk about what they 
are going to write. (rehearsal empowers writers to begin the task with confidence.) 

• Make sure that every child knows how and when to access extra support provided by 
word charts, word walls, an alphabet, a class dictionary, and adults.  

• Observe the children’s writing behaviors, ensure that you identify those who need 
assistance, and provide it immediately. 

Sharing/Celebrating Writing

• encourage the children to read their own books. 

• invite the children to read their books to the class, a partner, or other classes.

• Provide opportunities for children to read each others’ books. 

• encourage the children to take the books they have written home to share and talk  
about them. 

• Suggest that the children place their writing books in their familiar reading boxes.

listening Centre

Provide access to the In	and	Out big book, a set of small books, and the cD at the listening 
centre. children are to listen to the story and follow along using the big or  
small books. This can be a small group or individual activity, and is especially valuable  
for eSl learners.

INDEPENDENT WRITING
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art

• ask children to draw a picture of a small animal or object. On another sheet of paper, 
ask them to draw a picture of the same animal or object, but this time is must be  
very tall.

• invite the children to choose other contrasting pictures they could draw. They could 
illustrate hot and cold, dark and	light,	in and out, and short and long. 

• label the drawings with the contrasting words and display them next to each other.

• invite the children to look for all the opposites.

Drama

• Play “Simon Says” as a class. call out contrasting actions, such as “Simon says: Stand 
tall!”; “Simon says: Be small!”.  call out different opposites until children are caught out 
of the game. Other contrasting concepts include high and low, up and down, and large 
and small.

• invite the children to think of other opposites. children can play this game in small 
groups once they understand how it works.

Singing

Sing “Point to the right” together.

See http://bussongs.com/learning_songs 

Sing “north and South, east and West” together.

See http://bussongs.com/activity_songs 

related literature

read and talk about: 
Tall by Jez alborough
Published by candlewick Press, 2007

RESPONDING THROUGH THE ARTS
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Triple TreaT Teaching Planner

The Hiding Trio
Written by Sharon Callen
Illustrated by Tracie Grimwood

• Shared Reading – Whole Group
• Further Readings
• Shared Reading – Small Group
• Writing
• Independent Writing
• Responding Through the Arts

U

reading Strategies

Comprehension
•	 Making connections to children’s own 

experiences (text to self).
•	 Predicting.
•	 checking that reading makes sense.
•	 Making connections between the trio  

of books.

Working with Words
•	 attending to print (sentences).
•	 locating and identifying familiar words.
•	 Breaking long words into parts.
•	 identifying repeated language patterns.

Writing Strategies
•	 Writes own name.
•	 Uses recognizable language patterns  

in writing.
•	 Uses letters for each sound in a word.
•	 checks that writing makes sense.
•	 Uses resources to support writing efforts 

(alphabet strip, word list, word chart).

assessment Opportunities
note and record each child’s ability to:
•	 attend to print
•	 locate familiar words
•	 break long words into parts 
•	 identify repeated language patterns
•	 read fluently

Text Features

Print Concepts
• Single line sentences
• Position words – in, at
• compound words – 

playhouse, bedroom
• Proper nouns – names
• alliteration

High Frequency Words
• am, and, are, at, i, in, me, 

the, us, we, you

Vocabulary
• beach, bedroom, circus, 

clowns, dinosaur, find, 
found, mouse, park, 
playhouse

Summary

This trio of books is about characters that love 
to hide. it’s an adventure looking for each of the 
characters in familiar places.



The big book, Finding	Monty, has been designed to support Whole group talking, 
thinking, and reading.

You can use this bank of discussion points before, during, and after reading to establish 
opportunities for talking and thinking about the text.

Before reading

Talking about the book before reading enables readers to:

• activate their prior knowledge 

• make predictions

• be ready to engage with the text.

Discussion points

Tell your partner what you think the book is going to be about.

Tell your partner what you know about the game of hide-and-seek.

ask your class a question about playing hide-and-seek.

First reading 

During the first reading, focus on: 

• helping readers gain meaning 

• enabling readers to enjoy the book, engage with it, and revel in what it slowly reveals 
to them.

Thinking While We are reading

When we are reading, think about what is going to happen.

When we are reading, think about what questions you might have.

after reading

Talking about the book after reading enables readers to:

• check and clarify their comprehension

• check and clarify their understanding of the text.

Discussion points

Turn to your partner and talk about what you have read or heard.

ask your partner a question about a particular page in the book.

Tell your class about what surprised you.

Share your discoveries with your class.

 

SHARED READING – WHOLE GROUP
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additional readings of the books are necessary to enable you to focus on the development 
of the children’s comprehension skills.

FURTHER READINGS

Comprehending

Connecting

connect what happens in the book to the 
reader’s own experiences (text to self).

• Demonstrate how you make a 
connection between the story and your 
own experiences. You could say: “i like 
hiding when i go to the park.”

• ask: “Where do you like hiding?” 

predicting

encourage children to predict what the 
text on the next page is likely to be by 
paying attention to the language pattern.  

• after reading pages 2, 3, and 4, stop  
and say: “can you hear the word 
pattern on these pages? Tell us what  
you think it is.” 

• ask: “if we follow the word pattern, 
what do you think we will read on the 
next page?” Say: “let’s check if we  
are right!” 

asking Questions 

ask questions to enable the children to 
clarify their understanding of the text. 

• Demonstrate how to ask a question when 
reading. You could say: “i wonder why 
Monty is in the playhouse?”

• ask: “What did you wonder about when 
we were reading the story?” 

Behaving like a reader

Attending to print

Demonstrate what good readers do:

• Use pages 2 and 3 and say: “let’s use 
our finger to make sure we read each 
word in the sentence.”

• Say: “i can read the sentence a couple of 
times and begin to run my finger along 
the sentence, smoothly, just like my 
reading.”

• Say: “as i read, i listen to what i am 
reading and ask: Does	that	make	sense?”

• ask individual children to read a page to 
the class, using the pointer or their finger 
to point to the words as they read them, 
and then reading the sentence a couple 
more times to read smoothly/fluently. 

Word Solving and Building

• Use pages 4 and 7 to focus on the 
compound words (playhouse/bedroom).

• Say: “Some long words are made of two 
words. look at this word (playhouse). it 
is made of two words.” cover the word 
house. have the children look at the 
word play. ask the children to tell you 
what the word says. 

• Uncover house and cover play. ask the 
children to tell you what the word says.

• let the children show their strategies for 
working out what the word says.

• Uncover both words and put the words 
play and house together. Say: “Words 
that are made of two words are called 
compound words.”

• Say: “We can look at long words and 
look for smaller words inside the long 
word. This can help us work out the 
word and the meaning of the word.”
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Using the Small Book Trio

Finding	Carmina	and	Carlos, Finding	Dina, and Finding	Monty can be used for small 
group instruction. 

These books provide a familiarity that enables children to: 

• develop self monitoring during reading

• gain control of their reading

• feel confident about reading.

Suggestions for Finding Dina and Finding Carmina and Carlos

nOTe: in Finding	Carmina	and	Carlos there are two characters, so the text changes 
from I	am to We	are and find	me to find	us.

SHARED READING – SMALL GROUP

Book Introduction 

• Show the children the cover of the book 
and discuss the title, and the author and 
illustrator’s names. 

• ask: “What do you think this book will 
be about? What words do you think we 
might read in this book?” remind them 
about their reading of Finding	Monty.

• introduce them to the new word/s on 
this page (Dina, Carmina and Carlos) 

• introduce the children to the title page. 
ask: “What words can you read on  
this page?”

• Turn to the text on page 2, and read: “I	
am	Dina	the	dinosaur./We	are	Carmina 
and Carlos	the	clowns.” Point to the 
words as you read them and provide 
the children with the opportunity to 
talk about what they notice about the 
illustration and the text. Talk about the 
special features of names: the first letter 
of a name is a capital letter.

• Focus on the words Dina and dinosaur 
or Carmina and Carlos, and clown. Say: 

“These words begin with the same 
letter. One is upper case, one is lower 
case. When words begin with the same 
letter, or sound, we call this alliteration.” 
ask them to use their finger to run along 
the title, as they read it.

• Turn to page 3. ask: “What words 
can you read on this page?” Say: “We 
can do what we did when we read 
Finding	Monty to help us read this book. 
remember that when good readers read 
a sentence, they make sure it makes 
sense. They listen to what they read and 
always think: ‘Does	that	make	sense?’”

Reading 

• Provide children with the opportunity to 
read Finding	Dina and Finding	Carmina 
and Carlos for themselves.

• ask: “What did you do to help you read 
this book?”

• identify the children who may have 
struggled, and what difficulties they 
had. address what it is that they did not 
understand immediately. 
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Making Connections Between the Books

Provide the opportunity for children to look through the trio of books. encourage them  
to talk about what connections they make across the three books (text to text to text).

Draw the children’s attention to the following if they do not discover these  
features themselves:

• The pattern of sentences is the same in each book.

• each book begins with the characters introducing themselves.

• The characters are hiding in the same settings in each book.

• each book has its own characters (carmina and carlos the clowns, Dina the dinosaur, 
and Monty the mouse).

• Say: “The final page always says: You	found	…”

Talk about what they discovered about how to read by looking at the three books. Draw 
the children’s attention to the following facts:

• The same words are always written in the same way even if they are in different books.

• even though the illustrations in each book are different, we can use them to help us 
work out the same words.

• learning to predict what will happen in a book helps us to read the words. 

• We can learn more about how to read when we know something about a book already, 
and many of the words are familiar.

response to reading – Whole Group and Small Group

responding to the Hiding trio can include:

• acting out the stories to develop an understanding of place, and of hiding, and then 
performing the different stories to the class 

• making finger puppets of the characters and performing a puppet play

• reading and asking questions about the circus, the beach, or a playhouse

• rereading the stories several times to further develop understanding and fluency

• rereading the	Finding	Monty big book.
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For growing writers, patterned writing is a good way to demonstrate how to “stretch out” 
a piece of writing over several pages. Providing children with writing patterns helps them 
use familiar words, strategies, and ideas drawn from their reading.

Whole Group

Introduction

reread Finding	Carmina	and	Carlos, Finding	Dina, and Finding	Monty, and look at how the 
author has used the same pattern to create each story.

Shared Writing 

Say: “Today we are going to write a book like these ones. Our story will stretch over  
a number of pages. let’s make our own finding book. What pattern could we use for  
each page?” 

Say: “Yes, we could have a character or characters who hide/s in many different places. We 
can finish with You	found	me!”

WRITING 

• Use a blank big book or a Triple	Treat 
writing book to demonstrate how 
writers record what it is they want  
to say. 

• ask the children to help you compose 
the text as you act as scribe.

• Say: “Firstly, we need a character we 
can write about – we could choose a 
character from one of the books, or we 
could choose an animal or a toy that we 
like.” (e.g., teddy, panda)

• Then think of a name. Say: “We can use 
the same letter that our character begins 
with to choose a name.” (e.g., Tinka the 
Teddy, Prani the Panda)

• Say: “now we need to introduce our 
character.”

• Write: I	am	(name)	the	(character) on the 
first page, saying each word as you  
write it.

• Say: “next, think of places our character 
can hide.” 

• Write: Find	me	(in	the	park,	at	the	store,	
at	the	zoo).	continue writing a new 
sentence on each page. On the final 
page complete the book with the words: 
You	found	me! or You	found	us!

• Show the children how they can refer to 
and use the alphabet along the base of 
the Triple	Treat	writing book pages, and 
the word list on the back page. 

• Talk about what the book could be 
called, where the author’s name should 
be written on the front cover, and what 
illustration could go there.
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The first few times children undertake this activity it is likely that they will rely on the 
words that are in the trio of books rather than choosing their own. Build a classroom 
climate that encourages children to draw a picture first and then “have a go” at writing 
their own words to match the picture.

give each child a Triple	Treat writing book.

• Before the children commence their writing, encourage them to talk about what they 
are going to write. (rehearsal empowers writers to begin the task with confidence.) 

• Make sure that every child knows how and when to access extra support provided by 
word charts, word walls, an alphabet, a class dictionary, and adults.  

• Observe the children’s writing behaviors, ensure that you identify those who need 
assistance, and provide it immediately. 

Sharing/Celebrating Writing

• encourage the children to read their own books. 

• invite the children to read their books to the class, a partner, or other classes.

• Provide opportunities for children to read each others’ books 

• encourage the children to take the books they have written home to share and talk 
about them. 

• Suggest that the children place their writing books in their familiar reading boxes.

listening Centre

Provide access to the Finding	Monty big book, a set of small books, and the cD at 
the listening centre. children are to listen to the story and follow along using the big or 
small books. This can be a small group or individual activity, and is especially valuable  
for eSl learners.

INDEPENDENT WRITING
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art

• ask the children to draw a picture of one of their toys hiding in their bedroom  
or playhouse. 

• Write under each drawing Find	me	in	the	bedroom or Find	me	in	the	playhouse and 
display all the “hiding” drawings in the classroom. 

• invite children to search for the hidden toys in their friends’ drawings. 

Drama

• Play “hide-and-seek” as a class. Select something that can be easily hidden and hide it 
somewhere in the classroom. Tell one child where it is and then ask the child to give 
the class clues. (The clues must not be too obvious.) The person who guesses where it is 
can then take a turn at hiding a different object and giving clues as to its whereabouts. 

• children can play this game in small groups once they understand how it works.

Music 

Sing and act the finger play “Where is Thumbkin?” to the tune of Frère Jacques. 
See: http://www.kididdles.com

related literature

read and talk about: 
Who’s	Hiding? by Satoru Onishi
Published by Kane/Miller Book Publishers, 2007 
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