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Dear Colleagues,

Over half of the English learners enrolled in US secondary schools are US born. Without 
appropriate language development curricula and in the face of increasingly higher stakes, 
these students are stalling academically. There lies an urgent need to provide appropriate 
and engaging language development materials to adolescents who have not yet mastered 
the language of school and the workplace. I have dedicated my 25-year career to developing 
targeted instructional routines that support these students’ unique needs and accelerate 
academic language development. 

Since its launch in 2011 as the nation’s first supplemental academic language development 
curriculum, English 3D has helped thousands of students in districts across the country 
advance their oral and written language skills and achieve academic success. 

Building on the enthusiastic response for and success with English 3D Course I, I am  
honored to partner with Scholastic Education to deliver a new, more advanced curriculum.  
English 3D Course II is designed to:

•  Accelerate students who have completed the first year of English 3D and 
would benefit from additional language and writing support 

•  Support secondary English learners at basic ELA proficiency who need a 
more challenging English development program

•  Provide a robust academic language curriculum for students who were 
recently reclassified as proficient in English and are poised to exit English 
learner services

•  Meet the level of rigor of high school 
standards and Next Generation 
assessments.

In English 3D Course II, students receive daily 
opportunities to read rich and rigorous authentic 
texts, participate in advanced academic 
interactions, and complete college-ready writing 
assignments. I am excited to share these best 
practices so that ALL academic language 
learners can meet the raised expectations of 
higher academic standards and experience 
success in college and career.

        
   All my best,

Grades 8–12

Supporting All Academic Language Learners
•
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INTRODUCING ENGLISH 3D COURSE II

Issues Book 
(Informational & Literary Texts)

Teaching Guide 
(Comprehensive Guide for Instruction,  

Routines & Assessment)

Language & Writing Portfolio
(Student Worktext )

TEACHER
MATERIALS 

STUDENT
MATERIALS

Teacher Space CD  
(Interactive Whiteboard Tools & 

Downloadable Resources)

3D in Action DVD  
(Modeled Lessons)

Developed with Dr. Kate Kinsella, the nation’s leading scholar on  

the instruction and achievement of secondary English learners, 

English 3D Course II is a new English language development 

program designed to ensure proficiency in the language of school—

the academic vocabulary, speaking and listening, and writing vital to 

success in school and life.

English 3D Course II ensures all students are prepared for 

the rigorous reading, writing, language, and speaking and 

listening expectations of College & Career by:

Teaching high-leverage, portable academic language, including 
vocabulary, syntax, and grammar

Engaging students with authentic informational texts that 
present real-world issues relevant to teens’ lives

Improving speaking and listening skills through daily 
opportunities for accountable class discussions, peer 
collaboration, and group presentations

Making regular connections between course work and the 
demands of college and the workplace

Developing academic writing skills in summarizing, justification, 
argument, and research

CD15629748

®

TMTEACHER SPACE
Interactive Whiteboard Tools, Assessments,

and Resources for Differentiation

Windows XP or higher; 256 MB RAM 
Macintosh OS X or higher; 256 MB RAM
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in Action
Classroom modeling of instructional routines

for professional development
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REAL-WORLD ISSUES   
TEXTS FOR DISCUSSION, 
DEBATE & WRITING

Using interesting and meaningful content helps to reduce the cognitive load on students so that they can focus on  
developing their academic speaking and writing. Eight high-interest and engaging issues in English 3D Course II act as 
scaffolds that support students to participate in academic discussions, complete academic writing tasks, and access  
grade-level text. This sampler includes selections from the student and teacher materials from Issue I: Do Teens Need  
a Wake-Up Call When It Comes to Sleep?

TEXT COMPLEXITY KEY

Reader
and Task

Qualitative
Measure LEXILE®

The informational texts in the English 3D 
Course II Issues book gradually
increase in text complexity, spanning a 
range of Lexile® measures from
890L to 1410L.

ISSUE2

SHOULD NOT KNOWING

ANOTHER LANGUAGE
KEEP A DIPLOMA OUT OF REACH?

ISSUE 3 ISSUE 4 ISSUE7

ISSUE 5 ISSUE 6

ARE TEENS READY 
TO GET TO WORK?

ISSUE 8

SUCCESS?SUCCESS?

Teen Sleep Learning Languages

Teens Behind the Wheel Teens & Money

Online Learning Ready to Work

Voting & Citizenship Failure or Success?

ISSUE1
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Issues Book
ISSUE-BASED INFORMATIONAL AND LITERARY TEXTS FOR STUDENTS TO 
RESPOND TO IN CLASSROOM DISCUSSIONS AND WRITING ACTIVITIES:

•  Eight high-interest, real-world issues

•  Informational texts span a 890 to 1410 Lexile® range

•   A data file for each Issue with statistical evidence from 
authentic sources

•  Text features, including graphs and diagrams

•  Content connections to science, social sciences, 
economics, world languages, health, and technology



ISSUES BOOK
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Briiiiiiiiing! It’s time to wake up and learn the truth about 
sleep: it’s vital to our health and well-being. Are you getting 
enough? 

Survey Says
•	A poll of 1,602 teenagers across the United States found that teens get an 

average of about seven and a half hours of sleep on school nights.

•	Teens sleep less as they get older. In 8th grade, they average 8.1 hours of sleep. 
By 12th grade, the average drops to 6.9 hours. 

•	Only 20% of teens are getting the optimal amount of sleep—9 hours or more. 

(Source: National Sleep Foundation, 2006)

Is Technology Taking a Toll? 
•	72% of 13- to 18-year-olds questioned bring their cell phones into their bedrooms 

and use them when they are trying to go to sleep.

•	56% of adolescents text in the hour before trying to go to sleep every night or 
almost every night.

•	77% of 13- to 18-year-olds use a computer in the hour before going to bed. 

•	50% of teens watch TV within one hour of trying to go to sleep.

(Source: National Sleep Foundation, 2011)

Making It Legal
In 2009, California State Representative Zoe Lofgren cosponsored a bill in 
Congress called the Zzz’s to A’s Resolution, which proposed that secondary 
schools should begin the school day no earlier than 9:00 in the morning. The 
resolution was not enacted.

(Source: opencongress.org, 2009)

Issue Teen Sleep

Data File

Debate

4  Issue	1
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Maybe you do. Here’s what you need to know about 
slumber, from A to Zzzzzzz’s.

by Kirsten Weir

Quick quiz: How much of your life 
will you spend sleeping? Answer: A 
whopping one-third. For something 
we spend so much time doing, we 
don’t often give slumber the credit—
or attention—it deserves. A study by 
the National Sleep Foundation (NSF) 
found that 60 percent of middle and 
high school students felt tired during 
the day, and 15 percent had fallen 
asleep in school during the last year. 
“I’m definitely tired during the week,” 
says Leah Schaffer, a 17-year-old junior 

from Oxford, Michigan. “I nod off a 
lot in chemistry.” But why is sleep so 
important? And why are so few of us 
getting enough?

  
When we sleep, we cycle through 

five well-defined stages. Between 
stages 1 and 4, we sink deeper and 
deeper into sleep. Heart rate and body 
temperature drop. Brain waves slow 
down and muscles relax completely. 

Text 1 • Magazine Article 

Fifteen percent of teens say 
they have fallen asleep in 
school in the past year.

Teen Sleep  5
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The Stages of Sleep

Then we enter the fifth stage of 
sleep: rapid eye movement, or REM, 
sleep. During this stage, our eyes dart 
back and forth below the eyelids, and 
our brain waves speed up again to 
the same levels as when we’re awake. 
Most dreaming occurs during REM 
sleep. People need both non-REM 
and REM sleep in order to get a good 
night’s rest. During a full night of 
sleep, we cycle through all five sleep 
stages between three and five times. 

Scientists know that we have to 
sleep. Repeated experiments with lab 
rats have shown that rats will die from 

lack of sleep long before they die from 
lack of food. Sleep-deprived people, 
however, don’t drop dead, but they do 
suffer health problems. Humans who 
go days without sleep begin to have 
digestive troubles, such as diarrhea 
and stomach pain. They experience 
memory problems and hallucinations 
and can quickly become paranoid. 

However, scientists still aren’t 
certain why we need to snooze. One 
theory is that while we sleep, our 
bodies repair muscles and other tissues. 
Some researchers believe that sleeping 
and dreaming are necessary for the 

Stage 1: Light Sleep
Drift in and out of 

sleep, easily awakened Stage 2: Light Sleep
Eye movements stop and 
brain waves slow down

Stages 3 & 4: Deep Sleep
No eye movement or muscle activity; 
body repairs and regenerates tissues 

and builds bone and muscles

Stage 5: REM Sleep
Mind is active and 
dreaming, eyes are 

moving rapidly

Source: National Institute of Neurological Disorders and Stroke, 2007
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brain to organize and store memories. 
Others think we slow down at night 
to conserve energy. 

 
Adults need about eight hours of 

sleep each night, but young people 
need even more. “Kids from about 
10 to 18 need a little more than nine 
hours of sleep a night, on average,” says 
Dr. Mary Carskadon, a sleep researcher 
and member of the NSF task force on 
sleep and teens. Yet Carskadon has 
found that most teens sleep an average 
of seven hours a night. 

Busy schedules are only part of 
the problem. During adolescence, 
the body’s internal clock gets pushed 
back so that a person doesn’t feel 
sleepy until later in the evening. The 
result? Teens want to stay up later at 

night and sleep later in the morning. 
“I tend to be tired in the morning, 
and toward the end of the day I wake 
up,” Leah says. To make matters 
worse, nighttime habits can also 
affect the body’s clock. One way the 
body learns when to sleep is through 
light cues. Staying up late in a bright 
room or staring at a brightly lit TV or 
computer screen can push the internal 
clock back even later. 

 
The short-term effects of too little 

sleep are obvious enough. Too little 
shut-eye can leave you feeling fuzzy-
headed and unable to concentrate. 
“Almost all teenagers, as they reach 
puberty, become walking zombies 
because they are getting far too 
little sleep,” says Cornell University 
psychologist James Maas in the 
American Psychological Association’s 
Monitor on Psychology. Over time, 
skimping on sleep can cause a sleep 
debt to accumulate, and that can have 
serious consequences. “As the sleep 
deficit goes on week after week, your 
body changes,” Carskadon adds. 

Sleep-deprived people have 
problems with learning and memory. 
Mood is also affected, and overtired 
teens can show mood problems that 
mimic depression. In some cases, 

Some researchers 
believe that  
sleeping and 
dreaming are 
necessary for  

the brain to  
organize and  

store memories.

Teen Sleep  7
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Insomnia occurs when a person can’t fall asleep or awakens too early. If you have 
trouble sleeping on a regular basis, these tips could help you get some shut-eye:

�Keep�your�bedroom�dark�at�night�and�
bright�in�the�morning,�since�light�cues�
help�set�your�body’s�internal�clock.

�Exercise�during�the�day,�no�fewer�than�
three�hours�before�bedtime.

Avoid�big�meals�at�night;�eat�dinner�at�
least�two�hours�before�going�to�bed.

Go�to�bed�at�the�same�time��
every�night�to�train�your�body��
when�to�sleep.

Are�you�staring�at�the�clock�and�
worrying�that�you�aren’t�getting�a��
good�night’s�sleep?�Turn�the�clock�
toward�the�wall�and�relax.

�If�you�can’t�fall�asleep,�get�out�of��
bed.�Teach�your�body�that�your��
bed�is�for�sleeping.

�Think�positive�thoughts.�Instead��
of�thinking�“I’m�going�to�be�so�tired�
tomorrow,”�try�telling�yourself�“I’m�
probably�getting�more�rest��
than�I�realize.”

Don’t�drink�caffeine�after�lunchtime.

Don’t�sleep�in�all�day�on�weekends—it�
will�confuse�your�body’s�clock.�If�you�feel�
you�need�to�catch�up�on�sleep,�take�a�
30-�to�40-minute�nap�during�the�day.

Have�a�relaxing�bedtime�routine.

Secrets of the Sandman

1
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youths may be prescribed medication 
for depression when, in fact, they’re 
just way behind on sleep. Also, the 
hormone cortisol, which is associated 
with stress, can build up in the sleep-
deprived. High cortisol levels weaken 
the immune system, making a person 
more susceptible to illness. 

New studies are also revealing that 
sleep debt can mess with metabolism, 
the chemical processes that occur 
within an organism to sustain life. “If 
you aren’t getting enough sleep, you’re 
likely to eat more and also process food 
differently,” Carskadon reports. Those 
metabolic changes can lead to weight 

gain and related health problems, 
including diabetes. 

Unfortunately, sleep debt is 
hard to overcome. Sleeping in on 
weekends is your body’s way of 
playing catch-up—but if you overdo 
it, you could be making matters 
worse. Carskadon suggests sleeping 
for an extra hour or two, but not all 
day. Your body will thank you for it 
Monday morning, she says. 

Still, it’s important to listen to 
your body and give it the rest it 
craves. “Kids need to be happier,” says 
Carskadon. “I think if they had more 
sleep, they’d be happier.”

8  Issue 1
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Text 2 • Magazine Article 

by Denise Grady

At 6:30 in the morning, a strapping 
teenager on the cusp of manhood 
can look an awful lot like a newborn 
puppy, with eyes that won’t open and 
a powerful instinct to curl up under 
something warm.

Is this the same person who swore 
he wasn’t tired at 10:30 the night before 
while he traded instant messages with 
six different friends at once, and who 
will probably do it again tonight?

Parents know the adolescent drill 
all too well: stay up past 11 or 12 on 
school nights, stagger out of bed at 6 
or 7, shower interminably, eat a token 
breakfast, and bolt. Yawn through 
school, perk up for sports or clubs, fight 
sleep while doing homework. Come to 
life at 9 p.m., deny fatigue and stay up 
well after parents have collapsed into 
bed. Holidays and weekends, stay up 
half the night and then “binge sleep” 
until noon or beyond. Sunday night, 
restart the cycle of late to bed and early 
to rise.

Americans are said to be a sleep-
deprived people, and teenagers are 
the worst of the lot. Most are lucky to 
get six, seven, or eight hours of sleep a 
night, even though studies have shown 
repeatedly that people in their teens 
and possibly even early 20s need nine 
to 10 hours. Many live in a state of 
chronic sleep deficit that can affect 
mood, behavior, schoolwork, and 
reaction time.

Dr. Mary Carskadon, a sleep 
researcher at Brown University, 
describes sleep-deprived teenagers as 
existing in a “kind of gray cloud.”

1

Americans are 
said to be a sleep-
deprived people,  

and teenagers are 
the worst of  

the lot.

Teen Sleep  9
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Consequences of Sleep Deprivation

“We just ignore these bad feelings 
from not enough sleep and get used 
to it,” she said. “We forget what it’s 
like to feel good, and how much more 
efficiently you can do things.” Physical, 
emotional, and social factors seem to 
conspire against letting adolescents 
get enough sleep.

When teenagers insist that they 
are not tired at 9 or 10 p.m., they 
are very likely telling the truth. For 
reasons that are not fully understood, 
Dr. Carskadon said, their body clocks 
shift, so that their natural tendency is 
to stay up later at night and wake up 
later in the morning than when they 
were younger. But that inner clock 
often clashes with the outer world: 

early starting times in high school and 
demanding schedules of sports, clubs, 
music lessons, homework, and part-
time jobs.

There are consequences. For one 
thing, lack of sleep can interfere with 
learning: tired students have a hard 
time paying attention, and even if they 
do somehow manage to focus, they 
may forget what they were taught 
because memory formation takes place 
partly during sleep.

In Adolescent Sleep Patterns, a book 
published in August and edited by 
Dr. Carskadon, she wrote, “The 
students may be in school, but their 
brains are at home on their pillows.”

Source: Maas & Robbins, 2011. 

Brain
•	 Depressed mood— 

symptoms include 
feeling stressed, 
angry, or sad

•	 Trouble remembering 
new information and 
making memories 

•	 Difficulty paying 
attention and 
learning

•	  Increased aggressive 
or violent behavior

Heart
•	 Changes in heart rate

•	 Increased risk of heart disease, 
heart attacks, or strokes

Muscles
•	 Slower reaction times and 

impaired coordination

•	Feeling shaky, weak, or achy

Pancreas
•	 Increased risk of Type 2 diabetes

•	 Increased risk of obesity due to 
slower metabolism

Immune System
•	Increased chances of illness

BeHavIoral PHySICal
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Tired teenagers can be as cranky as 
tired two-year-olds, and even less fun 
to deal with. More seriously, sleep 
deprivation can bring on feelings of 
stress, anger, and sadness.

Dr. Carskadon said studies had 
repeatedly linked sleep deprivation 
to depressed mood—a temporary 
case of the blues, not the same as 
clinical depression.

“In every study where we’ve 
looked at it, it’s crystal clear that kids 
who sleep less report more depressed 
mood,” she said.

In one experiment, Dr. Carskadon 
said, teenagers were shown various 
photographs, and a researcher gauged 
their emotional reactions.

“Kids not getting enough sleep 
are less likely to respond in a 
positive way to positive things in 
the environment, and more likely 
to respond in a negative way to 
negative things,” she said.

Pictures that most people would 
enjoy—images of cute babies, or 
of swimmers playing in waterfalls 
in Hawaii—do nothing for tired 
teenagers. “They’re f lat in their 
response,” Dr. Carskadon said. “They 
don’t say they felt pleasure. But if they 
see something negative, like a pizza 
with a big roach on it or a picture of 
the most disgusting toilet, kids who 
are sleep-deprived sort of have a 
worse response. It makes them more 
angry than the kids who have had 
plenty of sleep. How does it translate 
into their real lives? We’re not sure.”

In her book, Dr. Carskadon 
noted that studies in animals showed 
that sleep loss was associated with 
“marked increases in aggressive 
behavior and violence.”

Lack of sleep may take its 
toll physically as well. Growth 
hormone and sex hormones are 
secreted during sleep, but it is not 
known whether missing out on sleep 
disrupts hormonal patterns. Studies 
have shown that sleep deprivation 
may also diminish the body’s ability 
to process glucose, and a prolonged  
sleep deficit can produce the 
kind of blood glucose levels found 
in people who are on the way to 
becoming diabetic.

Sleep 
deprivation 
can bring on 
feelings of 

stress, anger, 
and sadness.

Teen Sleep  11
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Studies in people and animals 
suggest that lack of sleep may also 
interfere with the working of the 
immune system and its ability to fight 
infections, but, Dr. Carskadon said, it is 
not clear whether sleep loss is linked to 
illness in people.

Lack of sleep also increases teenage 
drivers’ already elevated risk of car 
accidents. According to the National 
Sleep Foundation, a nonprofit group, 
drowsiness or fatigue play a role in 
100,000 traffic crashes a year, and 
drivers 25 or under cause more than 
half of those accidents. Sleep loss 
and drinking are an especially bad 
combination because fatigue greatly 
magnifies the effects of alcohol, 
according to a report by the sleep 
foundation.

Many health experts and parents say 
that high school starting times—often 
before 8 a.m.—are largely to blame 
for students’ perpetual exhaustion. 

According to a poll in August by the 
sleep foundation, 80 percent of the 
people surveyed said high schools 
should not start before 8 a.m. The 
foundation favors 9 a.m.

Some school districts have already 
changed their schedules so that high 
school classes start later, between 8 
and 9, instead of before 8. In some 
cases, the changes came about only 
after parents campaigned for them.

In Minnesota, the state medical 
association took a stand and wrote 
school superintendents a letter warning 
that early start times were incompatible 
with teenagers’ body clocks, and bad 
for health, school performance, and 
driving. In 1996, Edina, Minnesota, 
a suburb of Minneapolis, changed its 
high school starting time from 7:25 
to 8:30, and in 1997, Minneapolis 
changed high school opening times to 
8:40 from 7:15.

2

Drivers under 25 who are 
tired cause more than 
50,000 accidents per year.
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Researchers from the University 
of Minnesota have been studying 
the changes and report that, for the 
most part, students and teachers prefer 
the later start times. Many parents 
now want middle school to start later 
as well. Teachers say students are 
less likely to fall asleep in morning 
classes, and some students say they get 
more sleep and are more likely to eat 
breakfast. Suburban schools say students 
behave better, and in the city schools, 
attendance and graduation rates have 
gone up and tardiness has decreased.

The drawbacks are that some 
students, especially in city schools, 
are unable to take part in after-school 
activities, and some say they are 
earning less at their after-school jobs.

But not all school districts are 
willing or able to alter their schedules 
because they do not have enough 
school buses to carry children from 
elementary, middle, and high school 
during the same hours. Some have 
concerns, too, that later schedules 
will interfere with after-school sports.

6th
6:00 a.m.

6:30 a.m.

7:00 a.m.

7:30 a.m.

8:00 a.m.

8:30 a.m.

9:00 a.m.

9:00 p.m.

9:30 p.m.

10:00 p.m.

10:30 p.m.

11:00 p.m.
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8th 10th 12th

Adolescents’ Typical School Day
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10:32

7:51
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grade

Bedtime
School starts

Leave house in morning
Wake-up time Source: National Sleep Foundation, 2006

(based on a national survey of 1,602 students)
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According to the sleep foundation, 
individual schools and districts in 13 
states have changed to later school 
start times. But many still start before 
8 a.m., and nearly all before 9. A few 
schools are starting earlier.

The military has shown more 
f lexibility than some school districts. 
Concern about sleep deprivation 
led the United States Navy last April 
to change the “rack time,” or sleeping 
hours, for young sailors—many of 
whom are in their late teens—at the 
Great Lakes base in Chicago, where 
all basic training is done.

Previously, the schedule allowed 
only six hours of sleep, from 10 p.m. 
until 4 a.m. The Navy first tried 
adding one hour by ordering lights 
out at 9 p.m., but psychologists who 

had studied sleep said that was the 
wrong approach.

“I toured the barracks after lights 
out, and found what we expected,” 
said Dr. Jeff Dyche, a naval lieutenant 
and psychologist. “The recruits were 
lying in their racks staring at the 
ceiling. You can’t force these kids to 
go to sleep that early.”

Dr. Dyche said he and other 
psychologists briefed a three-star  
admiral about sleep research, 
especially Dr. Carskadon’s work. The 
psychologists said young people could 
not fall asleep early and were at their 
sleepiest from 4 a.m. to 6 a.m. They 
recommended letting the recruits sleep 
later rather than ordering them to bed 
earlier, and allowing them eight hours 
of sleep a night.

3

Adolescents’ Reported Sleep

16%

33%

41%

35%

17%
5%

43%

20%

75%

10%

Did Not 
Respond

Insufficient (Less than 8 hours) Borderline (8 to 
less than 9 hours) Optimal (9 or more hours)

Source: National Sleep Foundation, 2006
(based on a national survey of 1,602 students)

6th Grade 9th Grade 12th Grade

3% 2%
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The admiral agreed, noting that 
his generation had slept eight hours 
during training. He made the rack 
time 10 p.m. to 6 a.m.

Navy researchers are studying the 
soldiers to see if the extra sleep makes 
a difference.

“They’re looking at test scores, 
sleep patterns, sick call, and the 
number of times these kids get into 
trouble,” Dr. Dyche said. “We want 
to compare it to years past and see 
what we get.” Although the data are 
not in yet, he added, he expects “big 
dividends.”

Doctors and sleep experts say 
parents need to play a stronger role 
in helping their teenagers to get 
more sleep.

Among the suggestions are setting 
a bedtime on school nights, being 

there to enforce it, and not letting 
the weekend hours drift so far out of 
line that they throw off the rest of 
the week.

Part of the strategy also includes 
limiting or banning television on 
school nights, as well as telephone and 
Internet socializing.

The intentions are noble, but 
perhaps not so easy to carry out, 
especially at 11:30 when the 15-year-
old needs “just a few more minutes” 
to finish an English project or practice 
a solo for the next day’s concert.

But it may be that a good night’s 
sleep, given a chance, will sell itself. 
Dr. Carskadon said that one young 
man, who slept nine hours a night for a 
week as part of a study, told her: “You 
know, this is really good. I might try 
this even when the study’s over.”

The Navy changed its “rack 
time” from 10 p.m.–4 a.m. to 
10 p.m.–6 a.m.
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Language & Writing Portfolio
INTERACTIVE WORKTEXT WITH SCAFFOLDS FOR STUDENT LEARNING, 

INSTRUCTION, AND PRACTICE:

• High-utility and domain-specific academic vocabulary

•  Frames for language functions and planning for and recording 
class discussions

• Two formal academic writing assignments in each Issue

• Scaffolded debates, 60-second and 2-minute speeches



LANGUAGE & W
RITING 

PORTFOLIO
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BUILD KNOWLEDGE
Read and respond to the Data File (Issues, p. 4). 

Issue

BRAINSTORM IDEAS
Write a brief list of reasons why teens stay up late.

•	 	
•	 	

•	 	
•	 	

PRESENT IDEAS
Use the frames to discuss ideas with your 
group. Listen attentively and record the 
strongest ideas to complete the concept web.

1. Some	teens	stay	up	late	because	they	are		 	 	 	(verb + –ing:	completing)

2. Teens	might	also	stay	up	late		 	 	  (verb + –ing:	worrying	about)	

3. Sometimes	I	(have	to/decide	to)	stay	up	late		 	 	 	(verb + –ing:	reading)	

4. I	occasionally	have	to	stay	up	late		 	 	 	(verb + –ing:	studying	for)	

Teen Sleep

Do teens need
a wake-up call
when it comes  
to sleep?

doing household chores

writing essays

Reasons  
teens stay 

up late

Language to facILItate dIscussIon

So    , what’s your experience?

   , what reason did you come up with?
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Word to Know Meaning Examples

adolescent
noun

   

a young person who is 

becoming an adult; 

 

Many adolescents like to   

 

  after school. 

stage
noun

   

a particular    

 

that something reaches

as it grows or develops

My 16-month-old sister has reached 

the stage of life where she is   

 

 

sleep- 
deprived

adjective

   

lacking the   

needed over a period 

of time

When my baby brother was born, my 

parents were so sleep-deprived that 

they   

  

 

puberty
noun

   

the time when a person's 

body changes   

 

 

During puberty, teens often have to 

start     

 

 

deficit
noun

   

the difference between 

how much  

  and how much 

 

Our team needed to overcome a deficit 

of   

 

to win the championship game. 

hormone 
noun

   

chemicals   

   

that affect how it grows 

and develops

Sometimes hormones can make teens  

 

  

 

metabolism
noun

   

the process in the body 

that  

 

for working and growing 

When you  

  

your metabolism is higher because your 

body needs more energy. 

symptom
noun

   

something wrong with your  

 

that shows you are ill

Symptoms of the flu include   

    

 

 

 Don’t Know  Recognize  Familiar  Know

ACADEmiC voCAbulAry

Building Concepts & Language

Words to Know
build word knowledge
Rate your word knowledge. Then discuss word meanings and examples with your group.

1

2

3

4

1

2

3

4

Teen Sleep  19 

E3DII_TEPE_I1_018-023_T1.indd   19 6/11/13   3:42 PM



LANGUAGE & W
RITING 

PORTFOLIO

24            english 3d 25

   COURSE II
Academic Discussion

Language to restate

So you believe 
that    .

Yes, that’s correct.

No, not exactly. What 
I (pointed out/stated) 
was    .

speaking & listening

Building Concepts & Language

BRAINSTORM IdeAS
Briefly record at least two ideas in each column using everyday English.

Personal Reasons environmental Reasons

•	 dealing with social problems
•	 
•	

•	 noisy traffic outside
•	
•	

ANALYZe WORdS
Complete the chart with precise words to discuss and write about the topic.

everyday Precise

problems  (plural noun) worries,

work  (noun) assignments, 

finish  (verb) revise,

MAKe A cLAIM
Rewrite two ideas using the frames and precise words. 
Then prepare to elaborate verbally. 

1.  Frame: I know from experience that many adolescents 
fail to get adequate sleep during the school week 
because they stay up late     (verb + –ing: revising 
essays for English class, reading novels) 

 response:  

 

2.   Frame: Based on my experience,  adolescents fail to get sufficient sleep on school 
nights because of     (noun phrase: social issues, lengthy homework assignments) 

response:  

  

cOLLABORATe
Listen attentively, restate, and record your partner’s ideas.

classmate’s Name Ideas

1.   

2.  

What are some reasons why adolescents 
fail to get sufficient sleep?

Language to eLaBorate

For example,    .

I know this firsthand 
because    .

20  Issue 1
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I know from experience that many adolescents fail to get adequate sleep during 

the school week because they stay up late   

  For example, I regularly fall asleep  

no earlier than   because I spend several hours 

    

As a result, I have a great deal of trouble staying awake and  

 the next school day, especially in challenging 

classes such as  

Ten-Minute Paper

speaking & writing

PRESENT idEaS
Listen attentively and take notes. Then indicate if you agree (+) or disagree (–).

Classmate’s Name idea +/–

Language to AGREE/DIsAGREE

I agree with    ’s idea. 

I don’t quite agree with  
   ’s idea.

ElaboRaTE iN wRiTiNg
Work with the teacher to 
write a ten-minute paper. 

I know from experience that many adolescents fail to get adequate sleep during the 

school week because they stay up late completing various homework assignments. 

For example,  I recently studied well past midnight because I had to read an entire 

history   and take notes, prepare for an exam in  

 and finish editing a  

 As a result, I only got   

hours of sleep and I felt   

and   during my morning classes.

A ten-minute paper begins with a well-stated claim, 
followed by two detail sentences that elaborate with 
relevant examples and precise words.

Work with a partner to write a ten-minute paper. 

Language to coLLABoRATE

What should we write? 

We could put    . What do you think makes sense?

We could also write    .
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Words to Go

academic vocabulary

Analyzing & Discussing Text

BUILD WORD KNOWLEDGE
Complete the meanings and examples for these high-utility academic words.

Words to Go Meanings Examples

tend to
tend to

verb

to be likely to 

  

a certain way

If I am nervous about making a 

presentation in class, I tend to    

  

tendency
ten•den•cy

noun

part of your character 

that makes you likely 

to act or think  

 

Students have a tendency to  

   

  

when there is a substitute teacher.

DIscUss & WRItE ExaMpLEs
Discuss your response with a partner. Then complete the sentence in writing.

My English teacher tends to reward students who have completed their assignments well 

with  

Write your response and read it aloud to a partner.

The coach’s  to   

during games made him unpopular with many athletes and parents. 

BUILD WORD KNOWLEDGE
Complete the meaning and examples for this high-utility academic word.

Word to Go Meaning Examples

consequence
con•se•quence

noun

something that 

happens because of an  

 

The consequence of not doing my 

homework was   

 

He   

 
so now he must face the consequences.

DIscUss & WRItE ExaMpLEs
Discuss your response with a partner. Then complete the sentence in writing.

When I ate a large snack after school,  the consequence was   

 

Write your response and read it aloud to a partner.

The  of preparing my presentation in advance and practicing 

it several times in front of   was that I 
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Responding to text

Text 1  • Magazine Article

Close Reading
build fluency
Read the text “Who Needs Sleep?” (Issues, pp. 5–8).

identify Key ideas & details
Take turns asking and answering questions with a partner. Then write brief notes.

discussion frames text notes

Q: What is the key idea of this text?

A:  The key idea of this text is    .

•	sleep  to adolescent 
health, but teens don’t get enough

Q:  What are the most important 
details in this text?

A:  (One/Another) important detail 
in this text is    .

•	5 sleep stages: need sleeping/dreaming to  

  

•	teens sleep average of         hrs. a night; need 9+ 

•	teen body’s   is pushed back; 

doesn’t feel                                until  

•	chronic   causes serious  

health issues: depressed mood, weakened  

  weight gain

respond with evidence

Use the frame and evidence from the text to construct a formal written response.

1.  According to the author, what are some physical consequences of inadequate sleep?  

According to the author,   

are physical consequences of inadequate sleep. In addition, accumulating a sleep deficit 

can lead to  

Use the frame to analyze the author’s word choice.

2.  What is the effect of describing teenagers as “walking zombies” on page 7?  

One effect of describing teenagers as “walking zombies” is to compare   

  

Zombies are   

Describing sleep-deprived adolescents as “walking zombies” suggests that teens  

 

identify precise words
Review Text 1 and your Portfolio (pp. 18–23) to identify words for your writing.

topic words high-utility academic words

•	 sleep-debt
•	
•	  

•	 adequate
•	
•	  
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Take a Stand

Presenting Ideas

collaborate
Read the debate question about teen 
sleep. Then take turns using a frame 
to respond with your initial reaction. 

Language to RESPOND

So    , what’s your initial reaction?

My initial reaction is    .

My initial reaction is (similar to/ 
different from)    ’s.

analyze sources
Read a quote that either supports or opposes the debate question. Then paraphrase.

Quote Paraphrase

Model: “A study by the National Sleep 
Foundation (NSF) found that 60 percent of 
middle and high school students felt tired 
during the day, and 15 percent had fallen 
asleep in school in the past year" (Weir 5).

To put it another way, a sleep research 

organization found that a majority of   

             feel     

at school, and some claimed to have 

actually  in class.

1. “Lack of sleep can interfere with 
learning: tired students have a hard 
time paying attention, and even if they 
do somehow manage to focus, they may 
forget what they are taught because 
memory formation takes place partly 
during sleep” (Grady 10).

This quote clarifies that sleep-

deprived students may have difficulty 

 in class, and 

may not remember recent lesson 

 because you make 

 when   

2. “Suburban schools say students behave 
better, and in the city schools, attendance 
and graduation rates have gone up and 
tardiness has decreased” (Grady 13).

This quote clarifies that secondary schools 

report benefits of   

including improvements in   

and 

3. “The drawback is that some students, 
especially in city schools, are unable to 
take part in after-school activities, and 
some say they are earning less at their 
after-school jobs” (Grady 13). 

This quote clarifies that delaying school 

start times has   

on teens’ participation in  

  and their wages  

earned at  

4. “Many schools, however, have rejected 
parental pressure to delay school starts, 
citing bus-cost savings, or the need to 
keep afternoons open for teens’ sports or 
other activities” (Shellenbarger 18).

To put it another way, a lot of schools 

simply refuse to shift to a later schedule 

due to  

and   

 

Debate Should school start later to accommodate adolescent sleep needs? 
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Debate Ideas

Listen & take notes
Listen attentively and take notes. Then indicate  
if you agree (+) or disagree (–).

Classmate’s name idea +/–

Language to AFFIRM & CLARIFy

That’s an interesting opinion.  
Will you explain     again?

Maintaining Eye Contact
When presenting ideas during class or in a meeting, maintain eye contact. Look at your 
audience when you speak and make sure to look up from your notes every few seconds so that 
you look confident and engage your listeners.

synthesize ideas
Write a response to the debate question, including a paraphrase of a text quote and 
elaboration on the quote.

Claim: My position is that schools (should/should not)  

start later to accommodate adolescent sleep needs.

Transitional Statement: I have (one key reason/a compelling reason)       

  for taking this stance.

Quote Paraphrase: (According to    ,/The author points out    .) 

 

 

 

Quote Elaboration: (As a result,     ./Consequently,    .)

 

 

 

PResent evidenCe
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analyze text
Read this student model to analyze the elements of a justification.

Student Writing Model

analyzing text elements

Academic Writing

Academic Writing Type
A justification states a claim and supports it with logical reasons and relevant 
evidence from texts. 

a.  The topic sentence clearly states the writer’s claim about the issue.
B.   Detail sentences support the claim with reasons and evidence from texts.
C.  The concluding sentence restates the writer’s claim about the issue.

Evidence from the texts supports the idea that schools should alter 

start times to accommodate adolescents' sleep needs. One reason is that 

adolescents would be more alert in school with a later start time. Denise 

Grady points out in “Sleep Is One Thing Missing in Busy Teenage Lives” that 

teachers in MN reported that students were less likely to fall asleep in 

morning classes when they had a one-hour delay in school start time (13). 

This evidence makes it quite clear that being able to sleep adequately and 

eat breakfast enables teens to focus instead of nap during early morning 

classes. An additional reason is that many teens cannot help how sleep-

deprived they are in the early morning. In “Understanding the Zombie Teen’s 

Body Clock,” Sue Shellenbarger explains how hormones and puberty cause 

teens’ internal clocks to change during adolescence so that they want to 

stay up later and sleep later (17). This is significant because while younger 

siblings and parents are becoming tired and preparing to sleep, teens feel 

wide awake and have trouble settling down. For these reasons, high schools 

should start later to match teens’ sleep patterns.

MaRK & Discuss eleMents
Mark the justification elements and use the frames to discuss them with your partner.

1.  Circle the writer’s claim within the topic sentence. The writer’s claim is    .

2.  Draw a box around four transition words or phrases.  
One transition (word/phrase) is    .

3.  Underline and label two reasons that support the writer’s claim with the letter R.  
One reason that supports the writer’s claim is    .

4.  Underline and label two pieces of evidence that support the writer’s claim with the 
letter E. One piece of evidence that supports the writer’s claim is    .

5.  Star four precise topic words and check four high-utility academic words.  
An example of a (precise topic word/high-utility academic word) is    .

B

C

A
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frontloading language

Justification

Transitions Examples

For example,     . 

For instance,      . 

To illustrate,      . 

As an illustration,      . 

According to (source),      . 

The text points out      . 

In addition, the text states      .

In the text, (author’s name) explains      .

(Author’s name) emphasizes      .

for example, some students in Minnesota say they are 

more likely to eat breakfast now that they wake up 

later for school.

according to the national Sleep foundation, drivers 

under 25 cause more than half of the 100,000 traffic 

crashes due to drowsiness a year.

the text points out that 15 percent of students say 

they have fallen asleep in school during the last year.

in the text, Weir explains that we cycle through the 

five stages of sleep three to five times a night.

Transitions to Introduce Evidence

idEnTify TRAnSiTiOnS
Review the transitions that writers use to introduce evidence that supports a claim. 
Then complete each sentence below with an appropriate transition.

1.    
that teenagers who are sleep-deprived are more likely to feel depressed.

2.    
it is true that many teens are not tired at 9 or 10 p.m.

3.    
that many teenagers are resistant to setting bedtimes.

WRiTE SUPPORTinG EvidEncE
Write four sentences using transitions to introduce evidence that supports your claim. 

1.   

2.  

3.  

4.  
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IDENTIFY moDal vErbs
Read the justification and circle the modal verbs.

WrITE moDal vErbs
Write modal verbs to complete the sentences.

1.  Evidence from the texts supports the idea that school  start 
after 9 a.m.

2.  Many students  feel less irritable if they were able to sleep 
longer in the mornings.

3.  Delaying school start times  also reduce the number of teen 
car accidents due to drowsiness.

4.  In addition, many students’ grades  improve.

5.  This option  also benefit teachers because students 

 be more alert and focused in class.

Modal Verbs

Frontloading conventions

Academic Writing

Guidelines for Using Modal Verbs
Use modal verbs in your justification to describe what is possible or preferable. 
The modal verb should tells about something you believe needs to happen.
 In my opinion, students should finish high school if they want to be successful.
The modal verb would tells about something you believe is possible in the future.
 Higher ticket prices would help the drama club raise money.
The modal verb could tells about something that might be possible in the future.
 Students could earn more money if the government raised the minimum wage.
 

Evidence from the texts supports the idea that school should not start later 

to accommodate teen sleep needs. One reason is that adolescents should be 

trying to keep the same sleep schedule during the week and on weekends. 

Grady points out in “Sleep Is One Thing Missing in Busy Teenage Lives” that 

many teens “binge sleep” on the weekends, which leads to more irregular sleep 

schedules (9). This evidence makes it quite clear that teens could have more 

regular sleep schedules if they didn’t “binge sleep.” An additional reason is that 

many adolescents could take steps to regulate their internal clocks. In “Who 

Needs Sleep?,” Weir explains that viewing bright screens before bedtime can 

push teens’ internal clocks back even further (7). This is significant because if 

teens stop using bright phones and watching bright TVs in the hour before bed, 

they would sleep better. For these reasons, schools should not have to change 

to accommodate adolescents’ sleep schedules.
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Planning to Write

Justification

Organize a Justification

identify text evidence
Review the texts to identify evidence that supports each reason.

Reason text evidence

Adolescents who don’t get enough 

sleep might get sick more often.

        

       

  

 

Schools are concerned that 

changing start times will affect 

bus schedules.

        

       

  

 

Plan Reasons & evidence
Use academic language to clearly state your claim as a topic sentence. 

Evidence from the texts supports the idea that  

List two reasons that support your claim and give text evidence for each reason. 

reason 1:  

text evidence:  

reason 2:  

text evidence:  

Restate your claim as a concluding sentence.

For these reasons,  

Prompt Should school start later to accommodate adolescent sleep 
needs? Write a justification that states and supports your claim.
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write a paragraph
Use the frame to write your topic sentence, detail sentences, and concluding sentence.

Write a Justification

writing a draft

Academic Writing

Evidence from the texts supports the idea that  

One reason is that  

  

          points out in   

that  

This evidence makes it quite clear that  

An additional reason is that  

In         ,  

explains that  

This is significant because              

For these reasons,     

    

 

A

B

C

Prompt Should school start later to accommodate adolescent sleep 
needs? Write a justification that states and supports your claim.

(1st reason that supports the claim)

(elaborate on the evidence)

(elaborate on the evidence)

(claim)

(title of source)

(title of source)

(text evidence)

(author’s name)

(author’s name)

(2nd reason that supports the claim)

(restate your claim)

(text evidence)
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assessing & revising

Justification

Rate Your Justification
ASSESS YOUR DRAFT
Rate your justification. Then have a partner rate it.

1. Does the topic sentence clearly state your claim?
Self 1 2 3 4

Partner 1 2 3 4

2. Did you include strong reasons to support your claim?
Self 1 2 3 4

Partner 1 2 3 4

3. Did you provide strong text evidence to support your claim?
Self 1 2 3 4

Partner 1 2 3 4

4. Did you use transitions to introduce reasons and evidence?
Self 1 2 3 4

Partner 1 2 3 4

5. Did you include precise topic words and high-utility academic words?
Self 1 2 3 4

Partner 1 2 3 4

6. Does the concluding sentence restate your claim using new wording?
Self 1 2 3 4

Partner 1 2 3 4

REFLECT & REVISE
Record specific priorities and suggestions to help you and your partner revise.

(Partner) Positive Feedback: You did an effective job of (organizing/including/stating) 

 

(Partner) suggestion: Your justification would be stronger if you  

(self) Priority 1: I will revise my justification so that it  

(self) Priority 2: I also need to  

CHECK & EDIT
Use this checklist to proofread and edit your justification.

�� Did you capitalize proper nouns, such as authors’ last names?

�� Did you cite sources using parentheses?

�� Is each sentence complete?

�� Are all words spelled correctly?

Scoring Guide

1 insufficient

2 Developing

3 sufficient

4 exemplary
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Teaching Guide
COMPREHENSIVE GUIDE FOR CONSISTENT ROUTINES AND INSTRUCTION:

•  Recursive instructional routines for vocabulary, speaking and 
listening, and writing

• Planning Guides with targeted language objectives

•  Daily Do Now tasks for reviewing and assessing  
academic vocabulary

• Curriculum-embedded assessments



TEACHING GUIDE
ISSUE 1
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Language: Vocabulary
• Generate written examples for 

topic-related academic words 
using complete sentences.

Speaking & Listening
• Discuss prior knowledge 

of a topic using complete 
sentences, gerunds, and 
present progressive-
tense verbs.

• Facilitate a collaborative 
small-group discussion. 

• Discuss prior knowledge of 
topic-speci� c academic words 
using complete sentences.

Writing
• Take notes using a 

graphic organizer.

Speaking & Listening
• Respond to an academic 

question using precise words, 
gerunds, and noun phrases.

• Describe cause-and-effect 
relationships using because 
and because of.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, and 
report classmates’ ideas using 
complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Analyze text and author’s word 

choice to construct formal 
written responses using text 
evidence and elaboration.

Speaking & Listening
• Respond to an academic 

question using precise words, 
gerunds, and adjectives.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, 
and report classmates’ ideas 
using complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise words, and simple 
present-tense verbs.

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the correct 
form of the word.

• Choose precise academic words 
for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise words, and present 
perfect-tense verbs.

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the correct 
form of the word.

• Choose precise academic words 
for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise topic words, and simple 
present-tense verbs.

Language: Conventions
• Identify precise synonyms 

for key words and phrases to 
paraphrase important details 
from a text.

Writing
• Mark text to analyze the 

elements of a formal summary.

• Discuss the elements of a 
formal summary using academic 
vocabulary and complete 
sentences.

• Paraphrase three important 
text details using precise 
topic words.

Language: Conventions
• Identify and record appropriate 

citation nouns and pronouns for 
a formal written summary.

Writing
• Write a sentence that 

paraphrases multiple related 
details from a text source 
using precise synonyms and 
parallel structure.

• Take notes about the topic 
sentence, important details, 
and concluding sentence to 
plan a formal written summary.

• Paraphrase four important 
text details using precise 
topic words.
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Issue Teen Sleep
Insomnia occurs when a person can’t fall asleep or awakens too early. If you have 
trouble sleeping on a regular basis, these tips could help you get some shut-eye:

 Keep your bedroom dark at night and 
bright in the morning, since light cues 
help set your body’s internal clock.

 Exercise during the day, no fewer than 
three hours before bedtime.

Avoid big meals at night; eat dinner at 
least two hours before going to bed.

Go to bed at the same time 
every night to train your body 
when to sleep.

Are you staring at the clock and 
worrying that you aren’t getting a 
good night’s sleep? Turn the clock 
toward the wall and relax.

 If you can’t fall asleep, get out of 
bed. Teach your body that your 
bed is for sleeping.

 Think positive thoughts. Instead 
of thinking “I’m going to be so tired 
tomorrow,” try telling yourself “I’m 
probably getting more rest 
than I realize.”

Don’t drink caffeine after lunchtime.

Don’t sleep in all day on weekends—it 
will confuse your body’s clock. If you feel 
you need to catch up on sleep, take a 
30- to 40-minute nap during the day.

Have a relaxing bedtime routine.

Secrets of the Sandman
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youths may be prescribed medication 
for depression when, in fact, they’re 
just way behind on sleep. Also, the 
hormone cortisol, which is associated 
with stress, can build up in the sleep-
deprived. High cortisol levels weaken 
the immune system, making a person 
more susceptible to illness. 

New studies are also revealing that 
sleep debt can mess with metabolism, 
the chemical processes that occur 
within an organism to sustain life. “If 
you aren’t getting enough sleep, you’re 
likely to eat more and also process food 
di� erently,” Carskadon reports. Those 
metabolic changes can lead to weight 

gain and related health problems, 
including diabetes. 

Unfortunately, sleep debt is 
hard to overcome. Sleeping in on 
weekends is your body’s way of 
playing catch-up—but if you overdo 
it, you could be making matters 
worse. Carskadon suggests sleeping 
for an extra hour or two, but not all 
day. Your body will thank you for it 
Monday morning, she says. 

Still, it’s important to listen to 
your body and give it the rest it 
craves. “Kids need to be happier,” says 
Carskadon. “I think if they had more 
sleep, they’d be happier.”
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The Stages of Sleep

brain to organize and store memories. 
Others think we slow down at night 
to conserve energy. 

 
 Adults need about eight hours of sleep 
each night, but young people need 
even more. “Kids from about 10 to 18 
need a little more than nine hours of 
sleep a night, on average,” says Mary 
Carskadon, a sleep researcher and 
member of the NSF task force on sleep 
and teens. Yet Carskadon has found 
that most teens sleep an average of 
seven hours a night. 

Busy schedules are only part of 
the problem. During adolescence, 
the body’s internal clock gets pushed 
back so that a person doesn’t feel 
sleepy until later in the evening. The 
result? Teens want to stay up later at 

night and sleep later in the morning. 
“I tend to be tired in the morning, 
and toward the end of the day I wake 
up,” Leah says. To make matters 
worse, nighttime habits can also 
a� ect the body’s clock. One way the 
body learns when to sleep is through 
light cues. Staying up late in a bright 
room or staring at a brightly lit TV or 
computer screen can push the internal 
clock back even later. 

 
The short-term e� ects of too little 

sleep are obvious enough. Too little 
shut-eye can leave you feeling fuzzy-
headed and unable to concentrate. 
“Almost all teenagers, as they reach 
puberty, become walking zombies 
because they are getting far too 
little sleep,” says Cornell University 
psychologist James Maas in the 
American Psychological Association’s 
Monitor on Psychology. Over time, 
skimping on sleep can cause a sleep 
debt to accumulate, and that can have 
serious consequences. “As the sleep 
de� cit goes on week after week, your 
body changes,” Carskadon adds. 

Sleep-deprived people have 
problems with learning and memory. 
Mood is also a� ected, and overtired 
teens can show mood problems that 
mimic depression. In some cases, 

Then we enter the � fth stage of 
sleep: rapid eye movement, or REM, 
sleep. During this stage, our eyes dart 
back and forth below the eyelids, and 
our brain waves speed up again to 
the same levels as when we’re awake. 
Most dreaming occurs during REM 
sleep. People need both non-REM 
and REM sleep in order to get a good 
night’s rest. During a full night of 
sleep, we cycle through all � ve sleep 
stages between three and � ve times. 

Scientists know that we have to 
sleep. Repeated experiments with lab 
rats have shown that rats will die from 

lack of sleep long before they die from 
lack of food. Sleep-deprived people, 
however, don’t drop dead, but they do 
su� er health problems. Humans who 
go days without sleep begin to have 
digestive troubles, such as diarrhea 
and stomach pain. They experience 
memory problems and hallucinations 
and can quickly become paranoid. 

However, scientists still aren’t 
certain why we need to snooze. One 
theory is that while we sleep, our 
bodies repair muscles and other tissues. 
Some researchers believe that sleeping 
and dreaming are necessary for the 

Stage 1: Light Sleep
Drift in and out of 

sleep, easily awakened Stage 2: Light Sleep
Eye movements stop and 
brain waves slow down

Stages 3 & 4: Deep Sleep
No eye movement or muscle activity; 
body repairs and regenerates tissues 

and builds bone and muscles

Stage 5: REM Sleep
Mind is active and 
dreaming, eyes are 

moving rapidly

Some researchers 
believe that 
sleeping and 
dreaming are 
necessary for 

the brain to 
organize and 

store memories.

Source: National Institute of Neurological Disorders and Stroke, 2007
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Maybe you do. Here’s what you need to know about 
slumber, from A to Zzzzzzz’s.

by Kirsten Weir

Quick quiz: How much of your life 
will you spend sleeping? Answer: A 
whopping one-third. For something 
we spend so much time doing, we 
don’t often give slumber the credit—
or attention—it deserves. A study by 
the National Sleep Foundation (NSF) 
found that 60 percent of middle and 
high school students felt tired during 
the day, and 15 percent had fallen 
asleep in school during the last year. 
“I’m de� nitely tired during the week,” 
says Leah Scha� er, a 17-year-old 

junior from Oxford, MI. “I nod o�  a 
lot in chemistry.” But why is sleep so 
important? And why are so few of us 
getting enough?

  
When we sleep, we cycle through 

� ve well-de� ned stages. Between 
stages 1 and 4, we sink deeper and 
deeper into sleep. Heart rate and body 
temperature drop. Brain waves slow 
down and muscles relax completely. 

Text 1 • Magazine Article 

Briiiiiiiiing! It’s time to wake up and learn the truth about 
sleep: it’s vital to our health and well-being. Are you getting 
enough? 

Survey Says
• A poll of 1,602 teenagers across the United States found that teens get an 

average of about seven and a half hours of sleep on school nights.

• Teens sleep less as they get older. In 8th grade, they average 8.1 hours of sleep. 
By 12th grade, the average drops to 6.9 hours. 

• Only 20% of teens are getting the optimal amount of sleep—9 hours or more. 

(Source: National Sleep Foundation, 2006)

Is Techn ology Taking a Toll? 
• 72% of 13- to 18-year-olds questioned bring their cell phones into their bedrooms 

and use them when they are trying to go to sleep.

• 56% of adolescents text in the hour before trying to go to sleep every night or 
almost every night.

• 77% of 13- to 18-year-olds use a computer in the hour before going to bed. 

• 50% of teens watch TV within one hour of trying to go to sleep.

(Source: National Sleep Foundation, 2011)

Making It Legal
In 2009, California State Representative Zoe Lofgren co-sponsored a bill in 
Congress called the Zzz’s to A’s Resolution, which proposed that secondary schools 
should begin the school day no earlier than 9:00 in the morning. The resolution was 
not enacted.

(Source: opencongress.org, 2009)

Fifteen percent of teens say 
they have fallen asleep in 
school in the past year.
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Professional Development

Instructional Routines
• Video Modeling 

(3D in Action DVD)

• Teaching Guide, pp. T47–T79

Language: Vocabulary
• Generate written examples for 

topic-related academic words 
using complete sentences.

Speaking & Listening
• Discuss prior knowledge 

of a topic using complete 
sentences, gerunds, and 
present progressive-
tense verbs.

• Facilitate a collaborative 
small-group discussion. 

• Discuss prior knowledge of 
topic-speci� c academic words 
using complete sentences.

Writing
• Take notes using a 

graphic organizer.

Speaking & Listening
• Respond to an academic 

question using precise words, 
gerunds, and noun phrases.

• Describe cause-and-effect 
relationships using because 
and because of.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, and 
report classmates’ ideas using 
complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Analyze text and author’s word 

choice to construct formal 
written responses using text 
evidence and elaboration.

Speaking & Listening
• Respond to an academic 

question using precise words, 
gerunds, and adjectives.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, 
and report classmates’ ideas 
using complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise words, and simple 
present-tense verbs.

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the correct 
form of the word.

• Choose precise academic words 
for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise words, and present 
perfect-tense verbs.

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the correct 
form of the word.

• Choose precise academic words 
for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense verbs.

Writing
• Write a summary of a section of 

text using complex sentences, 
precise topic words, and simple 
present-tense verbs.

Language: Conventions
• Identify precise synonyms 

for key words and phrases to 
paraphrase important details 
from a text.

Writing
• Mark text to analyze the 

elements of a formal summary.

• Discuss the elements of a 
formal summary using academic 
vocabulary and complete 
sentences.

• Paraphrase three important 
text details using precise 
topic words.

Language: Conventions
• Identify and record appropriate 

citation nouns and pronouns for 
a formal written summary.

Writing
• Write a sentence that 

paraphrases multiple related 
details from a text source 
using precise synonyms and 
parallel structure.

• Take notes about the topic 
sentence, important details, 
and concluding sentence to 
plan a formal written summary.

• Paraphrase four important 
text details using precise 
topic words.
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Issue 1 Test (Teacher Space CD)

Language Functions

Asking & Answering Questions, 
Summarizing

Language Functions

Asking & Answering Questions, 
Summarizing

Language Functions

Paraphrasing Language Functions

Paraphrasing

Issue 1 Test (Teacher Space CD)

Name            Date 

Summarizing
Read the informational paragraph and identify the key idea and most 
important details. Write a one-sentence summary in 30 or fewer words.

Nap Time for College Students?
by Kendrick Scott

A Harvard College student is pushing for a nap room at the prestigious school in 

Boston, Massachusetts. Sophomore Yuqi Hou started a petition, which nearly 200 

students supported. The administrators are considering her idea for a nap room that would 

have low lighting and curtains between cushions on the � oor. The University of Colorado 

at Boulder has had a similar room since 2009. Hou argues that Harvard needs the room 

because sleep-deprived students work so hard and do not have time to return to their 

dorms to nap between classes. She is working to � nd a location for a trial and also wants 

to create a map of places where students can catch up on sleep.

Key Idea: •  

Important Details: •  petition started by  

 •  a nap room that would have  

 •   

  

Summary:    

Word Count:        

Language & Conventions
Complete the paragraph with nouns or pronouns to credit the author 
and modal verbs.

In the informational paragraph titled “Nap Time for College Students?,” 

  describes a college student’s 

petition that  create a nap room at Harvard College. 

First,  describes the features of the nap room. Then 

  explains that the nap room is a place where sleep-deprived students 

 catch up on sleep.  
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Summarizing
Read the informational paragraph and identify the key idea and most 
important details. Write a one-sentence summary in 30 or fewer words.

Nap Time for College Students?

A Harvard College student is pushing for a nap room at the prestigious school in 

Boston, Massachusetts. Sophomore Yuqi Hou started a petition, which nearly 200 

students supported. The administrators are considering her idea for a nap room that would 

have low lighting and curtains between cushions on the � oor. The University of Colorado 

at Boulder has had a similar room since 2009. Hou argues that Harvard needs the room 

because sleep-deprived students work so hard and do not have time to return to their 

dorms to nap between classes. She is working to � nd a location for a trial and also wants 

to create a map of places where students can catch up on sleep.

Key Idea: •    

Important Details: •  petition started by 

•  a nap room that would have 
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Summary:    

Word Count:        

Language & Conventions
Complete the paragraph with nouns or pronouns to credit the author 
and modal verbs.

In the informational paragraph titled “Nap Time for College Students?,” 

petition that 

First, 

 explains that the nap room is a place where sleep-deprived students  explains that the nap room is a place where sleep-deprived students 
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Academic Vocabulary
Write the correct form of a Word to Go and complete the sentence.

1. Before changing its menu, a restaurant should analyze  

such as  

 

 

2. Secondhand smoke negatively  children by causing 

 

 

 

3.  A  of arriving late to fi rst-period class and receiving 

multiple tardy slips can be  

 

 

4. One of the many  that infl uences adolescents’ physical 

health is   

 

 

Complete the paragraph with the correct forms of Words to Know.

Millions of Americans frequently have problems sleeping. People with insomnia 

are   because they have 

trouble falling or staying asleep. Depression, illnesses, and issues with 

 can cause insomnia. Sleep apnea, which causes people 

to wake up many times a night because they stop breathing, is another disorder that 

can cause . Restless leg syndrome is a third problem 

that leads to a sleep . The crawling leg feelings usually 

affect adults, but  can experience it as well. 
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The admiral agreed, noting that 
his generation had slept eight hours 
during training. He made the rack 
time 10 p.m. to 6 a.m.

Navy researchers are studying the 
soldiers to see if the extra sleep makes 
a difference.

“They’re looking at test scores, 
sleep patterns, sick call, and the 
number of times these kids get into 
trouble,” Dr. Dyche said. “We want 
to compare it to years past and see 
what we get.” Although the data are 
not in yet, he added, he expects “big 
dividends.”

Doctors and sleep experts say 
parents need to play a stronger role 
in helping their teenagers to get 
more sleep.

Among the suggestions are setting 
a bedtime on school nights, being 

there to enforce it, and not letting 
the weekend hours drift so far out of 
line that they throw off the rest of 
the week.

Part of the strategy also includes 
limiting or banning television on 
school nights, as well as telephone and 
Internet socializing.

The intentions are noble, but 
perhaps not so easy to carry out, 
especially at 11:30 when the 15-year-
old needs “just a few more minutes” 
to finish an English project or practice 
a solo for the next day’s concert.

But it may be that a good night’s 
sleep, given a chance, will sell itself. 
Dr. Carskadon said that one young 
man, who slept nine hours a night for a 
week as part of a study, told her: “You 
know, this is really good. I might try 
this even when the study’s over.”

According to the sleep foundation, 
individual schools and districts in 13 
states have changed to later school 
start times. But many still start before 
8 a.m., and nearly all before 9. A few 
schools are starting earlier.

The military has shown more 
f lexibility than some school districts. 
Concern about sleep deprivation 
led the United States Navy last April 
to change the “rack time,” or sleeping 
hours, for young sailors—many of 
whom are in their late teens—at the 
Great Lakes base in Chicago, where 
all basic training is done.

Previously, the schedule allowed 
only six hours of sleep, from 10 p.m. 
until 4 a.m. The Navy first tried 
adding one hour by ordering lights 
out at 9 p.m., but psychologists who 

had studied sleep said that was the 
wrong approach.

“I toured the barracks after lights 
out, and found what we expected,” 
said Dr. Jeff Dyche, a naval lieutenant 
and psychologist. “The recruits were 
lying in their racks staring at the 
ceiling. You can’t force these kids to 
go to sleep that early.”

Dr. Dyche said he and other 
psychologists briefed a three-star 
admiral about sleep research, 
especially Dr. Carskadon’s work. The 
psychologists said young people could 
not fall asleep early and were at their 
sleepiest from 4 a.m. to 6 a.m. They 
recommended letting the recruits sleep 
later rather than ordering them to bed 
earlier, and allowing them eight hours 
of sleep a night.
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Adolescents’ Reported Sleep

16%

33%

41%

35%

17%
5%

43%

20%

75%

10%

Did Not 
Respond

Insuf� cient (Less than 8 hours) Borderline (8 to 
less than 9 hours) Optimal (9 or more hours)

The Navy changed its “rack 
time” from 10 p.m.–4 a.m. to 
10 p.m.–6 a.m.

Source: National Sleep Foundation, 2006
(based on a national survey of 1,602 students)
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Researchers from the University 
of Minnesota have been studying 
the changes and report that, for the 
most part, students and teachers prefer 
the later start times. Many parents 
now want middle school to start later 
as well. Teachers say students are 
less likely to fall asleep in morning 
classes, and some students say they get 
more sleep and are more likely to eat 
breakfast. Suburban schools say students 
behave better, and in the city schools, 
attendance and graduation rates have 
gone up and tardiness has decreased.

The drawbacks are that some 
students, especially in city schools, 
are unable to take part in after-school 
activities, and some say they are 
earning less at their after-school jobs.

But not all school districts are 
willing or able to alter their schedules 
because they do not have enough 
school buses to carry children from 
elementary, middle, and high school 
during the same hours. Some have 
concerns, too, that later schedules 
will interfere with after-school sports.

Studies in people and animals 
suggest that lack of sleep may also 
interfere with the working of the 
immune system and its ability to fight 
infections, but, Dr. Carskadon said, it is 
not clear whether sleep loss is linked to 
illness in people.

Lack of sleep also increases teenage 
drivers’ already elevated risk of car 
accidents. According to the National 
Sleep Foundation, a nonprofit group, 
drowsiness or fatigue play a role in 
100,000 traffic crashes a year, and 
drivers 25 or under cause more than 
half of those accidents. Sleep loss 
and drinking are an especially bad 
combination because fatigue greatly 
magnifies the effects of alcohol, 
according to a report by the sleep 
foundation.

Many health experts and parents say 
that high school starting times—often 
before 8 a.m.—are largely to blame 
for students’ perpetual exhaustion. 

According to a poll in August by the 
sleep foundation, 80 percent of the 
people surveyed said high schools 
should not start before 8 a.m. The 
foundation favors 9 a.m.

Some school districts have already 
changed their schedules so that high 
school classes start later, between 8 
and 9, instead of before 8. In some 
cases, the changes came about only 
after parents campaigned for them.

In Minnesota, the state medical 
association took a stand and wrote 
school superintendents a letter warning 
that early start times were incompatible 
with teenagers’ body clocks, and bad 
for health, school performance, and 
driving. In 1996, Edina, Minnesota, 
a suburb of Minneapolis, changed its 
high school starting time from 7:25 
to 8:30, and in 1997, Minneapolis 
changed high school opening times to 
8:40 from 7:15.

2

Drivers under 25 who are 
tired cause more than 
50,000 accidents per year.
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Consequences of Sleep Deprivation

Tired teenagers can be as cranky as 
tired two-year-olds, and even less fun 
to deal with. More seriously, sleep 
deprivation can bring on feelings of 
stress, anger, and sadness.

Dr. Carskadon said studies had 
repeatedly linked sleep deprivation 
to depressed mood—a temporary 
case of the blues, not the same as 
clinical depression.

“In every study where we’ve 
looked at it, it’s crystal clear that kids 
who sleep less report more depressed 
mood,” she said.

In one experiment, Dr. Carskadon 
said, teenagers were shown various 
photographs, and a researcher gauged 
their emotional reactions.

“Kids not getting enough sleep 
are less likely to respond in a 
positive way to positive things in 
the environment, and more likely 
to respond in a negative way to 
negative things,” she said.

Pictures that most people would 
enjoy—images of cute babies, or 
of swimmers playing in waterfalls 
in Hawaii—do nothing for tired 
teenagers. “They’re f lat in their 
response,” Dr. Carskadon said. “They 
don’t say they felt pleasure. But if they 
see something negative, like a pizza 
with a big roach on it or a picture of 
the most disgusting toilet, kids who 
are sleep-deprived sort of have a 
worse response. It makes them more 
angry than the kids who have had 
plenty of sleep. How does it translate 
into their real lives? We’re not sure.”

In her book, Dr. Carskadon 
noted that studies in animals showed 
that sleep loss was associated with 
“marked increases in aggressive 
behavior and violence.”

Lack of sleep may take its 
toll physically as well. Growth 
hormone and sex hormones are 
secreted during sleep, but it is not 
known whether missing out on sleep 
disrupts hormonal patterns. Studies 
have shown that sleep deprivation 
may also diminish the body’s ability 
to process glucose, and a prolonged 
sleep deficit can produce the 
kind of blood glucose levels found 
in people who are on the way to 
becoming diabetic.

“We just ignore these bad feelings 
from not enough sleep and get used 
to it,” she said. “We forget what it’s 
like to feel good, and how much more 
efficiently you can do things.” Physical, 
emotional, and social factors seem to 
conspire against letting adolescents 
get enough sleep.

When teenagers insist that they 
are not tired at 9 or 10 p.m., they 
are very likely telling the truth. For 
reasons that are not fully understood, 
Dr. Carskadon said, their body clocks 
shift, so that their natural tendency is 
to stay up later at night and wake up 
later in the morning than when they 
were younger. But that inner clock 
often clashes with the outer world: 

early starting times in high school and 
demanding schedules of sports, clubs, 
music lessons, homework, and part-
time jobs.

There are consequences. For one 
thing, lack of sleep can interfere with 
learning: tired students have a hard 
time paying attention, and even if they 
do somehow manage to focus, they 
may forget what they were taught 
because memory formation takes place 
partly during sleep.

In Adolescent Sleep Patterns, a book 
published in August and edited by 
Dr. Carskadon, she wrote, “The 
students may be in school, but their 
brains are at home on their pillows.”

Sleep
deprivation
can bring on
feelings of

stress, anger,
and sadness.

Source: Maas & Robbins, 2011. 

Brain
•  Depressed mood— 

symptoms include 
feeling stressed, 
angry, or sad

•  Trouble remembering 
new information and 
making memories 

•  Dif� culty paying 
attention and 
learning

•   Increased aggressive 
or violent behavior

Heart
•  Changes in heart rate

•  Increased risk of heart disease, 
heart attacks, or strokes

Muscles
•  Slower reaction times and 

impaired coordination

• Feeling shaky, weak, or achy

Pancreas
•  Increased risk of Type 2 diabetes

•  Increased risk of obesity due to 
slower metabolism

Immune System
• Increased chances of illness

BEHAVIORAL PHYSICAL

10  Issue 1 Teen Sleep  11

Consequences of Sleep Deprivation

“We just ignore these bad feelings 
from not enough sleep and get used 
to it,” she said. “We forget what it’s 
like to feel good, and how much more 
efficiently you can do things.” Physical, 
emotional, and social factors seem to  seem to 
conspire against letting adolescents
get enough sleep.

When teenagers insist that they 
are not tired at 9 or 10 p.m., they 
are very likely telling the truth. For 
reasons that are not fully understood, 
Dr. Carskadon said, their body clocks Dr. Carskadon said, their body clocks 
shift, so that their natural tendencytendency is  is 
to stay up later at night and wake up 
later in the morning than when they 
were younger. But that inner clock 
often clashes with the outer world: 

early starting times in high school and 
demanding schedules of sports, clubs, 
music lessons, homework, and part-
time jobs.

There are consequencesconsequences. For one 
thing, lack of sleep can interfere with 
learning: tired students have a hard 
time paying attention, and even if they 
do somehow manage to focus, they 
may forget what they were taught 
because memory formation takes place 
partly during sleep.

In In Adolescent Sleep PatternsAdolescent Sleep Patterns, a book , a book 
published in August and edited by 
Dr. Carskadon, she wrote, “The 
students may be in school, but their 
brains are at home on their pillows.”

Source: Maas & Robbins, 2011. 

Brain
•  Depressed mood— 

symptoms include 
feeling stressed, 
angry, or sad

•  Trouble remembering 
new information and 
making memories 

•  Dif� culty paying 
attention and 
learning

•   Increased aggressive 
or violent behavior

Heart
•  Changes in heart rate

•  Increased risk of heart disease, 
heart attacks, or strokes

Muscles
•  Slower reaction times and 

impaired coordination

• Feeling shaky, weak, or achy

Pancreas
•  Increased risk of Type 2 diabetes

•  Increased risk of obesity due to 
slower metabolism

Immune System
• Increased chances of illness

BEHAVIORAL PHYSICAL

10  Issue 1

Text 2 • Magazine Article 

by Denise Grady

At 6:30 in the morning, a strapping 
teenager on the cusp of manhood 
can look an awful lot like a newborn 
puppy, with eyes that won’t open and 
a powerful instinct to curl up under 
something warm.

Is this the same person who swore 
he wasn’t tired at 10:30 the night before 
while he traded instant messages with 
six different friends at once, and who 
will probably do it again tonight?

Parents know the adolescent drill 
all too well: stay up past 11 or 12 on 
school nights, stagger out of bed at 6 
or 7, shower interminably, eat a token 
breakfast, and bolt. Yawn through 
school, perk up for sports or clubs, fight 
sleep while doing homework. Come to 
life at 9 p.m., deny fatigue and stay up 
well after parents have collapsed into 
bed. Holidays and weekends, stay up 
half the night and then “binge sleep” 
until noon or beyond. Sunday night, 
restart the cycle of late to bed and early 
to rise.

Americans are said to be a sleep-
deprived people, and teenagers are 
the worst of the lot. Most are lucky to 
get six, seven, or eight hours of sleep a 
night, even though studies have shown 
repeatedly that people in their teens 
and possibly even early 20s need nine 
to 10 hours. Many live in a state of 
chronic sleep deficit that can affect 
mood, behavior, schoolwork, and 
reaction time.

Dr. Mary Carskadon, a sleep 
researcher at Brown University, 
describes sleep-deprived teenagers as 
existing in a “kind of gray cloud.”

1

Americans are 
said to be a sleep-
deprived people, 

and teenagers are 
the worst of 

the lot.
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   COURSE II

Teacher Space

IWB  Interactive Whiteboard Tools
• Digital Daily Do Now
• Brainstormer
• Vocabulary Builder
• Debate Tracker
• Writing Organizer

Scoring & Grading Resources
• Formal Summary Rubric
• Justi� cation Rubric 
• Proofreading Rubric
• 3D Grading Grid

Differentiation Resources
• Vocabulary Builder
• Formal Summary Writing
• Justi� cation Writing
• Grammar & Conventions
• Issue 1 Interview

Classroom Resources
• The 4 Ls of Productive Partnering
• Procedures for Partnering
• Fast-Finisher Options
• Language Functions
• Reading Guide Card

Language: Vocabulary
• Write a formal summary using 

precise academic words.

Language: Conventions
• Paraphrase important details 

from a text using precise 
topic words.

• Use nouns and pronouns to 
credit the author in a formal 
summary.

Writing
• Write a formal summary of 

an informational text that 
includes a topic sentence, 
detail sentences, a concluding 
sentence, and precise 
academic words.

Language: Conventions
• Proofread and edit a formal 

summary for capitalization 
of a text title and proper 
nouns, quotation marks, 
complete sentences, and 
correct spelling.

Writing
• Use a scoring guide to self- and 

peer-assess a formal summary.

• Collaborate with a partner to 
write and discuss priorities and 
suggestions for revision. 

• Write a � nal draft of a formal 
summary that addresses peer 
and teacher feedback.

Speaking & Listening
• Respond to an academic 

question using precise words, 
base verbs, and gerunds.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, and 
report classmates’ ideas using 
complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense  verbs.

Writing
• Analyze text and author’s word 

choice to construct formal 
written responses using text 
evidence and elaboration.

Speaking & Listening 
• Respond to text quotes, listen 

attentively to classmates, and 
compare responses.

• Present a small-group debate 
while maintaining eye contact.

• Listen attentively to classmates 
present ideas, and af� rm or 
clarify understandings.

Writing
• Paraphrase a quote from a 

section of text using precise 
synonyms and topic words.

• Write a response to a debate 
question that includes a 
claim, transitional statement, 
paraphrase of a text quote, and 
elaboration on the quote.

Language: Conventions
• Identify transitions to introduce 

text evidence.

Writing
• Mark text to analyze the 

elements of a justi� cation.

• Discuss the elements of a 
justi� cation using academic 
vocabulary and complete 
sentences.

• Write three complete detail 
sentences for a justi� cation 
using transitions to introduce 
text evidence. 

Language: Conventions
• Identify and record appropriate 

modal verbs for a justi� cation.

Writing
• Identify appropriate supporting 

text evidence to cite in a 
justi� cation.

• Restate a claim to write a topic 
sentence for a justi� cation 
using academic language. 

• Write two reasons and text 
evidence that support a claim to 
plan a justi� cation.

Language: Vocabulary
• Write a justi� cation using 

precise academic words.

Language: Conventions
• Use transitions to introduce text 

evidence in a justi� cation.

• Use modal verbs to describe 
what is possible or preferable in 
a justi� cation.

Writing
• Identify appropriate 

text evidence to cite for 
supporting reasons.

• Write a justi� cation that includes 
a topic sentence, reasons, 
evidence, a concluding sentence, 
and precise academic words.

Language: Conventions
• Proofread and edit a 

justi� cation for capitalization 
of proper nouns, parentheses 
around citations, complete 
sentences, and correct spelling.

Writing
• Use a scoring guide to self- and 

peer-assess a justi� cation.

• Collaborate with a partner to 
write and discuss priorities and 
suggestions for revision.

• Write a � nal draft of a 
justi� cation that addresses 
peer and teacher feedback.

Academic Writing: Formal Summary Building Concepts 
& Language

Ana lyzing & 
Discussing Text Presenting Ideas Academic Writing: Justifi cation

LESSON 10 LESSON 11 LESSON 12 LESSON 13 LESSON 14 LESSON 15 LESSON 16 LESSON 17 LESSON 18
IWB  Daily Do Now, p. 287

Writing a Draft, p. 36
IWB  Write a Formal Summary

IWB  Daily Do Now, p. 288

Assessing & Revising, p. 37
Rate Your Formal Summary
Revise & Edit

Write a Final Draft

IWB  Daily Do Now, p. 288

Speaking & Listening, p. 38
Academic Discussion

Speaking & Writing, p. 39
Ten-Minute Paper

 A ssign  Issue 1 Interview

IWB  Daily Do Now, p. 288

Academic Vocabulary, p. 40
IWB  Words to Go

Words to Go

trend regulate

Quick Teach Words

critical role

Issues: “Understanding the 
Zombie Teen’s Body Clock” 
 Text 3, pp. 16–19 

Responding to Text, p. 41
Close Reading

IWB  Daily Do Now, p. 288

Presenting Ideas, pp. 42–43
Take a Stand
 IWB  Debate Ideas

  Synthesize Issue 1 Interview

 

IWB  Daily Do Now, p. 288

Analyzing Text Elements, p. 44
Student Writing Model

Frontloading Language, p. 45
Transitions to Introduce Evidence

IWB  Daily Do Now, p. 289

Frontloading Conventions, p. 46
Modal Verbs

Planning to Write, p. 47
Organize a Justi� cation

IWB  Daily Do Now, p. 289

Writing a Draft, p. 48
IWB  Write a Justi� cation

IWB  Daily Do Now, p. 289

Assessing & Revising, p. 49
Rate Your Justi� cation
Revise & Edit

Write a Final Draft

Planning Guide (continued)

Academic Language Objectives

Language Function

Summarizing Language Functions

Offering & Clarifying Feedback

Language Functions

Elaborating, Restating Ideas

Language Functions

Asking & Answering Questions

Language Functions

Responding, Paraphrasing, 
Affirming & Clarifying

Language Functions

Agreeing/Disagreeing, Presenting 
Ideas, Collaborating

Issue Teen Sleep

18E  Issue 1

that spurs awakening and alertness. 
And they become more reactive to 
nighttime light, sparking activity later 
into the evening.

Dr. Carskadon says letting teens 
set their own schedules can lead to a 
downward spiral. Teens left to their 
own devices tend to cycle later, 
soaking up stimulating light from their 
computers. This can further delay sleep 
by 2½ to 3 hours.

Many parents feel defeated by 
schools’ early start times. More than 
half of public high schools start before 
8 a.m., according to a 2011 Brookings 
Institution study.

Maya Zimmerman’s first class is at 
7:20 a.m., and “when I wake up in the 
morning, I literally want to die,” says 
the 16-year-old Falls Church, VA, high 
school junior. “I feel like it’s the middle 

of the night and I don’t feel like eating 
cereal.” Ms. Zimmerman says she battles 
fatigue in class and often nods off while 
doing homework after school.

More than 35 schools or school 
districts in at least 21 states have 
delayed start times in recent years to 
allow teens to sleep longer, according 
to reports gathered by advocates. In 
Wake County, NC, where school start 
times were changed several times over a 
seven-year period, a one-hour delay was 
linked to an increase of three percentile 
points in middle school students’ math 
and reading scores, according to a 
study published earlier this year in the 
Economics of Education Review.

Many schools, however, have 
rejected parental pressure to delay 
school starts, citing bus-cost savings, or 
the need to keep afternoons open for 
teens’ sports or other activities.

Sleep loss is linked in research to 
decreases in memory, attention, and 
academic performance. Impaired 
functioning of the prefrontal cortex, 
which helps regulate sleep, has been 
detected in youngsters with attention 
deficit hyperactivity disorder.

Sleep-deprived teens are more 
likely to feel sad or hopeless, or to 
seriously consider suicide, according 
to a 2011 study by the CDC. A 
study published earlier this year by 
Dr. Carskadon and others links sleep 
deprivation in college freshmen 
to the expression of genetic factors 
linked to depression.

Still, most teens resist parents’ 
setting bedtimes. Peer pressure plays a 
role. Teens with a friend who sleeps less 
than seven hours a night are 11 percent 
more likely to sleep less than seven 

hours themselves, says a 2010 study in 
the science journal PLoS O NE.

Claude Albertario of Oceanside, 
NY, says his 15-year-old daughter, 
Rianna, stays up much too late, leaving 
her TV on through the night, “no 
matter my yelling.” Rianna says she 
isn’t sleepy until after midnight and 
usually falls asleep at 1 a.m. or 1:30 
a.m., just five hours before she has to 
get up for school. She claims her TV 
helps her sleep by masking nighttime 
noises around the house.

An argument that does work with 
Rianna: Citing research linking sleep 
loss in teens to obesity and other health 
problems. Knowing that more sleep will 
help her keep her skin clear and avoid 
gaining weight “motivates me more,” 
says Rianna, who is trying gradually to 
move her bedtime up to midnight.

Mismatched Sleep Cycles

Typical adult 
body clock

Sleep-deprived 
teen’s body clock

M idnight 1 a.m. 2           3           4           5           6           7           8           9         10                                                11      Noon       1 p.m.     2           3           4           5           6           7          8           9          10         11                 

Early bus arriv  es 
Clas ses After-school activities/sports Time required for homework

Sleep hormone melatonin peaks D aytime sleepiness peaks Renewed alertnessFall asleep Wake-up Groggy Alert
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the need to keep afternoons open for 
teens’ sports or other activities.

Sleep loss is linked in research to 
decreases in memory, attention, and 
academic performance. Impaired 
functioning of the prefrontal cortex, 
which helps regulateregulate sleep, has been 
detected in youngsters with attention 
deficit hyperactivity disorder.

Sleep-deprived teens are more 
likely to feel sad or hopeless, or to 
seriously consider suicide, according 
to a 2011 study by the CDC. A 
study published earlier this year by 
Dr. Carskadon and others links sleep 
deprivation in college freshmen 
to the expression of genetic factors
linked to depression.linked to depression.

Still, most teens resist parents’ 
setting bedtimes. Peer pressure plays a 
role. Teens with a friend who sleeps less 
than seven hours a night are 11 percent 
more likely to sleep less than seven 

hours themselves, says a 2010 study in 
the science journal PLoS O NE.

Claude Albertario of Oceanside, 
NY, says his 15-year-old daughter, 
Rianna, stays up much too late, leaving 
her TV on through the night, “no 
matter my yelling.” Rianna says she 
isn’t sleepy until after midnight and 
usually falls asleep at 1 a.m. or 1:30 
a.m., just five hours before she has to 
get up for school. She claims her TV 
helps her sleep by masking nighttime 
noises around the house.

An argument that does work with 
Rianna: Citing research linking sleep 
loss in teens to obesity and other health loss in teens to obesity and other health loss in teens to obesity and other health 
problems. Knowing that more sleep will problems. Knowing that more sleep will 
help her keep her skin clear and avoid help her keep her skin clear and avoid 
gaining weight “motivates me more,” gaining weight “motivates me more,” 
says Rianna, who is trying gradually to says Rianna, who is trying gradually to 
move her bedtime up to midnight.move her bedtime up to midnight.

Mismatched Sleep Cycles

Typical adult 
body clock

Sleep-deprived 
teen’s body clock

M idnight 1 a.m. 2           3           4           5           6           7           8           9         10                                                11      Noon       1 p.m.     2           3           4           5           6           7          8           9          10         11                 

Early bus arriv  es 
Clas ses After-school activities/sports Time required for homework

Sleep hormone melatonin peaks D aytime sleepiness peaks Renewed alertnessFall asleep Wake-up Groggy Alert
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The light from a bright computer screen can 
push a teen’s body clock back even further.

by Sue Shellenbarger 

Many parents know the scene: The 
groggy, sleep-deprived teenager 
stumbles through breakfast and falls 
asleep over afternoon homework, only 
to spring to life, wide-eyed and alert, 
at 10 p.m.—just as Mom and Dad are 
nodding off.

Fortunately for parents, science 
has gotten more sophisticated at 
explaining why, starting at puberty, a 
teen’s internal sleep-wake clock seems 
to go off the rails. Researchers are 
also connecting the dots between the 
resulting sleep loss and behavior long 
chalked up to just “being a teenager.” 
This includes more risk-taking, 
less self-control, a drop in school 
performance, and a rise in the incidence 
of depression.

One 2010 study from the University 
of British Columbia, for example, 
found that sleep loss can hamper 
neuron growth in the brain during 
adolescence, a critical period for 
cognitive development.

Findings linking sleep loss to 
adolescent turbulence are “really 

revelatory,” says Michael Terman, a 
professor of clinical psychology and 
psychiatry at Columbia University 
Medical Center and coauthor of 
Chronotherapy, a forthcoming book 
on resetting the body clock. “These 
are reactions to a basic change in the 
way teens’ physiology and behavior is 
organized.”

Despite such revelations, there are 
still no clear solutions for the teen-

Text 3 • News Article zombie syndrome. Should a parent 
try to enforce strict wake-up and 
bedtimes, even though they conf lict 
with the teen’s body clock? Or try 
to create a workable sleep schedule 
around that natural cycle? Coupled 
with a trend toward predawn school 
start times and peer pressure to 
socialize online into the wee hours, 
the result can upset kids’ health, school 
performance—and family peace.

Jeremy Kern, 16 years old, of San 
Diego, gets up at 6:30 a.m. for school 
and tries to fall asleep by 10 p.m. 
But a heavy load of homework and 
extracurricular activities, including 
playing saxophone in his school 
marching band and in a theater 
orchestra, often keeps him up later.

“I need 10 hours of sleep to not feel 
tired, and every single day I have to 
deal with being exhausted,” Jeremy 
says. He stays awake during early-
afternoon classes “by sheer force of 
will.” And as research shows, sleep loss 
makes him more emotionally volatile, 
Jeremy says, like when he recently 
broke up with his girlfriend: “You 
are more irrational when you’re sleep 
deprived. Your emotions are much 
harder to control.”

Only 7.6 percent of teens get the 
recommended 9 to 10 hours of sleep, 
23.5 percent get eight hours and 38.7 

percent are seriously sleep deprived 
at six or fewer hours a night, says a 
2011 study by the Centers for Disease 
Control and Prevention (CDC).

It’s a biological 1-2-3 punch. 
First, the onset of puberty brings 
a median 1.5-hour delay in the 
body’s release of the sleep-inducing 
hormone melatonin, says Mary 
Carskadon, a professor of psychiatry 
and human behavior at the Brown 
University medical school and a 
leading sleep researcher.

Second, “sleep pressure,” or the 
buildup of the need to sleep as the day 
wears on, slows during adolescence. 
That is, kids don’t become sleepy as 
early. This sleep delay isn’t just a passing 
impulse: It continues to increase 
through adolescence, peaking at 
age 19.5 in girls and age 20.9 in boys, 
Dr. Carskadon’s research shows.

Finally, teens lose some of their 
sensitivity to morning light, the kind 

“You are more 
irrational when 

you’re sleep 
deprived. Your 

emotions are much 
harder to control.”

16  Issue 1 Teen Sleep  17
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Professional Development

Instructional Routines
• Video Modeling 

(3D in Action DVD)

• Teaching Guide, pp. T47–T79

Language: Vocabulary
• Write a formal summary using 

precise academic words.

Language: Conventions
• Paraphrase important details 

from a text using precise 
topic words.

• Use nouns and pronouns to 
credit the author in a formal 
summary.

Writing
• Write a formal summary of 

an informational text that 
includes a topic sentence, 
detail sentences, a concluding 
sentence, and precise 
academic words.

Language: Conventions
• Proofread and edit a formal 

summary for capitalization 
of a text title and proper 
nouns, quotation marks, 
complete sentences, and 
correct spelling.

Writing
• Use a scoring guide to self- and 

peer-assess a formal summary.

• Collaborate with a partner to 
write and discuss priorities and 
suggestions for revision. 

• Write a � nal draft of a formal 
summary that addresses peer 
and teacher feedback.

Speaking & Listening
• Respond to an academic 

question using precise words, 
base verbs, and gerunds.

• Listen attentively and take 
notes on classmates’ ideas.

• Restate, agree or disagree, and 
report classmates’ ideas using 
complete sentences.

• Collaborate with partners to 
choose language for writing.

Writing
• Write a brief constructed 

response with a claim and two 
supporting details. 

Language: Vocabulary
• Generate examples for high-

utility academic words using 
relevant content and the 
correct form of the word.

• Choose precise academic 
words for formal writing tasks.

Speaking & Listening
• Articulate the key idea and 

details of an informational text 
using academic vocabulary and 
simple present-tense  verbs.

Writing
• Analyze text and author’s word 

choice to construct formal 
written responses using text 
evidence and elaboration.

Speaking & Listening 
• Respond to text quotes, listen 

attentively to classmates, and 
compare responses.

• Present a small-group debate 
while maintaining eye contact.

• Listen attentively to classmates 
present ideas, and af� rm or 
clarify understandings.

Writing
• Paraphrase a quote from a 

section of text using precise 
synonyms and topic words.

• Write a response to a debate 
question that includes a 
claim, transitional statement, 
paraphrase of a text quote, and 
elaboration on the quote.

Language: Conventions
• Identify transitions to introduce 

text evidence.

Writing
• Mark text to analyze the 

elements of a justi� cation.

• Discuss the elements of a 
justi� cation using academic 
vocabulary and complete 
sentences.

• Write three complete detail 
sentences for a justi� cation 
using transitions to introduce 
text evidence. 

Language: Conventions
• Identify and record appropriate 

modal verbs for a justi� cation.

Writing
• Identify appropriate supporting 

text evidence to cite in a 
justi� cation.

• Restate a claim to write a topic 
sentence for a justi� cation 
using academic language. 

• Write two reasons and text 
evidence that support a claim to 
plan a justi� cation.

Language: Vocabulary
• Write a justi� cation using 

precise academic words.

Language: Conventions
• Use transitions to introduce text 

evidence in a justi� cation.

• Use modal verbs to describe 
what is possible or preferable in 
a justi� cation.

Writing
• Identify appropriate 

text evidence to cite for 
supporting reasons.

• Write a justi� cation that includes 
a topic sentence, reasons, 
evidence, a concluding sentence, 
and precise academic words.

Language: Conventions
• Proofread and edit a 

justi� cation for capitalization 
of proper nouns, parentheses 
around citations, complete 
sentences, and correct spelling.

Writing
• Use a scoring guide to self- and 

peer-assess a justi� cation.

• Collaborate with a partner to 
write and discuss priorities and 
suggestions for revision.

• Write a � nal draft of a 
justi� cation that addresses 
peer and teacher feedback.

Academic Writing: Formal Summary Building Concepts 
& Language

Ana lyzing & 
Discussing Text Presenting Ideas Academic Writing: Justifi cation

LESSON 10 LESSON 11 LESSON 12 LESSON 13 LESSON 14 LESSON 15 LESSON 16 LESSON 17 LESSON 18
IWB  Daily Do Now, p. 287

Writing a Draft, p. 36
IWB  Write a Formal Summary

IWB  Daily Do Now, p. 288

Assessing & Revising, p. 37
Rate Your Formal Summary
Revise & Edit

Write a Final Draft

IWB  Daily Do Now, p. 288

Speaking & Listening, p. 38
Academic Discussion

Speaking & Writing, p. 39
Ten-Minute Paper

 A ssign  Issue 1 Interview

IWB  Daily Do Now, p. 288

Academic Vocabulary, p. 40
IWB  Words to Go

Words to Go

trend regulate

Quick Teach Words

critical role

Issues: “Understanding the 
Zombie Teen’s Body Clock” 
 Text 3, pp. 16–19 

Responding to Text, p. 41
Close Reading

IWB  Daily Do Now, p. 288

Presenting Ideas, pp. 42–43
Take a Stand
 IWB  Debate Ideas

  Synthesize Issue 1 Interview

 

IWB  Daily Do Now, p. 288

Analyzing Text Elements, p. 44
Student Writing Model

Frontloading Language, p. 45
Transitions to Introduce Evidence

IWB  Daily Do Now, p. 289

Frontloading Conventions, p. 46
Modal Verbs

Planning to Write, p. 47
Organize a Justi� cation

IWB  Daily Do Now, p. 289

Writing a Draft, p. 48
IWB  Write a Justi� cation

IWB  Daily Do Now, p. 289

Assessing & Revising, p. 49
Rate Your Justi� cation
Revise & Edit

Write a Final Draft

Assessment
Formative Assessment
IWB Daily Do Now, pp. 286–289

Performance-Based Assessment
• Justi� cation Rubric
• Proofreading Rubric

 Curriculum-Embedded Assessment 
• Issue 1 Test, pp. T80–T81

✔
Name            Date 

Summarizing
Read the informational paragraph and identify the key idea and most 
important details. Write a one-sentence summary in 30 or fewer words.

Nap Time for College Students?
by Kendrick Scott

A Harvard College student is pushing for a nap room at the prestigious school in 

Boston, Massachusetts. Sophomore Yuqi Hou started a petition, which nearly 200 

students supported. The administrators are considering her idea for a nap room that would 

have low lighting and curtains between cushions on the � oor. The University of Colorado 

at Boulder has had a similar room since 2009. Hou argues that Harvard needs the room 

because sleep-deprived students work so hard and do not have time to return to their 

dorms to nap between classes. She is working to � nd a location for a trial and also wants 

to create a map of places where students can catch up on sleep.

Key Idea: •  

Important Details: •  petition started by  

 •  a nap room that would have  

 •   

  

Summary:    

Word Count:        

Language & Conventions
Complete the paragraph with nouns or pronouns to credit the author 
and modal verbs.

In the informational paragraph titled “Nap Time for College Students?,” 

  describes a college student’s 

petition that  create a nap room at Harvard College. 

First,  describes the features of the nap room. Then 

  explains that the nap room is a place where sleep-deprived students 

 catch up on sleep.  

Issue 1  •  Page 2 of 2
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Name  

Summarizing
Read the informational paragraph and identify the key idea and most 
important details. Write a one-sentence summary in 30 or fewer words.

Nap Time for College Students?

A Harvard College student is pushing for a nap room at the prestigious school in 

Boston, Massachusetts. Sophomore Yuqi Hou started a petition, which nearly 200 

students supported. The administrators are considering her idea for a nap room that would 

have low lighting and curtains between cushions on the � oor. The University of Colorado 

at Boulder has had a similar room since 2009. Hou argues that Harvard needs the room 

because sleep-deprived students work so hard and do not have time to return to their 

dorms to nap between classes. She is working to � nd a location for a trial and also wants 

to create a map of places where students can catch up on sleep.

Key Idea: •    

Important Details: •  petition started by 

•  a nap room that would have 

•    

Summary:    

Word Count:        

Language & Conventions
Complete the paragraph with nouns or pronouns to credit the author 
and modal verbs.

In the informational paragraph titled “Nap Time for College Students?,” 

petition that 

First, 

 explains that the nap room is a place where sleep-deprived students  explains that the nap room is a place where sleep-deprived students 
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Name            Date 

Issue 1 Test
Academic Vocabulary
Write the correct form of a Word to Go and complete the sentence.

1. Before changing its menu, a restaurant should analyze  

such as  

 

 

2. Secondhand smoke negatively  children by causing 

 

 

 

3.  A  of arriving late to fi rst-period class and receiving 

multiple tardy slips can be  

 

 

4. One of the many  that infl uences adolescents’ physical 

health is   

 

 

Complete the paragraph with the correct forms of Words to Know.

Millions of Americans frequently have problems sleeping. People with insomnia 

are   because they have 

trouble falling or staying asleep. Depression, illnesses, and issues with 

 can cause insomnia. Sleep apnea, which causes people 

to wake up many times a night because they stop breathing, is another disorder that 

can cause . Restless leg syndrome is a third problem 

that leads to a sleep . The crawling leg feelings usually 

affect adults, but  can experience it as well. 

Issue 1  •  Page 1 of 2
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Issue 1 Test (Teacher Space CD)

Language Function

Justifying Perspectives

Language Function

Supporting Ideas Language Functions

Offering & Clarifying Feedback
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   COURSE II

BUILD KNOWLEDGE
Read and respond to the Data File (Issues, p. 4). 

Issue

BRAINSTORM IDEAS
Write a brief list of reasons why teens stay up late.

•  

•  

•  

•  

PRESENT IDEAS
Use the frames to discuss ideas with your 
group. Listen attentively and record the 
strongest ideas to complete the concept web.

1. Some teens stay up late because they are     (verb + –ing: completing)

2. Teens might also stay up late     (verb + –ing: worrying about) 

3. Sometimes I (have to/decide to) stay up late     (verb + –ing: reading) 

4. I occasionally have to stay up late     (verb + –ing: studying for) 

Teen Sleep

Do teens need
a wake-up call
when it comes 
to sleep?

doing household chores

writing essays

Reasons 
teens stay

up late

Language to FACILITATE DISCUSSION

So    , what’s your experience?

   , what reason did you come up with?

18  Issue 1

LESSON

Show You Know (p. 286)
(productive) Generally, the most    place for me to 
complete my homework is a   , far away from   .

Daily Do Now

Read the Data File
• Echo-read the debate question with students. Clarify 

unfamiliar terms or phrases. Needing a “wake-up 
call” means you need a reality check.

• Direct students to turn to the Data File and 
establish the purpose. This Data File will build 
your knowledge about teen sleep so that you can 
effectively discuss and write about it. After reading, 
be prepared to report one surprising � nding.

•  Routine 2: Building Fluency (p. T56)  Use Oral Cloze 
to initially read aloud the Data File with students. 
Clarify unfamiliar vocabulary.

• Prompt students to reread assigned sections using 
Partner Cloze. Silently reread your section and 
choose one word per sentence to omit. Partner As 
read aloud and partner Bs chime in. Then switch.

Respond to the Data File
• Visibly display the frame and provide a model 

response. One � nding that caught my attention 
is   . (72% of teens use their phone when they 
are trying to sleep)

• Have students silently reread the Data File to 
identify � ndings and share with their partners. 

• Preselect a few students to report to the class.

BUILD KNOWLEDGE

Activate Prior Knowledge
• Model how to brie� y and quickly record ideas to 

complete the brainstorming list.

BRAINSTORM IDEAS

Facilitate a Class Discussion
• Form small groups and assign numbers 1–4. Prompt 

number 1s to  FACILITATE DISCUSSION  of the � rst 
frame: So ( Name), what’s your experience?  

• Have group members 2–4 present ideas using the 
� rst frame. Number 1 presents last. 

• Remind students to listen attentively and prepare to 
present an idea from the small-group discussion.

• Ask all number 1s to stand and report to the class 
using the � rst frame. Then prompt students to record 
one new idea on the graphic organizer. 

• Assign each numbered frame to the appropriate 
group member and repeat the process of facilitating 
a discussion, reporting, and recording new ideas.

PRESENT IDEAS

texting with 

friends

chatting online 

with friends

text-messaging friends online too much homework

after-school job

working at a 

job after school

worrying about 

personal relationships

playing video games
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Word to Know Meaning Examples

adolescent
noun

   

a young person who is 

becoming an adult;

 

Many adolescents like to  

 

  after school. 

stage
noun

   

a particular   

 

that something reaches

as it grows or develops

My 16-month-old sister has reached 

the stage of life where she is  

 

 

sleep-
depri ved

adjective

   

lacking the  

needed over a period 

of time

When my baby brother was born, my 

parents were so sleep-deprived that 

they  

 

 

puberty
noun

   

the time when a person's 

body changes   

 

 

During puberty, teens often have to 

start    

 

 

defi cit
noun

   

the difference between 

how much  

  and how much 

 

Our team needed to overcome a deficit 

of  

 

to win the championship game. 

hormone 
noun

   

chemicals  

  

that affect how it grows 

and develops

Sometimes hormones can make teens 

 

 

 

metabolism
noun

   

the process in the body 

that  

 

for working and growing 

When you  

 

your metabolism is higher because your 

body needs more energy. 

symptom
noun

   

something wrong with your 

 

that shows you are ill

Symptoms of the flu include  

    

 

 

 Don’t Know  Recognize  Familiar  Know

ACADEMIC VOCABULARY

Building Concepts & Language

Words to Know
BUILD WORD KNOWLEDGE
Rate your word knowledge. Then discuss word meanings and examples with your group.

1

2

3

4

1

2

3

4

Teen Sleep  19 

Pronounce Words to Know
•  Routine 3: Words to Know (p. T58)  Explain the 

purpose of precise topic words. These are academic 
words to discuss and write about teen sleep.

• Use the Vocabulary Builder (Teacher Space CD) or the 
board to display word 1.

• Read the word aloud and have students repeat. Then 
give the part of speech. If helpful, break the word into 
syllables. (See the Academic Glossary in Issues.)

Rate Word Knowledge
• Ask students to rate their knowledge of each word by 

choosing a number from 1 to 4. If you don’t know the 
word, rate it a 1. If you recognize it, but aren’t sure 
of its meaning, rate it a 2. If you are familiar with the 
word and can use it in a sentence, rate it a 3. If you 
know it and could teach it to the class, rate it a 4.

Discuss Word Knowledge
• Form small groups and assign numbers 1–4. Have 

number 1s facilitate a discussion of word 1 by asking 
each group member: So, ( Name), are you familiar 
with the word   ?

• Provide students with these frames to respond: 
No. I have never heard the word   . 
I recognize   . It has something to do with   . 
I can use    in a sentence. For example,   . 
I know the word   . It means   .

• Ask number 1s to report using the frame that 
best represents the group’s knowledge: My group 
members are unfamiliar with the word   . We 
recognize the word   , but we would bene� t 
from a review of (the meaning/how to use it in a 
sentence). We think    means   .

Explain Meaning
• Pronounce the word again and have students repeat.

• Display or write the meaning and read it aloud. Then 
have students � ll in the meaning and read it aloud.

• For adolescent/adolescence and sleep-deprived/
sleep deprivation, brie� y teach the other form of the 
word. For example: Adolescent is a noun, a person. 
It means “a young person who is becoming an 
adult.” Adolescence is also a noun. It is “the period 
of time when a young person becomes an adult.”

Discuss Examples
• Read aloud the frame in the example column for 

word 1 and model a response. Direct number 1s 
to facilitate a discussion. Numbers 2–4 share an 
example and number 1s share last.

• Ask number 1s to stand and report an example for 
word 1. After a few 1s report, prompt students to 
record an idea that will help them remember word 1.

• Repeat the process by having number 2s facilitate 
word 2. Then explain meaning and discuss examples.

• Continue until you have taught all eight words.

BUILD WORD KNOWLEDGE

teenager

hang out 

with their friends/listen to music

you have

you need

act rudely to their parents./feel very 

time or 

learning 

how to talk./starting to walk.

state

in the body

body or mind

tiredness 

and fever./chills and aches.

changes food into 

energy

from a 

sleep

play sports,/exercise often,

forgot to pick me up from school./ 

shaving./wearing deodorant.

fell asleep on the couch.

child to an adult

fi ve points/three goals

emotional.
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   COURSE IIAcademic Discussion

Language to RESTATE

So you believe 
that    .

Yes, that’s correct.

No, not exactly. What 
I (pointed out/stated) 
was    .

SPEAKING & LISTENING

Building Concepts & Language

BRAINSTORM IDEAS
Briefl y record at least two ideas in each column using everyday English.

Personal Reasons Environmental Reasons

•  dealing with social problems
•  
• 

•  noisy traffic outside
• 
• 

ANALYZE WORDS
Complete the chart with precise words to discuss and write about the topic.

Everyday Precise

problems  (plural noun) worries,

work  (noun) assignments, 

fi nish  (verb) revise,

MAKE A CLAIM
Rewrite two ideas using the frames and precise words. 
Then prepare to elaborate verbally. 

1.  Frame: I know from experience that many adolescents 
fail to get adequate sleep during the school week 
because they stay up late     (verb + –ing: revising 
essays for English class, reading novels) 

 Response:  

 

2.   Frame: Based on my experience,  adolescents fail to get suffi cient sleep on school 
nights because of     (noun phrase: social issues, lengthy homework assignments) 

Response:  

  

COLLABORATE
Listen attentively, restate, and record your partner’s ideas.

Classmate’s Name Ideas

1.   

2.  

What are some reasons why adolescents 
fail to get sufficient sleep?

Language to ELABORATE

For example,    .

I know this firsthand 
because    .

20  Issue 1

Respond in Writing
• Read aloud Frame 1. Display a model response 

and have students echo-read it. Explain unfamiliar 
vocabulary and point out grammar targets. 
Frame 1: Have students underline stay up late. After 
stay up late, write an activity beginning with a verb 
+ –ing, such as “accomplishing household chores.”

• Ask students to write a response for Frame 1 with 
precise words. Then repeat the process for Frame 2. 
Frame 2: Have students underline because of. After 
because of, I need to describe what keeps teens up 
with a noun phrase, such as “too much caffeine.”

MAKE A CLAIM

Restate Responses
• Cue partners (A/B) to share their Frame 1 responses 

twice: 1. Read aloud � uently; 2. Say with expression.

• Have partners  RESTATE ,  ELABORATE , and record.

• Cue partners to repeat the process for Frame 2 of 
sharing twice, restating, elaborating, and recording.

COLLABORATE

Brainstorm Responses
•  Routine 4: Academic Discussion (p. T60)  Read 

the question aloud. Explain unfamiliar vocabulary. 
Underline suf� cient. Suf� cient is a formal way of 
saying “enough.” Write “enough” above suf� cient.

• Explain each column of the chart. Model an idea 
for each, using brief and familiar language. Let’s 
brainstorm the personal reasons why teens fail to 
get enough sleep. For example, � nishing homework.

• Ask students to record two ideas in each column.

BRAINSTORM IDEAS

Choose Precise Words
• Model replacing everyday words with precise 

words. We use everyday words like work in casual 
conversation, but we use precise words like 
assignments in formal discussions and writing. 

• Guide partners to discuss additional precise words. 

• Ask partners (A/B) to stand and report: We would 
like to suggest the precise word   . Remind 
students to listen and sit if they hear their word.

• Prompt students to record additional words.

ANALYZE WORDS

Show You Know (p. 286)
(perspective) When writing a � nal draft, teachers and 
students often have different    about   .

Daily Do Now

LESSON

issues, stress

I know from experience that many adolescents fail to get adequate sleep 

Based on my experience, adolescents fail to get suffi cient sleep on school 

fi nishing homework

cleaning the house

sharing a bedroom

drafty windows

tasks, chores

complete, accomplish

[Name] studying for an exam

during the school week because they stay up late accomplishing household chores.

nights because of too much caffeine. 

 after-school sports
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I know from experience that many adolescents fail to get adequate sleep during 

the school week because they stay up late  

  For example, I regularly fall asleep 

no earlier than   because I spend several hours

   

As a result, I have a great deal of trouble staying awake and  

 the next school day, especially in challenging 

classes such as  

Ten-Minute Paper

SPEAKING & WRITING

PRESENT IDEAS
Listen attentively and take notes. Then indicate if you agree (+) or disagree (–).

Classmate’s Name Idea +/–

Language to AGREE/DISAGREE

I agree with    ’s idea. 

I don’t quite agree with 
   ’s idea.

ELABORATE IN WRITING
Work with the teacher to 
write a ten-minute paper. 

I know from experience that many adolescents fail to get adequate sleep during the 

school week because they stay up late completing various homework assignments. 

For example,  I recently studied well past midnight because I had to read an entire 

history    and take notes, prepare for an exam in 

 and fi nish editing a  

 As a result, I only got  

hours of sle ep and I felt  

and   during my morning classes.

A ten-minute paper begins with a well-stated claim, 
followed by two detail sentences that elaborate with 
relevant examples and precise words.

Work with a partner to write a ten-minute paper. 

 Language to COLLABORATE

What should we write? 

We could put    . What do you think makes sense?

We could also write    .
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Model How to State and Support a Claim
•  Routine 5: Ten-Minute Paper (p. T62)  Read aloud 

the de� nition of a ten-minute paper. 

• Read the � rst ten-minute paper with Oral Cloze, 
saying “blank” for the blanks. Direct students to 
the controlling idea. Underline the personal reason 
in this claim: stay up late completing various 
homework assignments. That is the controlling idea. 
Now we need to give details to convince the reader. 

• Model how to complete the � rst detail sentence. The 
� rst example is “. . . an entire history bl ank”—we 
need a noun. A chapter is long, so let’s write chapter.

• Guide students to complete the remaining blanks. 
Specify the grammar target and model a response, 
but don’t write it. After the past-tense verb felt, we 
need precise adjectives that describe the effect of 
little sleep, such as fatigued.

• Have partners  COLLABORATE  to generate words 
and phrases to complete each blank. Solicit 
contributions from standing reporters. Provide a 
frame: We thought of   .

• Determine what the class will write using varied 
strategies (e.g., teacher’s decision, class vote).

• Read the complete ten-minute paper with Oral Cloze. 

Practice Writing Supporting Details
• Choose an idea to complete the claim for the second 

ten-minute paper. 

• Direct partners to  COLLABORATE  to complete the 
detail sentences. Work together to come up with 
ideas and write the exact responses. Partner As, 
lead the discussion of the � rst detail sentence and 
partner Bs, the second detail sentence.

• Ask partners to each prepare to read one of their 
detail sentences. Read aloud the topic sentence. 
Then prompt preselected partners to present their 
detail sentences. Record the words and phrases 
on the board and highlight strengths. Invite two 
additional coauthors to present.

ELABORATE IN WRITING

Record and Compare Ideas
• Assign the tasks to record three ideas that stand out 

and  AGREE/DISAGREE . Let’s practice. Repeat after 
me: I agree with ( Name)’s idea. 

• Launch the discussion with two preselected 
reporters. Elicit additional responses (e.g., popcorn, 
partner nominations) and end with volunteers.

• Record and display students’ ideas.

• Brie� y synthesize students’ responses. Several of 
you contributed strong personal reasons and others 
focused on environmental reasons. Reference this 
list of ideas while writing your ten-minute paper. 

PRESENT IDEAS

chapter

[Name] many chores so start homework late

[Name] stay up late texting friends

[Name] issues with a relationship

using the Internet.

algebra.

focusing

1 a.m.

biology, fi nal English paper.

six

sleep-deprived

stressed

instant messaging my friends online.
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   COURSE IIWords to Go

ACADEMIC VOCABULARY

Analyzing & Discussing Text

BUILD WORD KNOWLEDGE
Complete the meanings and examples for these high-utility academic words.

Words to Go Meanings Examples

tend to
tend to

verb

to be likely to

  

a certain way

If I am nervous about making a 

presentation in class, I tend to   

  

tendency
ten•den•cy

noun

part of your character 

that makes you likely 

to act or think  

 

Students have a tendency to  

  

  

when there is a substitute teacher.

DISCUSS & WRITE EXAMPLES
Discuss your response with a partner. Then complete the sentence in writing.

My English teacher tends to reward students who have completed their assignments well 

with  

Write your response and read it aloud to a partner.

The coach’s  to  

during games made him unpopular with many athletes and parents. 

BUILD WORD KNOWLEDGE
Complete the meaning and examples for this high-utility academic word.

Word to Go Meaning Examples

consequence
con•se•quence

noun

something that 

happens because of an 

 

The consequence of not doing my 

homework was  

 

He  

 
so now he must face the consequences.

DISCUSS & WRITE EXAMPLES
Discuss your response with a partner. Then complete the sentence in writing.

When I ate a large snack after school,  the consequence was  

 

Write your response and read it aloud to a partner.

The  of preparing my presentation in advance and practicing 

it several times in front of   was that I

  

22  Issue 1

Pronounce Words to Go
•  Routine 6: Words to Go (p. T64)  Explain the 

purpose of high-utility academic words. These words 
are widely used in school and the workplace.

• Pronounce tend to, ask students to repeat it twice, 
and give the part of speech. 

Teach Meanings and Model Examples
• Use the Vocabulary Builder (Teacher Space CD) or 

the board to display and read aloud the meaning of 
tend to. Have students � ll it in and read it aloud. 

• Display and read aloud the example frame for tend 
to and provide a model response.

• Have partners share responses and record one.

•  Repeat the process to teach the noun tendency.

BUILD WORD KNOWLEDGE

Guide Verbal Practice
• Display a response for the � rst frame, read it aloud, 

and have students repeat. Direct students’ attention 
to the grammar targets. Notice “my English teacher” 
is a singular noun. The sentence focuses on what the 
teacher usually does, so we use the present-tense verb 
+ –s, making it tends to. To complete the sentence, add 
a noun phrase, such as “free time on the computer.”

• Cue partners (A/B) to share responses twice: 
1. Read aloud � uently; 2. Say with expression. 

• Preselect two students to begin class discussion, 
followed by additional reporters. Remind students to 
listen and record a strong idea after the discussion.

Apply Academic Words in Writing
• Display a response for the second frame, read 

it aloud, and have students repeat. Direct their 
attention to the grammar targets. The ’s on the word 
coach shows possession. Underline ’s. In the � rst 
blank, we need a noun—something that relates to 
his behavior. The noun form tendency makes sense. 
Now underline to. After to, we need a phrase that 
starts with a base verb like yell or argue—no ending 
–s, –ed, or –ing. I will write argue with referees.

• Have students copy the correct form of the word and 
add original content.

• Cue partners (A/B) to share responses twice: 1. 
Read aloud � uently; 2. Say with expression.

• Preselect two students to begin class discussion, 
followed by additional reporters. 

• Repeat the routine for the word consequence.

COLLABORATE

Show You Know (p. 286)
(de� cit) Our underdog team recovered from a    of 
10 points at halftime to actually   .

Daily Do Now

LESSON

speak too 

fool 

around (do work for other classes)

yell at playerstendency

quickly. (avoid eye-contact)

act or think

a certain way

action

a lower grade. (detention 

at lunch)

that I wasn’t hungry for 

consequence

stayed out past curfew, (got caught 

cheating on a test)

received a high grade.

my parents

free time on the computer.

dinner.
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RESPONDING TO TEXT

Text 1  • Magazine Article

Close Reading
BUILD FLUENCY
Read the text “Who Needs Sleep?” (Issues, pp. 5–8).

IDENTIFY KEY IDEAS & DETAILS
Take turns asking and answering questions with a partner. Then write brief notes.

Discussion Frames Text Notes

Q: What is the key idea of this text?

A:  The key idea of this text is    .

• sleep  to adolescent 
health, but teens don’t get enough

Q:  What are the most important 
details in this text?

A:  (One/Another) important detail 
in this text is    .

• 5 sleep stages: need sleeping/dreaming to 

  

• teens sleep average of         hrs. a night; need 9+ 

• teen body’s   is pushed back;

doesn’t f eel                                until  

• chronic   causes serious 

health issues: depressed mood, weakened 

  weight gain

RESPOND WITH EVIDENCE

Use the frame and evidence from the text to construct a formal written response.

1.  According to the author, what are some physical consequences of inadequate sleep? 

According to the author,  

are physical consequences of inadequate sleep. In addition, accumulating a sleep defi cit 

can lead to  

Use the frame to analyze the author’s word choice.

2.  What is the effect of describing teenagers as “walking zombies” on page 7? 

One effect of describing teenagers as “walking zombies” is to compare  

 

Zombies are  

Describing sleep-deprived adolescents as “walking zombies” suggests that teens 

 

IDENTIFY PRECISE WORDS
Review Text 1 and your Portfolio (pp. 18–23) to identify words for your writing.

Topic Words High-Utility Academic Words

• sleep-debt

• 
•  

• adequate

• 
•  
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Model Writing a Constructed Response
• Explain the elements of constructed responses. In 

formal written responses, include adequate details, 
clear transitions, and precise words.

• Read aloud question 1 and the frame. 

• Model how to review the Text Notes and scan the text 
to complete the � rst blank. This question focuses 
on physical consequences, so let’s review our Text 
Notes to identify two strong examples.

• Direct partners to take turns asking question 1 and 
reading their responses.

• Repeat the process with question 2.

RESPOND WITH EVIDENCE

Ask and Answer Text-Based Questions 
• Direct partners to take turns asking and answering 

the � rst question. The key idea of this text is   .

• Preselect a strong response, followed by a randomly 
selected and voluntary reporter. 

• Model using concise phrasing to record the key idea.

• Prompt students to reread with Partner Cloze and 
prepare to report important details. Reread the � rst 
four paragraphs. As, read the � rst paragraph. Bs, 
the second paragraph, and so on. Silently read your 
paragraphs and select several words to leave out.

• Cue partners to take turns asking and answering the 
question. (One/Another) important detail is   .

• Preselect students to report out and direct partners 
to agree upon the details to � ll in the blanks.

IDENTIFY KEY IDEAS & DETAILS

Identify the Text Focus
•  Routine 2: Building Fluency (p. T56)  Echo-read the 

title and preview text features to predict the focus. 

• Display the frame: I predict the text  will focus 
on   . (facts about sleep) Prompt partners (A/B) 
to share, switch roles, and report to the class.

• Use Oral Cloze to read Text 1 (Issues, pp. 5–8). 
Be prepared to state the key idea.

•  Routine 7: Quick Teach Words (p. T66)  Provide a 
brief meaning and example for accumulate (Issues, 
p. 8) and susceptible (Issues, p. 9).

BUILD FLUENCY

Build Precise Vocabulary for Writing
• Model how to reread to � nd precise words for writing.

• Prompt partners to skim the text and identify strong 
choices to record. Cue partners (A/B) to report: 
One precise word we identi� ed is   .

• Display and record suitable word choices.

IDENTIFY PRECISE WORDS

deprived teenagers act to the way zombies would act. 

problems with learning and memory

corpses that can move around without working brains.

internal clock

metabolic

accumulate

susceptible

weight gain and serious health issues, such as diabetes.

the way sleep-

are walking around without thinking about their actions.

critical

repair muscles, organize/store memories

sleep deprivation

sleepy late

immune system,

internal clock

7
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   COURSE II
Take a Stand

Presenting Ideas

COLLABORATE
Read the debate question about teen 
sleep. Then take turns using a frame 
to respond with your initial reaction. 

Language to RESPOND

So    , what’s your initial reaction?

My initial reaction is    .

My initial reaction is (similar to/
different from)    ’s.

ANALYZE SOURCES
Read a quote that either supports or opposes the debate question. Then paraphrase.

Quote Paraphrase

Model: “A study by the National Sleep 
Foundation (NSF) found that 60 percent of 
middle and high school students felt tired 
during the day, and 15 percent had fallen 
asleep in school in the past year" (Weir 5).

To put it another way, a sleep research 

organization found that a majority of   

             feel     

at school, and some claimed to have 

actually  in class.

1. “Lack of sleep can interfere with 
learning: tired students have a hard 
time paying attention, and even if they 
do somehow manage to focus, they may 
forget what they are taught because 
memory formation takes place partly 
during sleep” (Grady 10).

This quote clarifi es that sleep-

deprived students may have diffi culty 

 in class, and 

may not remember recent lesson 

 because you make 

 when   

2. “Suburban schools say students behave 
better, and in the city schools, attendance 
and graduation rates have gone up and 
tardiness has decreased” (Grady 13).

This quote clarifi es that secondary schools 

report benefi ts of   

including improvements in  

and 

3. “The drawback is that some students, 
especially in city schools, are unable to 
take part in after-school activities, and 
some say they are earning less at their 
after-school jobs” (Grady 13). 

This quote clarifi es that delaying school 

start times has  

on teens’ participation in 

  and their wages 

earned at  

4. “Many schools, however, have rejected 
parental pressure to delay school starts, 
citing bus-cost savings, or the need to 
keep afternoons open for teens’ sports or 
other activities” (Shellenbarger 18).

To put it another way, a lot of schools 

simply refuse to shift to a later schedule 

due to  

and  

 

Debate Should school start later to accommodate adolescent sleep needs? 

42  Issue 1

LESSON

Show You Know (p. 288)
(factor) I plan to consider several    when I purchase 
my � rst car, most importantly its    and   .

Daily Do Now

Facilitate Discussion in Small Groups
•  Routine 9: Take a Stand (p. T70)  Echo-read 

the debate question and clarify the meaning of 
accommodate. Accommodate is a verb that means 
to accept someone’s ideas or needs.

• Form groups and assign numbers 1–4. Prompt 
students to  RESPOND  to the debate question. Each 
of you will ask a group member: So  (Name), what’s 
your initial reaction? Number 1s ask and number 
2s respond. Then number 2s ask and number 3s 
respond. Continue until everyone has taken a turn.

• Model an appropriate response. My initial reaction 
is that later start times would reduce tardiness.

• Tell groups to listen and  RESPOND  using the third 
frame. Start by saying if your reaction is similar to 
or different from another group member’s reaction.

• Call on standing reporters to share their initial 
reactions. Stand if you are in favor of a later start 
time. Now stand if you oppose a later start time.

• Brie� y synthesize reactions. A majority of students 
think    , while others pointed out   . 

COLLABORATE

Paraphrase Text Evidence
• Display the four steps in the collaborative process: 

1) Read aloud the quote with Partner Cloze. 
2) Read aloud the completed paraphrase. 
3) Group members offer other word choices. 
4) Group members record the paraphrase.

• Use the initial quote to model each step.

• Assign a quote (1–4) to each group member.

• Prompt students to read the quote and identify 
content to paraphrase. Silently read your quote 
twice and underline essential content. Consider 
how you could rewrite the most important content 
using other words. Next, use pencil to � ll in the 
blanks with precise synonyms and topic words.

• Have number 1s facilitate a discussion of quote 1. 
1s, read your quote using Partner Cloze. Now, read 
aloud your paraphrase twice. Group members, offer 
alternative word choices: We could also write   .

• Prompt all group members to complete the 
paraphrase in pencil using their preferred content.

• Cue students to repeat this process for quotes 2–4.

• Preselect one reporter for each quote. Display 
and complete each paraphrase frame as students 
report. Tell students to strengthen their paraphrases 
by substituting words from the displayed response.

ANALYZE SOURCES

students fatigued

slept

focusing

information

a negative effect

after-school jobs.

after-school 

memories you sleep.

activities 

bus schedules 

starting later,

attendance,

lateness.

after-school activities.
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Debate Ideas

LISTEN & TAKE NOTES
Listen attentively and take notes. Then indicate 
if you agree (+) or disagree (–).

Classmate’s Name Idea +/–

  

Language to AFFIRM & CLARIFY

That’s an interesting opinion. 
Will you explain     again?

Maintaining Eye Contact
When presenting ideas during class or in a meeting, maintain eye contact. Look at your 
audience when you speak and make sure to look up from your notes every few seconds so that 
you look confi dent and engage your listeners.

SYNTHESIZE IDEAS
Write a response to the debate question, including a paraphrase of a text quote and 
elaboration on the quote.

Claim: My position is that schools (should/should not)  

start later to accommodate adolescent sleep needs.

Transitional Statement: I have (one key reason/a compelling reason)       

  for taking this stance.

Quote Paraphrase: (According to    ,/The author points out    .) 

 

 

 

Quote Elaboration: (As a result,     ./Consequently,    .)

 

 

 

PRESENT EVIDENCE

Teen Sleep  43 

Teach a Presentation Skill
• Read aloud the description for Maintaining Eye 

Contact. Demonstrate how to maintain eye contact 
by reading aloud the model quote (p. 42). 

PRESENT EVIDENCE

Present Positions and Record Ideas
• Prompt group members to present their positions 

to their small groups until everyone has presented. 
Remind students to take notes and use the frames 
to  AFFIRM & CLARIFY  their understanding. 4s will 
present � rst, followed by numbers 1 to 3. Listen 
attentively to your group members and take notes.

• Select students (2 pro and 2 con) to present to the 
class. Make sure every student has the chance to 
present each semester. Remind students to take 
notes, af� rm ideas, and ask for clari� cation.  

• Use the Debate Tracker (Teacher Space CD) to record 
and display students’ ideas.

LISTEN & TAKE NOTES

Prepare a Debate Stance
• Explain that you will practice writing a brief response 

to the debate question to prepare for a small-group 
discussion. Now we will debate the merits and 
drawbacks of a later start time in small groups.

• Display the paragraph frame and clarify the four 
elements in the written response. To prepare for a 
small-group debate, construct a written response 
that includes your claim, a transitional sentence, 
and two strong supporting sentences. 

• Echo-read the claim frame and model how to 
complete it. When you participate in a debate, you 
need to clearly state your claim. Think about your 
stance and then complete the claim.

• Echo-read the transitional statement frame and 
direct students to complete it. A transitional 
statement cues the audience to listen for a reason.

• Explain that a strong response includes evidence to 
support the claim. Model how to select one of the 
quotes on page 42 to use as evidence. 

• Model paraphrasing a strong quote. Grady points 
out that “memory formation takes place partly 
during sleep.” I will paraphrase that quote for my 
� rst supporting sentence: According to Grady, the 
body makes memories while it sleeps (10). Notice 
how I captured Grady’s point using my own words.

• Model how to elaborate on a quote. Now, I need 
to elaborate to ensure that my audience grasps 
the signi� cance of this citation. Using a transition 
signals that I will explain the signi� cance of the 
quote to my claim.

• Have students complete their written responses 
independently.

SYNTHESIZE IDEAS

should

a compelling 

According to Grady, the body makes memories while it sleeps (10). 

As a result, teens who are sleep-deprived from waking up too early for school may 

not remember important information from class.

reason

sleep-deprived people suffer major health issues [Name]

fatigued teen drivers cause over 50,000 accidents per year[Name]

later school schedules will cause problems with sports[Name]
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   COURSE II

ANALYZE TEXT
Read this student model to analyze the elements of a justifi cation.

Student Writing Model

ANALYZING TEXT ELEMENTS

Academic Writing

Academic Writing Type
A justifi cation states a claim and supports it with logical reasons and relevant 
evidence from texts. 

A.   The topic sentence clearly states the writer’s claim about the issue.
B.   Detail sentences support the claim with reasons and evidence from  texts.
C.  The concluding sentence restates the writer’s claim about the issue.

Evidence from the texts supports the idea that schools should alter 

start times to accommodate adolescents' sleep needs. One reason is that 

adolescents would be more alert in school with a later start time. Denise 

Grady points out in “Sleep Is One Thing Missing in Busy Teenage Lives” that 

teachers in MN reported that students were less likely to fall asleep in 

morning classes when they had a one-hour delay in school start time (13). 

This evidence makes it quite clear that being able to sleep adequately and 

eat breakfast enables teens to focus instead of nap during early morning 

classes. An additional reason is that many teens cannot help how sleep-

deprived they are in the early morning. In “Understanding the Zombie Teen’s 

Body Clock,” Sue Shellenbarger explains how hormones and puberty cause 

teens’ internal clocks to change during adolescence so that they want to 

stay up later and sleep later (17). This is significant because while younger 

siblings and parents are becoming tired and preparing to sleep, teens feel 

wide awake and have trouble settling down. For these reasons, high schools 

should start  later to match teens’ sleep patterns.

MARK & DISCUSS ELEMENTS
Mark the justifi cation elements and use the frames to discuss them with your partner.

1.  Circle the writer’s claim within the topic sentence. The writer’s claim is    .

2.  Draw a box around four transition words or phrases. 
One transition (word/phrase) is    .

3.  Underline and label two reasons that support the writer’s claim with the letter R. 
One reason that supports the writer’s claim is    .

4.  Underline and label two pieces of evidence that support the writer’s claim with the 
letter E. One piece of evidence that supports the writer’s claim is    .

5.  Star four precise topic words and check four high-utility academic words. 
An example of a (precise topic word/high-utility academic word) is    .

B

C

A 

44  Issue 1

LESSON

Academic Talk (p. 288)
Wanting to avoid not having money in my bank account 
was a part of my decision to    .

Daily Do Now

Introduce the Academic Writing Type
•  Routine 10: Student Writing Model (p. T72)  Justify 

is a verb that means “give explanation or reason 
for an idea.” A claim is an opinion or point of view. 
For example, I might state a claim that a concert I 
attended recently was disappointing. To make you 
believe me, I would justify or back up this claim 
with a reason, such as the lead singer lip-synced 
his key songs.

• Echo-read the academic writing type description and 
guide students to underline key phrases.

Read the Student Writing Model
• Tell students that you will analyze a justi� cation in 

favor of later school start times.

• Display and read aloud the student model using Oral 
and Partner Cloze.

ANALYZE TEXT

Teach and Discuss Elements of a Justi� cation
• As you introduce each justi� cation element and 

marking task, assign the relevant frame and 
facilitate discussion. Model the process with the � rst 
task and frame by reading a model response and 
having students repeat chorally. Have partners (A/B) 
take turns listening and responding.

• Ask partners (A/B) to stand and report a response 
with each frame. Direct students to listen attentively 
and mark any missed elements.

• Reread the topic sentence and guide students to 
circle the writer’s claim.

• Explain that transitions like One reason connect the 
writer’s points. Have students draw a box around 
One reason and at least three more transitions.

• Remind students that a justi� cation includes 
reasons to support the claim. Have students 
underline and label two reasons with R.

• Point out that a justi� cation also includes text 
evidence to support the claim. Have students 
underline and label two pieces of evidence with E.

• Point out that the writer did not copy sentences, but 
included precise words from the text. Have students 
star fatigue and three more precise topic words.

• Note that the writer included high-utility academic 
words, such as factors. Have students check factors 
and three more high-utility academic words. 

MARK & DISCUSS ELEMENTS
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deprived they are in the early morning. In “Understanding the Zombie Teen’s 

eat breakfast enables teens to focus instead of nap during early morning eat breakfast enables teens to focus instead of nap during early morning 

adolescents would be more alert in school with a later start time. Denise adolescents would be more alert in school with a later start time. Denise 

start times to accommodate adolescents' sleep needs. One reason is that start times to accommodate adolescents' sleep needs. One reason is that 

This evidence makes it quite clear that being able to sleep adequately and This evidence makes it quite clear that being able to sleep adequately and 

E3DII_TEPE_I1_044-049_JUS.indd   44 6/7/13   3:13 PM

FRONTLOADING LANGUAGE

Justifi cation

Transitions Examples

For example,    . 

For instance,     . 

To illustrate,     . 

As an illustration,     . 

According to (source),     . 

The text points out     . 

In addition, the text states     .

In the text, (author’s name) explains     .

(Author’s name) emphasizes     .

For example, some students in Minnesota say they are 

more likely to eat breakfast now that they wake up 

later for school.

According to the National Sleep Foundation, drivers 

under 25 cause more than half of the 100,000 traffi c 

crashes due to drowsiness a year.

The text points out that 15 percent of students say 

they have fallen asleep in school during the last year.

In the text, Weir explains that we cycle through the 

fi ve stages of sleep three to fi ve times a night.

Transitions to Introduce Evidence

IDENTIFY TRANSITIONS
Review the transitions that writers use to introduce evidence that supports a claim. 
Then complete each sentence below with an appropriate transition.

1.   
that teenagers who are sleep-deprived are more likely to feel depressed.

2.   
it is true that many teens are not tired at 9 or 10 p.m.

3.   
that many teenagers are resistant to setting bedtimes.

WRITE SUPPORTING EVIDENCE
Write four sentences using transitions to introduce evidence that supports your claim. 

1.   

2.  

3.  

4.  

sleep each night.
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Teach the Language Skill
• Explain that transitions can help a writer introduce 

text evidence in a justi� cation. 

• Display the transitions and examples. 

• Read the examples using Oral Cloze and point out 
the transition in each example. 

• Have students circle the transitions that cite the 
author or source (According to the National Sleep 
Foundation; In the text, Weir explains).

• Point out the transitions that require a comma before 
the text evidence.

Practice Identifying Transitions
• Model how to use the chart to choose a transition 

and complete sentence 1. 

• Encourage students to include a source or the 
author’s name in transitions. We include the source 
or author’s name in a transition so that the reader 
knows where the evidence came from. 

• Ask partners to collaborate to complete the 
remaining two sentences.

• Direct partners (A/B) to stand and read aloud their 
text evidence sentences to the class.

IDENTIFY TRANSITIONS

Apply Skill to Academic Writing
• Model how to use the transitions chart at the top 

of the page to write a detail sentence that begins 
with a transition and provides text evidence. I will 
start by identifying a piece of evidence from the 
text that supports my claim. Then I will decide 
which transition is the best choice to introduce 
the evidence.

• Display the model detail sentence and read it aloud.

• Have students record it and read it chorally. 

• Direct students to use the transitions chart and the 
texts in their Issues books to write three more detail 
sentences that provide text evidence. 

• Remind students to use the paraphrasing skills they 
practiced while summarizing Text 2. When we write 
a detail sentence with text evidence, we don’t copy 
exactly what the text says, so we paraphrase. Start 
each detail sentence with a transition to introduce 
the text evidence and then convey the author’s 
point using primarily your own words. Remember, 
it’s acceptable to use topic words from the text.

• Preselect two students with strong responses to read 
aloud their detail sentences to the class. Then ask 
for partner nominations and volunteer reporters.

WRITE SUPPORTING EVIDENCE

The text points out

According to Dr. Carskadon,

In the text, Shellenbarger explains 

According to the text, more than 35 schools or school districts have delayed start times.

For example, the text reports that adolescents should be getting more than nine hours of 

In addition, the text states that teens who have friends that sleep less than seven hours a 

night are more likely to sleep less than seven hours as well.

According to the Brookings Institution, more than half of public high schools start 

before 8 a.m.
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IDENTIFY MODAL VERBS
Read the justifi cation and circle the modal verbs. 

WRITE MODAL VERBS
Write modal verbs to complete the sentences.

1.  Evidence from the texts supports the idea that school  start 
after 9 a.m.

2.  Many students  feel less irritable if they were able to sleep 
longer in the mornings.

3.  Delaying school start times  also reduce the number of teen 
car accidents due to drowsiness.

4.  In addition, many students’ grades  improve.

5.  This option  also benefi t teachers because students 

 be more alert and focused in class.

Modal Verbs

FRONTLOADING CONVENTIONS

Academic Writing

Guidelines for Using Modal Verbs
Use modal verbs in your justifi cation to describe what is possible or preferable. 
The modal verb should tells about something you believe needs to happen.
 In my opinion, students should fi nish high school if they want to be successful.
The modal verb would tells about something you believe is possible in the future.
 Higher ticket prices would help the drama club raise money.
The modal verb could tells about something that might be possible in the future.
 Students could earn more money if the government raised the minimum wage.
 

Evidence from the texts supports the idea that school should not start later 

to accommodate teen sleep needs. One reason is that adolescents should be 

trying to keep the same sleep schedule during the week and on weekends. 

Grady points out in “Sleep Is One Thing Missing in Busy Teenage Lives” that 

many teens “binge sleep” on the weekends, which leads to more irregular sleep 

schedules (9). This evidence makes it quite clear that teens could have more 

regular sleep schedules if they didn’t “binge sleep.” An additional reason is that 

many adolescents could take steps to regulate their internal clocks. In “Who 

Needs Sleep?,” Weir explains that viewing bright screens before bedtime can 

push teens’ internal clocks back even further (7). This is signi� cant because if 

teens stop using bright phones  and watching bright TVs in the hour before bed, 

they would sleep better. For these reasons, schools should not have to change 

to accommodate adolescents’ sleep schedules.

46  Issue 1

LESSON

Show You Know (p. 289)
My    to staying healthy includes    and   . 

Daily Do Now

Teach the Conventions Skill
• Explain that a justi� cation may use modal verbs to 

present the writer’s claim and supporting reasons.

• Read aloud the “Guidelines for Using Modal Verbs” 
and have students circle the key information 
(e.g., possible and preferable). Preferable means 
“better or more appropriate.” Modal verbs are 
useful for expressing opinions or suggestions to 
make something better. For example, “I think the 
government should raise the voting age.” 

• Explain that modal verbs require main verbs in 
order to be complete. Ask students to circle the 
modal verbs and underline the main verbs in the 
“Guidelines for Using Modal Verbs” examples. 
Should, would, and could are always followed by 
main verbs. For example, should � nish, would help, 
and could earn.

Practice Analyzing a Model
• Read aloud the model justi� cation using Oral Cloze.

• Point out that the writer expresses her opinion using 
the modal verb should and have students circle it.

• Ask partners to switch off reading the justi� cation 
sentence by sentence and circling the modal verbs.

• For additional practice, have partners turn back to the 
Student Writing Model of a justi� cation (p. 44) and 
identify the modal verbs.

IDENTIFY MODAL VERBS

Apply Skill to Academic Writing
• Read aloud sentence 1. The modal verb should 

makes sense in this sentence because it expresses 
an action that the writer believes needs to 
happen. Have students write should to complete 
the sentence.

• Direct partners to refer to “Guidelines for Using 
Modal Verbs” to complete the other sentences.

• Brie� y have partners (A/B) stand and report out to 
the class: For sentence number    , we selected 
the modal verb    because   .

WRITE MODAL VERBS

Evidence from the texts supports the idea that school should not start later 

to accommodate teen sleep needs. One reason is that adolescents should be 

they would sleep better. For these reasons, schools should not have to change 

schedules (9). This evidence makes it quite clear that teens could have more 

many adolescents could take steps to regulate their internal clocks. In “Who 

they would sleep better. For these reasons, schools should not have to change 

should

would

could

would

would

could/would
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PLANNING TO WRITE

Justifi cation

Organize a Justifi cation

IDENTIFY TEXT EVIDENCE
Review the texts to identify evidence that supports each reason.

Reason Text Evidence

Adolescents who don’t get enough 

sleep might get sick more often.

        

       

 

 

Schools are concerned that 

changing start times will affect 

bus schedules.

        

       

 

 

PLAN REASONS & EVIDENCE
Use academic language to clearly state your claim as a topic sentence. 

 Evidence from the texts supports the idea that  

List two reasons that support your claim and give text evidence for each reason. 

Reason 1:  

Text Evidence:  

Reason 2:  

Text Evidence:  

Restate your claim as a concluding sentence.

 For these reasons,  

Prompt Should school start later to accommodate adolescent sleep 
needs? Write a justifi cation that states and supports your claim.

Teen Sleep  47 

Analyze the Writing Prompt
• Read aloud the writing prompt chorally.

• Direct students to circle justi� cation. In a 
justi� cation, you make a claim and provide reasons 
and evidence to justify your claim.

Practice Identifying Text Evidence
• Echo-read the � rst sample reason. Model how to 

review the texts to � nd evidence to support the 
reason. I remember reading about the effects of 
sleep deprivation on the immune system in Text 1. 
Let’s skim Text 1 to � nd evidence to support the 
idea that not enough sleep might make you sick.

• Model how to paraphrase text evidence. Weir points 
out that increased cortisol levels can “weaken 
the immune system” and make people “more 
susceptible to illness.” I will paraphrase that quote 
to provide text evidence for the � rst reason. To cite 
the text, I put the author’s last name and page 
number in parentheses and end with a period.

• Ask partners to collaborate to complete the second 
example of a detail sentence with text evidence.

• Direct partners (A/B) to report out to the class.

IDENTIFY TEXT EVIDENCE

Guide Note-Taking
•  Routine 11: Planning to Write (p. T74)  Read 

aloud the frame for the topic sentence. Model how 
to complete the topic sentence using academic 
language from the writing prompt.

• Direct students to complete the topic sentence 
depending on their stance. 

• Guide students to develop reasons and gather 
evidence from the Data File, texts, and text features 
in the Issues book. 

• Read aloud the example for Reason 1. Model how to 
� nd evidence that supports the reason. On page 18, 
the author says that “Teens left to their own devices 
tend to cycle, soaking up stimulating light from their 
computers. This can further delay sleep by 2½   to 
3 hours.” I will paraphrase this quote as evidence to 
support Reason 1.

• Direct students to write two reasons that support their 
claim and provide text evidence for each reason. 

• Have partners compare their selections: One reason 
that supports my claim is   . A piece of evidence 
that supports this reason is   .

• Preselect students with opposing claims to read 
aloud their topic sentences, one reason, and one 
piece of text evidence.

• Model how to restate the claim in a concluding 
sentence. Have students complete their conclusions.

PLAN REASONS & EVIDENCE

Sleep deprivation can lead to increased cortisol 

levels, which can make the immune system weak 

and  cause people to be more likely to get sick   

(Weir 8).

Many schools will not change their schedules 

because there aren’t  enough buses to carry all 

elementary, middle, and high school students to 

their schools at the same time (Grady 13).

In Minneapolis, where high schools changed their start times, some students 

Adolescents are responsible for their irregular sleep schedules.

Many teens stay up late using bright technology that pushes back their 

Many teens have jobs or sports after school, and a later start time would interfere 

school should not start later to 

are not able to participate in after-school activities (Grady 12).

accommodate teens’ sleep schedules.

internal clocks by nearly three hours (Shellenbarger 18).

with their schedules.

schools should not delay start times.
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WRITE A PARAGRAPH
Use the frame to write your topic sentence, detail sentences, and concluding sentence.

Write a Justifi cation

WRITING A DRAFT

Academic Writing

Evidence from the texts supports the idea that  

One reason is that  

  

          points out in   

that   

This evidence makes it quite clear that   

An additional reason is that   

I n          ,   

explains that   

This is signifi cant because               

For these reasons,      

    

 

A

 B

C 

Prompt Should school start later to accommodate adolescent sleep 
needs? Write a justifi cation that states and supports your claim.

(1st reason that supports the claim)

(elaborate on the evidence)

(elaborate on the evidence)

(claim)

(title of  source)

(title of source)

(text evidence)

(author’s name)

(author’s name)

(2nd reason that supports the claim)

(restate your claim)

(text evidence)

48  Issue 1

LESSON

Show You Know (p. 289)
(data) Internet users should be careful about the    
they share online, such as   .

Daily Do Now

Introduce the Writing Assignment
•  Routine 12: Writing a Draft (p. T76)  Read the 

writing prompt aloud to clarify the assignment.

• Use the Writing Organizer (Teacher Space CD) or 
board to display the justi� cation writing frame and 
point out key features. 

• Explain the purpose of the small text in parentheses. 
Notice the text in parentheses under the blank 
lines. This text gives you direction for what to write.

 Transfer the Topic Sentence
• Read aloud the frame for the topic sentence.

• Tell students to revisit their notes (p. 47) to transfer 
their topic sentence to Section A of the justi� cation 
writing frame.

Write Detail Sentences
• Remind students that detail sentences in a 

justi� cation support the writer’s claim with reasons 
and evidence from texts.

• Model how to write a detail sentence that states 
a reason clearly, using the notes you modeled for 
Reason 1 (p. 47). 

• Guide students to transfer the content from their 
notes (p. 47) to write the detail sentences that 
convey two reasons with supporting evidence.

• Demonstrate how to use the lines labeled “elaborate 
on the evidence” to explain the signi� cance of a 
reason and evidence to the claim.

Construct a Concluding Sentence
• Model how to write a concluding sentence that 

restates the claim from the topic sentence. Restate 
your claim using different words and precise 
synonyms. For example, my claim states “school 
should not start later to accommodate adolescent 
sleep needs.” One way to restate that is “schools 
should not delay start times for adolescents.”

• Tell students to write a concluding sentence. 

Read the Justi� cation
• Read aloud the sample draft of a justi� cation and 

model how to replace everyday words using the 
precise synonyms from the word banks (pp. 23, 27, 
29, 31, 41). We can use the precise vocabulary we 
identi� ed earlier to make our justi� cations stronger.

• Direct partners (A/B) to take turns reading their 
justi� cations to each other. Then guide them 
to circle everyday words and replace them with 
precise  words.

WRITE A PARAGRAPH

adolescents are at fault for their irregular sleep schedules.

school should not start later to 

many teens have jobs or sports after school, and a later 

when high schools changed their start times from 7:15 to 8:40, some 

schools should not delay start times for adolescents. 

Denise Grady

students could no longer participate in after-school activities (12). 

start time would interfere with their schedules.

Sue Shellenbarger

many adolescents stay up late using bright technology that can push back their 

accommodate adolescent sleep needs.

“ Understanding the Zombie Teen’s Body Clock”

“Sleep Is One Thing Missing in Busy Teenage Lives”

R eading on a tablet or playing video games 

on a laptop for hours can push a teen’s internal clock back even later.

for many students, competing on an athletic team 

or participating in an arts program like drama or glee club is what engages them 

in school.

internal clocks by nearly three hours   (16). 
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ASSESSING & REVISING

Justifi cation

Rate Your Justifi cation
ASSESS YOUR DRAFT
Rate your justifi cation. Then have a partner rate it.

1. Does the topic sentence clearly state your claim?
Self 1 2 3 4

Partner 1 2 3 4

2. Did you include strong reasons to support your claim?
Self 1 2 3 4

Partner 1 2 3 4

3. Did you provide strong text evidence to support your claim?
Self 1 2 3 4

Partner 1 2 3 4

4. Did you use transitions to introduce reasons and evidence?
Self 1 2 3 4

Partner 1 2 3 4

5. Did you include precise topic words and high-utility academic words?
Self 1 2 3 4

Partner 1 2 3 4

6. Does the concluding sentence restate your claim using new wording?
Self 1 2 3 4

Partner 1 2 3 4

REFLECT & REVISE
Record specifi c priorities and suggestions to help you and your partner revise.

(Partner) Positive Feedback: You did an effective job of (organizing/including/stating) 

 

(Partner) Suggestion: Your justifi cation would be stronger if you  

(Self) Priority 1: I will revise my justifi cation so that it  

(Self) Priority 2: I also need to  

CHECK & EDIT
Use this checklist to proofread and edit your justifi cation.

  Did you capitalize proper nouns, such as authors’ last names?

  Did you cite sources using parentheses?

  Is each sentence complete? 

  Are all words spelled correctly?

Scoring Guide

1 Insuffi cient

2 Developing

3 Suffi cient

4 Exemplary

Teen Sleep  49 

LESSON

Academic Talk (p. 289)
If someone started a rumor about me, what I would do 
would be changed by    .

Daily Do Now

Self- and Peer-Assess Justi� cations
•  Routine 13: Peer Feedback (p. T78)  Review the 

Scoring Guide criteria and what constitutes a score 
of 1–4.

• Distribute the Student Writing Sample: Justi� cation 1 
(Teacher Space CD) and read it using Oral Cloze.

• Guide students in using the Scoring Guide to rate 
each element.

• Have students read their justi� cation paragraphs 
silently and circle ratings to self-assess.

• Direct partners to exchange books, read their 
partners’ paragraphs, and circle ratings in their 
partners’ books. 

ASSESS YOUR DRAFT

Discuss Feedback
• Remind partners to give positive feedback before 

making a suggestion for revision.

• Model how to give feedback. You might say, “You 
did an effective job of stating your claim in the topic 
sentence. Your justi� cation would be stronger if you 
included more evidence from the texts to support your 
reasons. Do you have any questions?”

• Guide students to use frames to write positive 
feedback and a suggestion in their partner’s book.

• Have pairs return books and have partners clarify 
feedback using frames: 
What do you mean by   ?
In other words, you think that   .

• Allow students to revise their justi� cations, focusing 
on areas with the lowest ratings.

REFLECT & REVISE

Complete a Proofreading Checklist
• Ask students to review each item in the checklist and 

reread their justi� cations to proofread and edit.

Write a Final Draft
• Support students as they write a � nal draft on the 

computer or a separate sheet of paper.

• Score student justi� cations using the Justi� cation 
Writing Rubric (Teacher Space CD).

• Return students’ � nal drafts to place in the pocket of 
their Language & Writing Portfolios.

CHECK & EDIT
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Review & Assess

Scores
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Total Points

Daily Do Now
Record the Daily Do Now at the beginning of each 
class. Complete the task using appropriate content, 
precise vocabulary, and correct grammar.

286  Issue 1

ASSESSMENT

S ee  Routine 1: Daily Do Now (p. T54)  for more 
support with using this routine.
1. Start class with a 3- to 5-minute Daily Do Now.
2. Display the task using the Digital Daily Do Now 

(Teacher Space CD) or write it on the board.
3. Direct students to complete the task on their own.
4. Review responses as a class. Provide frames for 

students to report and compare their responses.
5. Facilitate scoring as students use the Scoring 

Guide to rate themselves and a partner. 

At the end of each Issue, have students calculate their 
grading total on page 283.

Daily Do Now at a Glance

• Display the sentence with the everyday words and 
phrases underlined on the board.

• Tell students to replace the underlined words with 
academic words. Replace the underlined everyday 
words with academic words that you would use in a 
formal setting, such as talking to the principal or an 
employer. Then complete the sentence with content 
that makes sense.

• Preselect two students with strong responses to read 
their sentence to the class.

• Ask the student reporters to explain the rationale 
for the academic words they wrote: I wrote the 
academic word    because it is a formal way 
of saying   .

• Point out the academic words and relevant content 
in the student reporters’ responses.

ACADEMIC TALK  

• Display the academic word and frame on the board. 

• Tell students to complete the frame with the 
correct form of the academic word in parentheses 
and relevant content. Read the frame silently to 
yourself. Write the correct form of the word in one 
of the blanks. Then complete the sentence with 
content that makes sense and shows you know the 
meaning of the word. 

• Preselect two students with strong responses to read 
their sentences to the class. 

• Ask the � rst student to explain the rationale for the 
form of the word. Explain to the class why you wrote 
an –s ending to make the plural form perspectives.

• Point out the correct word forms and relevant 
content in the student reporters’ responses.

SHOW YOU KNOW    

Lesson 5: Students who are not getting enough sleep often 

feel very tired during ________.

Students who are sleep-deprived often feel fatigued during 

morning classes.

Lesson 1: (productive) Generally, the most productive place 

for me to complete my homework is a quiet room, far away 

from my younger brother.

Lesson 2: (perspective) When writing a fi nal draft, teachers 

and students often have different perspectives about what 

makes an “A” essay.

Lesson 3: (defi cit) Our underdog team recovered from a defi cit 

of 10 points at halftime to actually win the championship.

Lesson 4: During the time when you change from a child 

to an adult, your body releases special chemicals that can 

dramatically affect ________.

During puberty, your body releases hormones that can 

dramatically affect your behavior and mood.
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Scoring Guide Self Partner

Did you/your partner complete the Daily Do Now? +1 +1

Did you/your partner use vocabulary accurately? +2 +2

Did you/your partner add content that is relevant? +1 +1

Did you/your partner use correct grammar? +1 +1
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Teen SleepIssue

Lesson 9: (consequence) One of the physical consequences of 

sitting at the computer for several hours without stretching 

can be sore muscles.

Lesson 8: Not being able to ________ in class is a serious result 

of not getting enough sleep.

Not being able to concentrate in class is a serious 

consequence of not getting suffi cient sleep.

Lesson 6: Teens usually have diffi culty waking up early 

because they are likely to ________.

Adolescents usually have diffi culty waking up early because 

they tend to fall asleep later than younger siblings.

Lesson 7: (stage) Our four-month-old puppy is going through 

an annoying stage in which she constantly chews on shoes.

Lesson 10: (regulate) Strict parents typically regulate the 

amount of TV their child can watch.
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Issue 1 Test
Academic Vocabulary
Write the correct form of a Word to Go and complete the sentence.

1. Before changing its menu, a restaurant should analyze  

such as  

 

 

2. Secondhand smoke negatively  children by causing 

 

 

 

3.  A  of arriving late to fi rst-period class and receiving 

multiple tardy slips can be  

 

 

4. One of the many  that infl uences adolescents’ physical 

health is   

 

 

Complete the paragraph with the correct forms of Words to Know.

Millions of Americans frequently have problems sleeping. People with insomnia 

are   because they have 

trouble falling or staying asleep. Depression, illnesses, and issues with 

 can cause insomnia. Sleep apnea, which causes people 

to wake up many times a night because they stop breathing, is another disorder that 

can cause . Restless leg syndrome is a third problem 

that leads to a sleep . The crawling leg feeling usually 

affects adults, but  can experience it as well. 

Issue 1  •  Page 1 of 2

  / 20

Grading Total   / 100
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Show You Know (p. 289)
(survey) Last year, our school    students to � nd 
out   .

Daily Do Now

ASSESSMENT

Print the Issue 1 Test (Teacher Space CD) to 
measure students’ progress on Issue 1 objectives.
Academic Vocabulary (15 minutes)
You may choose to post all of the Issue 1 Words to 
Know and Words to Go on the board for students to 
reference during the test.

• Words to Go

• Words to Know

Summarizing (15 minutes)

• Section Shrink

Language & Conventions (10 minutes)

• Nouns and Pronouns to Credit an Author

• Modal Verbs

PREPARE TO ASSESS

For each section of the test, read aloud the 
directions and explain the expectations:

• Academic Vocabulary: For nouns, look for clues to 
decide if the sentence refers to one or more people 
or things. For verbs, think about if the subject is 
singular or plural and if the action is in the past 
or present. For the Words to Go, make sure to 
complete each sentence with content that shows 
you know the meaning of the word.

• Summarizing: As you read the paragraph to 
yourself, focus on the key idea and most important 
details. You can underline or circle parts of the 
paragraph to help you. For the summary, make sure 
to use primarily your own words and include precise 
topic words.

• Language & Conventions: Look back to the 
informational paragraph and write a noun or 
pronoun that credits the author in the � rst blank. 
Then paraphrase the sentences. Remember to 
restate the ideas using primarily your own words 
and precise topic words. 

CLARIFY DIRECTIONS

data,

how many hours they sleep each night.

factors

sleep-deprived

hormones

fatigue

defi cit

adolescents

affects

consequence

breathing diffi culties, such as asthma.

receiving a lower grade in the class.

how often people order each item.
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Name            Date 

Summarizing
Read the informational paragraph and identify the key idea and most 
important details. Write a one-sentence summary in 30 or fewer words.

Nap Time for College Students?
by Kendrick Scott

A Harvard College student is pushing for a nap room at the prestigious school in 

Boston, Massachusetts. Sophomore Yuqi Hou started a petition, which nearly 200 

students supported. The administrators are considering her idea for a nap room that would 

have low lighting and curtains between cushions on the � oor. The University of Colorado 

at Boulder has had a similar room since 2009. Hou argues that Harvard needs the room 

because sleep-deprived students work so hard and do not have time to return to their 

dorms to nap between classes. She is working to � nd a location for a trial and also wants 

to create a map of places where students can catch up on sleep.

Key Idea: •   

Important Details: •  petition started by  

 •  a nap room that would have  

 •   

  

Summary:     

  

   

Word Count:        

Language & Conventions
Complete the paragraph with nouns or pronouns to credit the author 
and modal verbs.

In the informational paragraph titled “Nap Time for College Students?,” 

  describes a college student’s 

petition that  create a nap room at Harvard College. 

First,  describes the features of the nap room. Then 

  explains that the nap room is a place 

where sleep-deprived students  catch up on sleep.  

Issue 1  •  Page 2 of 2

  / 25

  / 35
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Teen Sleep  T81 

Score each section as follows:

• Words to Go (20 points): 3 points for each correct 
form of the word; 2 points for completing the 
sentence with relevant content

• Words to Know (20 points): 4 points for each correct 
form of the word

• Summarizing (35 points): 5 points for the key idea; 
5 points for each important detail; up to 15 points 
for the summary (5 points for the key idea, 5 points 
for important details, 5 points for using own words 
and including precise words)

• Language & Conventions (25 points): 5 points for 
each accurate response

SCORE ASSESSMENTS

Guide students to share and explain their responses.

• Academic Vocabulary: Prompt students to use 
a frame to discuss how they chose the correct 
academic words. I selected the word    because 
it means   .

• Summarizing: Read aloud the informational 
paragraph using Oral Cloze. Ask students to share 
strategies they used to identify the key idea and 
important details, such as circling the key idea and 
underlining important details.

• Language & Conventions: Read aloud each sentence 
in the paragraph. Have students report how they 
determined the nouns or pronouns and modal verbs 
to complete the paragraph. I chose the (noun/
pronoun/verb)    because   .

REVIEW RESPONSES

a proposal for a nap room at Harvard

Kendrick Scott

a college student

              dim lighting, cushions, curtains

needed for tired students to rest between classes

18

A Harvard College student is working to create a nap room where 

sleep-deprived students can rest between classes.

could

would

Scott

the author
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T48 English 3D Instructional Routines

Why It’s Important
• Maximizes students’ time on task 

with frequent opportunities to use
academic English for diverse 
purposes.

• Requires all students to be accountable 
for attentive speaking and listening 
and dynamic participation.

When to Use It
• Partner and group students at the 

beginning of each new Issue, about 
every two to three weeks. 

• Require students to speak and listen 
with partners or in small groups daily.

Partner & Group Interactions Partner & Group Interactions
Implementing this essential routine will enable your English 3D students to 
discuss, describe, and debate with confidence and competence.

Ensuring Productive Participation
The primary goal of  English 3D is to ensure that students 
develop the verbal and written English to communicate 
effectively in social and academic settings. To develop 
communicative competence, English learners need 
daily supported opportunities using English for diverse 
purposes. Simply providing provocative questions and 
invitations to “share with a neighbor” will not yield 
impressive linguistic results. In these cases, students 
are likely to respond in brief phrases, using everyday 
vocabulary and being unable to recall their partner’s 
contribution. 

Pairing or grouping underprepared English speakers 
for productive interactions involves far more than a 
modified seating arrangement and opportunities to 
talk.  English 3D provides numerous and varied peer 
interactions to maximize time on task, ensure accurate 
verbal responses, and require attentive listening. These 
tasks include clear expectations, embedded language 
targets, and accountability for participation. Use 
classroom participation routines daily so that students can 
move into “automatic pilot” and devote their full attention 
to the conceptual and linguistic demands of the lesson. 

3D in Action

Watch the 3D in Action DVD to see Dr. 
Kate model how to teach and review the  

“4 Ls of Productive Partnering” and 
give directions for partn ering.

Purpose:  To effectively partner or group students for discussion or completion of lesson tasks.

1. Organize the Classroom
• For partner interactions, arrange desks in paired rows with easily accessible aisles.
• For group interactions, use small tables or place individual desks in groups of four, facing each other. Make 

sure all students have a clear view of you while interacting in their small groups.

2. Partner and Group Students
• Assign letters (A/B) for partners to easily reference who should speak or complete a particular task first. 

For example, use rows of desks to assign partners. All students in row 1 are partner A, row 2 are partner 
B, row 3 are partner A, row 4 are partner B, and so on. Or use students’ proximity to areas or items in the 
classroom. Partner As are closer to the clock. Partner Bs are closer to the door. 

• Assign numbers (1–4) for group members. Tell students the order to number off and who starts. Number off 
1 to 4 going clockwise. Whoever is seated closest to the door is number 1.

• Ask students to confirm their number or letter. So where are the partner As? Raise your hand. Partner Bs?
• Assign partners for the first Issue. Early in the year, partner highly compatible students. Rearrange partners 

and groups after each Issue or about every two to three weeks.
• Obtain student input throughout the year. Have students confidentially write down preferred partners using 

this frame: I feel confident that I could work productively with    ,    , and    . Assure students that 
you will make every effort to honor requests.

• Gather data on student work-style preferences using the Classroom Collaboration Survey (Teacher Space CD).
• Avoid partnering or grouping students with extreme skill inequities (e.g., highest performing with least 

prepared) or similar challenges (e.g., extremely shy; struggling readers; easily distracted).

3. Troubleshoot Exceptions
• Avoid having an ABC trio in classes with an odd number of students. Instead, assign one pair to have an 

additional partner B. When partner Bs share ideas, direct both partner Bs to take a turn.
• Establish “partner-substitutes.” Select two students who will partner with each other, and also serve as 

“substitute” partners for absent students. When one student is absent, assign the remaining “substitute” to 
support a less efficient pair as a second partner B. Be sure to rotate “substitute” partners during the year.

• Require participation with support. Allowing students to “opt out” of partner or group tasks reinforces their 
isolation and reticence. Instead, pair them for each Issue with someone who has strong social skills or as a 
double partner B with a productive pair.

• Address specific challenges (e.g., behavior or skill inequities) by regrouping or adding “substitute” support.

Considerations for Partnering

Consider these variables when partnering 
students:

1. Language acquisition levels 

2. Reading proficiency

3. Attendance

4. Social concerns

5. Gender

6. Maturity levels 

7. Student input

Essential Routine

Preparing for Partner & Group Interactions
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Partner & Group Interactions T49 

Purpose:  To facilitate partner or small-group discussions and tasks. 

1. Establish Expectations
• Introduce the “4 Ls of Productive Partnering” at the beginning of the year. Model how to do each of the 

“4 Ls” using a student as your partner. Knowing how to interact with a classmate, coworker, supervisor, or 
professor is essential for academic and professional success. When you are communicating with a partner 
at school or on the job, it is important to use the “4 Ls of Productive Partnering.”

Look at your partner’s eyes.
In some cultures, eye contact may either be unnecessary or a sign of disrespect. But in North America, 
eye contact when two people are interacting shows respect and active listening. Looking away or 
fiddling with something tells the speaker that you are distracted or not interested. Looking directly at 
the person speaking is critical at school, at work, and in other formal contexts, such as reporting an 
accident to a police officer. 

Lean toward your partner. 
Leaning away from your partner or leaning back communicates that you are bored or not paying 
attention. Leaning toward your partner shows that you are focused on the discussion and not paying 
attention to other people or things. 

Lower your voice.
Use a private voice during discussions with your partner. Speak loudly enough for your partner to easily 
hear what you are saying, but not so loudly that you distract or interrupt others nearby. If you whisper, your 
partner will not be able to hear and respond to your idea. Whispering is for sharing secrets, not discussing 
important lesson content.

Listen attentively. 
Your responsibility is not only to share your perspective and contribute equally, but also to understand 
and remember your classmate’s idea. If you don’t hear or understand what your partner says, ask your 
partner to repeat the idea or explain it again. To make sure you really understand your partner’s idea, 
restate it using your own words. You should understand your partner’s idea well enough to be able to 
report it confidently to the class.

• Review and reinforce the procedures for the “4 Ls of Productive Partnering” throughout the year as needed.

2. Assign “Fast-Finisher” Tasks
• Explain the value of responsible learning versus idle waiting. Inform students that this is a class where they 

must always be active, not appearing bored with no responsibilities or purpose. 

• After explaining directions for a lesson task, give students “fast-finisher” options to complete if they finish 
before others.

3. Check for Understanding
• If you are assigning a familiar task, check for understanding with a finger rubric. Show me if you 

understand the task with a quick show of your fingers. Three fingers means you understand and you’re 
ready to begin, two fingers means you’re not quite sure and need more explanation, one finger means, 
“What? We’re doing something? I was just taking a nap.”

• If the task involves multiple steps or adds a new dimension to a familiar routine (e.g., a grammatical target), cue 
partners to review the directions with each other. Briefly turn to your partner. Partner As, explain to partner Bs 
what we’re going to do. Monitor students to identify any confusion and select a confident student to explain the 
task to the class. 

4. Cue Start
• Specify how much time students have to complete the task. You have one minute to work with your partner to 

identify the most essential details of this section of the article.
• Signal who should begin speaking to prevent a slow start. Partner B, I’d like you to share first. 

  Implementation Support   Implementation Support

INSTRUCTIONAL ROUTINES 

Partner & Group Interactions Step 1: Establish Expectations
 Display a poster of the “4 Ls 

of Productive Partnering” (Teacher 
Space CD) to teach and review the 
expectations.

Step 2: Assign “Fast-Finisher” Tasks 
 Display Fast-Finisher Options 
(Teacher Space CD) on a chart where 
students can easily reference them 
when they complete a task.

Step 3: Check for Understanding
Display Procedures for Partnering 

(Teacher Space CD) to review and 
reference.

Step 4: Cue Start
IWB Use the Student Selector in the 
interactive whiteboard tools (Teacher 
Space CD) to randomly choose which 
partner or group member goes first or 
reports to the class.

Fa st-Finisher Options
 • Share a second idea.

 • Think of how to justify your answer.

 • Restate your partner’s idea.

 • Prepare to report your idea or 
your partner’s idea to the class.

 • Decide together which answer is 
the strongest.

Procedure s for Partnering

1.  First partner shares using the frame.

 • Read your response.

 • Reread it fluently.

 • Say it with expression.

2.  Switch roles. Second partner shares.

3.  If your partner speaks too quickly or 
quietly, say: “Please repeat that.”

4.  If you didn’t understand your 
partner’s idea, say: “Please explain 
that.”

5.  If you have time, share a second idea.

6.  Listen for the cue to wrap up.

hear what you are saying, but not so loudly that you distract or interrupt others nearby. If you whisper, your 
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•  Share a second idea.

• Think of how to justify your answer.

• Restate your partner’s idea.

•  Prepare to report your idea or your 
partner’s idea to the class.

•  Decide together which answer is 
the strongest. 

 

Fast-Finisher Options
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Procedures for Partnering
1. First partner shares using the frame.
  • Read your response.
  • Reread it � uently.
  • Say it with expression.

2. Switch roles. Second partner shares. 

3.  If your partner speaks too quickly or quietly, say: 
“Please repeat that.”

4.  If you didn’t understand your partner’s idea, say: 
“Please explain that.”

5. If you have time, share a second idea. 

6. Listen for the signal to wrap up.
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T64  English 3D Instructional Routines

3D in Action

Watch the 3D in Action DVD to see 
Dr. Kate modeling how to teach high-utility 
academic words using  the Words to Go 
routine. 

Words to Go
Teach students to use these high-utility academic words in speaking and writing 
to support their success in school and the workplace.

Building Word Knowledge
To experience success in school and the workplace, 
students need to have a considerable amount of high-
utility academic words in their receptive and expressive 
vocabularies. Students frequently encounter high-
utility academic words, such as affect, beneficial, and 
significant, in texts and across content areas. Academic 
word knowledge allows students to engage in more 
fluent reading and supports their academic achievement. 
The Words to Go routine helps students internalize this 
critical word knowledge so they can use academic 
words confidently and accurately in speaking and writing. 

During the Words to Go routine, the teacher pronounces 
the word and provides opportunities for students to 
pronounce it accurately. Then the teacher gives the 
part of speech, explains the meaning(s), and models 
two examples. Next, partners practice using the word 
in a verbal example sentence and apply it in a written 
sentence. As students practice using the word in 
speaking and writing, the teacher focuses their attention 
on grammatical targets in the example sentences that 
cue students about which form of the word to use and 
how to complete the sentence accurately.

Students engage in verbal and 
written practice with high-utility 
academic words in their Language 
& Writing Portfolios. 

1.  Pronounce the Word Say the word 
and have students repeat it twice.

2.  Teach Meaning(s) Display the 
meaning, explain it, and have 
students record it.

3.  Model Examples Model possible 
responses for each example 
frame and have students choose a 
response to record.

4.  Guide Verbal Practice Display and 
read a possible response. Have 
partners discuss responses first, 
share out to the class, and record a 
strong, memorable response.

5.  Apply Academic Words in Writing 
Display and read a possible 
response. Have students write 
a response first, read it to their 
partners, and then share out to 
the class.

6.  Repeat the Routine
Follow the routine steps again to 
teach the second Word to Go.

Words to Go

academic vocabulary

Analyzing & Discussing Text

BUILD WORD KNOWLEDGE
Complete the meanings and examples for these high-utility academic words.

Words to Go Meanings Examples

tend to
tend to

verb

to be likely to

a certain way

If I am nervous about making a 

presentation in class, I tend to

tendency
ten•den•cy

noun

part of your character 

that makes you likely 

to act or think  

Students have a tendency to tendency to tendency

when there is a substitute teacher.

DIscUss & WRItE ExaMpLEs
Discuss your response with a partner. Then complete the sentence in writing.

My English teacher tends to reward students who have completed their assignments well 

with 

Write your response and read it aloud to a partner.

The coach’s  to  to 

during games made him unpopular with many athletes and parents. 

BUILD WORD KNOWLEDGE
Complete the meaning and examples for this high-utility academic word.

Word to Go Meaning Examples

consequence
con•se•quence

noun

something that 

happens because of an 

The consequence of not doing my 

homework was 

He 

so now he must face the consequences.

DIscUss & WRItE ExaMpLEs
Discuss your response with a partner. Then complete the sentence in writing.

When I ate a large snack after school,  the consequence was 

Write your response and read it aloud to a partner.

The  of preparing my presentation in advance and practicing  of preparing my presentation in advance and practicing 

it several times in front of  was that I

22  Issue 1

Language & Writing P ortfolio

Watch the 3D in Action DVD to see 

Why It’s Important
• Builds spoken and written 

communication skills with high-utility 
academic words.

• Equips students with productive word 
knowledge of academic word families 
used widely across the subject 
areas in evidence-based writing and 
presentations.

• Enables students to engage in more 
fl uent, confi dent informational text 
reading.

When to Use It
• Follow the Words to Go routine when 

you teach high-utility academic words 
during an Issue.

• Use this routine with the core 
curriculum if there are high-utility 
academic words or word families that 
your students will need to know to 
complete a specifi c formal writing, 
reading, or presentation assignment. 

• Apply this routine in content-area 
classes to teach high-utility academic 
words that students need to know 
to read, discuss, and respond 
competently to informational texts.  

Words to Go at a Glance

Words to Go

Routine 6
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Words to Go  T65 

Purpose:  To build high-utility academic word knowledge for academic reading, speaking, and writing.

1. Pronounce the Word
• Explain the purpose. Words to Go are essential for academic speaking and writing across subject areas.
• IWB Display the word, meaning(s), and examples using the Vocabulary Builder (Teacher Space CD) or the board.
• Read the word aloud and have students repeat it twice. Model how to break multisyllabic words (3+ syllables) 

into segments. The word is tendency. Say each syllable slowly: ten•den•cy. Now quickly: tendency.
• Clarify the part of speech. A tendency is a noun, a thing. 

2. Teach Meaning(s)
• Display or write the complete meaning on the board and read it aloud. A tendency is part of your character 

that makes you likely to act or think a certain way.
• Rephrase the meaning and have students chime in with the word chorally. A tendency is part of your character. 

So if you always arrive late to first period, that is your usual behavior or your      (tendency). 
• Have students record the meaning in the Words to Go chart in their Language & Writing Portfolios.

3. Model Examples
• Display the first example. Direct students to put their guide cards under it and follow along as you read it aloud.
• Display a model response and echo-read it in phrases. Let’s echo-read it to wake up our public voices.
• Point out any grammar targets in the example that students must comprehend to complete the sentence. Notice 

my example: Students have a tendency to do work for other classes when there is a substitute. After 
tendency to, I added a phrase beginning with the base verb do. Consider other student tendencies starting 
with a base verb, such as take a nap or eat snacks. 

• Guide partners to share ideas for completing the example. Call on a few students to report additional examples.
• Direct students to listen attentively and choose one idea to record.
• Repeat process for the second example.

4. Guide Verbal Practice
• Display a model response for the first frame, read it aloud, and have students repeat it to build oral fluency.
• Direct students’ attention to the grammar targets. Underline with. After this preposition, we need a noun 

phrase—something teachers use as a reward. For example, time reading magazines or a homework pass. 
• Have students think about appropriate content to complete the frame. 
• Cue partners (A/B) to share their examples twice: 1) Read it aloud fluently; 2) Say it with expression. 
• Remind students to listen attentively and then record a strong response—either their own, their partners’, the 

teacher’s, or one they heard during the whole-class discussion.

Essential Routine: Monitoring a Lesson Task

• Circulate and preselect two students to report out their examples to the class. 

• Inform the students you select that they will be sharing so that they have an opportunity to rehearse.

• Display the frame and cue students to report out using a public voice. 

5. Apply Academic Words in Writing
• Display a response for the second frame, read it aloud, and have students repeat it chorally. 
• Direct students’ attention to the grammar targets. Circle the ’s after coach. It shows possession, something 

that belongs to him. In the first blank, we need a noun—something that relates to his character. Underline 
to. After to, we need a base verb—an action that would make him unpopular, such as yell or criticize. 

• Direct students to write the correct form of the word and complete the example. Write the noun form tendency. 
Now consider what a coach might do that would be unpopular, such as “criticize less skilled players.” 

• Cue partners (A/B) to share their examples twice: 1) Read it aloud fluently; 2) Say it with expression. 
• Prompt students to listen carefully and restate their partners’ ideas using the frames for Restating Ideas on the 

inside front cover of their Language & Writing Portfolios.
• Preselect two students to initially contribute and then use various strategies to elicit additional responses.

6. Repeat the Routine
• After you teach the entire routine for the first Word to Go, repeat steps 1–5 with the second Word to Go. 

Step 1: Pronounce the Word
For words that are more abstract 
or challenging, give an accessible 
example after pronouncing the 
word. I’ll offer an example of how 
I heard it used recently. My son’s 
track coach pointed out that he has 
a tendency to run too fast at the 
beginning of a race and lose energy 
by the end. 

Step 2: Teach Meaning(s)
If a word has two meanings (e.g., 
mature), introduce each meaning 
separately, followed by a relevant 
example. If a word has a “word 
cousin” (e.g., tend to, tendency), 
teach the first form (tend to, verb) 
and structure the first task in Discuss 
& Write Examples. Then teach the 
second form (tendency, noun) and 
structure the second task. Refrain 
from addressing additional meanings 
or word forms. 

Step 3: Model Examples
All of the examples include two model 
responses in the Teaching Guide as 
pink annotations. Choose the model 
response to share that your students 
will find most accessible or write 
your own relevant model response 
adhering to the grammar target.

Step 4: Guide Verbal Practice
Direct students to listen attentively 
to their partners and during class 
reporting to identify and record two 
particularly strong examples that will 
help the word “stick.”

Step 5: Apply Words in Writing
As students become more proficient, 
direct partners to discuss the correct 
word form to complete a blank in the 
second frame (e.g., plural noun, base 
verb). Monitor and select a student to 
articulate the correct word form and 
the grammar cues (e.g., A indicates 
singular noun; base verb follows to).

Step 6: Repeat the Routine
When teaching an academic word 
family (e.g., respond, response), 
follow the entire process for the first 
word (pronounce, part of speech, 
meaning, example), followed by the 
first Discuss & Write task. Then repeat 
the process for the word family word. 

INSTRUCTIONAL ROUTINES 

Words to Go Routine
   Implementation Support
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TEACHER SPACE CD

Downloadable resources to instruct, differentiate,  
and assess:

•  Interactive Whiteboard Tools to display tasks and 
responses, model best practices, and make learning 
more visual and engaging

•  Printable student assessments, rubrics, resources for 
differentiation, and more

3D IN ACTION DVD

Professional development resources:

•  Classroom videos of Dr. Kinsella and English 3D 
teachers modeling key instructional routines

For More Information Visit
scholastic.com/English3D



Visit scholastic.com/English3D to learn more.

For more information, call 1-877-234-READ 
or contact the Scholastic Regional Office 

that serves your state.
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