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SPECIAL SECTION: Constitution 
Connection (pp. 12-17)

➤ NCSS standard
Power, authority, & governance

220-SDM-F09

This special section consists of two articles related to the 
U.S. Constitution. They can be used together, as stand-
alone pieces, or in conjunction with the U.K. article 
and/or the American history play.

n Objectives
• �Make students aware of Constitution Day  

(September 17).

• �Introduce students to some of the difficulties that 
arose during the crafting of the Constitution, and the 
compromises that delegates had to make in order to 
resolve major disputes.

n Backstory
• �“The Articles of Confederation, America’s first 

‘constitution,’ was not really a proper constitution, 
but rather a peace treaty among 13 separate states,” 
writes Richard Beeman, author of the Constitutional 
Convention history Plain, Honest Men. The Articles 
were first proposed in July 1776, fully ratified in 
March 1781, and in effect until June 1788.

• �Many of the Framers believed that “the people” should 
not elect their own leaders. They feared that most 
Americans, few of whom were educated then, lacked 
the knowledge and grasp of issues to vote responsibly.

• �In all, 55 delegates from 12 states attended the Federal 
Convention. Not all 55 were there at one time. Some 
were late arriving; others left early. On September 
17, 1787, 39 delegates signed the final draft of the 
Constitution. Three delegates would not sign: Edmund 
Randolph, George Mason, and Elbridge Gerry. 
Randolph and Mason thought that the document gave 
Congress too much power. Mason worried that the 
Constitution lacked a “Bill of Rights” to safeguard the 
liberties of citizens. In the end, only the inclusion of a 
Bill of Rights—the first 10 Amendments—ensured the 
Constitution’s ratification by all 13 states.

n Content-Area Questions
culture/social studies

	 1.	 �How did some delegates’ suspicion of popular 
elections shape the way Senators were chosen 
in the original Constitution? (Senators were cho-
sen by House members, not elected.) How did 
that change later? (The 17th Amendment turned 

election of Senators over to the people.)
	 2.	 �What compromise did the big and small states 

reach? (The number of House members is based 
on state population, while the number of Senators 
is the same, regardless of state size.)

geography

	 1.	 �Where was the Constitutional Convention held? 
(Philadelphia, Pennsylvania)

n A Matter of Faith
When is a community’s need to protect its citizens 
more important than the individual liberties guaran-
teed by the Constitution? (See the case of Wisconsin v. 
Yoder, p. 17.) Do you agree with the Supreme Court’s 
decision in Yoder? Why or why not?

n How Perfect a Union?
All of us are products of our environment. With that in 
mind, discuss: Why do you suppose the Framers did 
not provide equal rights for blacks, women, and Indi-
ans? Was it even possible at that time? Explain.
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This “World” article includes our new 
feature: 21st-Century Governments in 
Action. Throughout the year we will 
profile types of governments around 
the world, to help students recognize 
differences among them, and to com-
pare them with that of the U.S.

n Objectives
• �Recognize the impact that recent 

immigrants to the United King-
dom have had on British culture.

• �Compare/contrast the systems of 
government in the U.K. and U.S. 

n Backstory
Identifying types of U.K. and U.S. 
schools can be confusing. A U.K. 
state school is similar to a U.S. pub-

lic school. But a British public school 
(such as Eton College, a famous 
boys’ secondary school) is more 
exclusive and charges fees—like a 
private or prep school in the U.S. 

n Rapid Review
• �What kind of government does 

the U.K. have? (parliamentary 
democracy)

• �Who runs the government? (the 
Prime Minister)

• �What is Britain’s legislature 
called? (Parliament) Name its two 
chambers. (the House of Com-
mons and the House of Lords)

• �Which aspects of Sabrina 
Chowdhury’s life are from her 
parents’ culture? (religion, 

traditional clothing) Which are 
British? (playing netball, being 
the prefect of her school)

• �In what way(s) is Abbie Pike’s 
life considered “traditional”? 
(She lives in a small town that is 
mostly white; her family has been 
British for generations.)

Photographer Dorothea Lange 
chronicled two major episodes in 
U.S. history: the Great Depression 
and the internment of Japanese-
Americans during World War II.

n Objectives
• �Give students a sense of what 

life was like for many Americans 
during the Great Depression, and 
for Japanese-Americans during 
World War II.

• �Introduce the life and work of 
noted documentary photographer 
Dorothea Lange (1895-1965).

• Practice reading aloud.

n Backstory
In a time when few women 

worked outside the home (and 
most of those in traditionally 
females roles, such as teaching or 
nursing), Dorothea Lange made 
a name for herself as a photogra-
pher. She is best known for her 
evocative photos of the Great 
Depression and migrant farming 
families in the Dust Bowl.

n Take Another Look
Have students study the Lange 
photographs illustrating this play. 
For each, ask them to answer these 
questions:

• What is the focus of the photo?

• What draws your eye to it?

• �How does this picture make  
you feel?

• �What elements in the photo 
evoke that feeling?

• �What sounds and smells do you 
sense by looking at the photo?

• �If you could ask the person(s) 
in the photo one question, what 
would it be and why?

World: Welcome to the  
New U.K. (pp. 8-11)

American History Play: Eye  
on America (pp. 18-21)

➤ NCSS standard
Culture & cultural diversity

➤ NCSS standard
Time, continuity, & change 

     

• �Abbie Pike’s school:  
bohunt.hants.sch.uk

• �Nick Zhang’s school:  
www.stpaulsschool.org.uk

• �Sabrina Chowdhury’s school: 
egaschool.co.uk

• �Interactive Empire map: bbc.co.uk 
/radio4/history/empire/map

WEB LINKS

     

• �Executive Order 9066 (primary 
document text): historymatters 
.gmu.edu/d/5154

• �Internment camp photos:  
npr.org/templates/story/story 
.php?storyId=6519565

• �Masters of Photography Lange 
Gallery: masters-of-photography 
.com/L/lange/lange.html

WEB LINKS
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Take our crossword challenge before 
reading this issue. Then come back and fill 
in any blanks. The starred clues refer to the 
article and map on pp. 8-11. 

  ACROSS                                  
	 *1	T he U.K.’s ___ is $36,000 (abbr.).
	 4	S mall Hawaiian guitar, for short
	 *7	�T he land ___ of the U.K. is 94,548  

square miles.
	 *9	 Continent of former colony India
	*10	�D irection from Wales to London  

(compass abbr.)
	 11	 Capture, as in ___ a crook
	 13	 Carson City is its capital (postal abbr.).
	 14	O ne of two ways to abbreviate mountain
	 15	H ow old one is
	*16	P eople native to the U.K.
	 18	P refix meaning three
	*19	� “The ___ never 26 Across on the  

British Empire.”
	 20	G oose eggs on a scorecard
	 21	D amascus: capital of ___ (abbr.)
	*22	Q ueen Elizabeth ___ is a symbolic leader.
	 24	N ight-hunting birds

	*26	G oes down (see 19 Across)
	 28	E xplosive substance
	 29	 What’s left after a fire

  DOWN                         
	 *1	N atural ___ is a major export.
	 2	R apper and radio host: Dr. ___
	 3	G ym class, for short
	 *4	L ongtime British ally (abbr.)
	 *5	�B ritish ___ and queens once 

ruled a mighty empire.
	 6	L ower border of a roof
	 8	P refix meaning against
	 9	S tomach muscle (slang)

	 12	N ervous or restless
	 14	�D evice for seeing into the  

body (abbr.)
	 15	R aggedy ___ and Andy
	*16	P rime Minister: Gordon ___
	 17	B elonging to us
	 18	B low a horn
	 21	A bbr. for steamship
	 22	B elonging to that thing
	 23	�S uffix meaning of, relating to, 

or being, as in Brit___
	 25	�M ilitary or official rank below 

captain (abbr.)
	 27	A piece (abbr.)

2 3 4 5 6

7 8 9

10 11 12 13

14 15

16

18

17

19 24

20 21 22 23

24

1

25 26 27

28 29

PUZZLE
CROSSWORD

Puzzle solution is in your Teacher’s Edition.

Puzzle by kathy wilmore

5 1
8 3 1 5 4

9 7
1 8 4
2 1 5 9

7 6 1
9 5

3 5 2 8 6
7 6

Thi
s

 g
rid

 
is

 f
rom


 S

ud
ok

u:
 1

00
 F

un
 N

um
be

r 
Pu

zz
les

,
 com


pil

e
d 

by
 

Kj
ar

ta
n 

Po
ski

t
t 

and
 

M
ich

a
el

 M
ep

ha
m

 (
Schol


a

st
ic

, 2
00

5)
.

Sudoku
Do you sudoku? This addictive puzzle from Japan 

has become hugely popular in the U.S. If you aren’t 
already a fan, here’s how to play: 

The puzzle grid is divided into 9 large squares, each 
of which is divided into 9 small squares. Each row and  
each column also has 9 squares. Your goal is to write 
a number from 1 to 9 in each square. Each digit can be 
used only once per row, column, and square.
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Reading Comprehension 

First Amendment  
Pop-up

The first 10 Amendments to the United States 
Constitution are known as the Bill of Rights. They 
were added to guarantee the rights and freedoms of 
individual Americans.

The First Amendment is only one sentence long, 

but it includes many of the basic rights the Framers 
considered essential. To help you understand what 
it says, we have “popped up” some of the more 
challenging terms. Read the information below, then 
use what you have learned to answer the questions.

questions

	 1.	 �How many basic rights does the First Amendment 
guarantee?

	 2.	 �What two things does this Amendment say about 
the government’s role in religion?

	 3.	 Why are speech and the press together?
	 4.	 Why is it important to be able to assemble?

	 5.	 �What is meant by the right “to petition the govern-
ment for a redress of grievances”? Can you think of 
a historical example?

Bonus question: Why do you suppose the Bill of  
Rights’ authors considered these particular rights  
so important?

(Write your answers on a separate sheet of paper.)

Congress shall make no law respecting an establishment 

of religion, or prohibiting the free exercise thereof; or 

abridging the freedom of speech, or of the press;  

or the right of the people peaceably to assemble,  

and to petition the Government  

for a redress of grievances.

respecting: relating to; 
concerned with; involving.

establishment: the 
creation of a private or 
public group.

prohibiting: forbidding 
by authority; preventing 
from doing something.

exercise: the act  
or practice of  
something, as in 
religious worship.

assemble: gather in 
a group, usually for a 
particular purpose.

press: the gathering, 
publishing, or broad
casting of news; 
journalism.

abridging: depriving, 
reducing, diminishing, 
or shortening.

petition: make a 
request, especially a 
formal, written plea.

redress: relief from 
distress; payment for a 
wrong, a loss, or an injury.

grievances: suffering, 
injustices, or distress.
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Karen Kellaher

This issue’s American history play (pp. 18-21) focuses on Dorothea 
Lange, whose poignant photographs captured bleak moments in 
U.S. history in a way that words could not. Use this lesson plan to 

help students “read” Lange’s photos and develop visual-literacy skills. 
This lesson was written for JS by Karen Kellaher, a substitute teacher in 
Warren County, New Jersey, and former Scholastic editor.

Visual Literacy
Dorothea Lange: Eye on America

OBJECTIVES
Students will:

�observe and describe historic •	
photographs.
�use their observations to draw •	
conclusions.
�apply what they learn by taking •	
their own documentary photos.

PREPARE
Preview some of Lange’s photos 
in the Web link section of the 
lesson plan (p. T-3). Allow 
students Internet access to 
view them, or print out several. 
(Include captions for historical 
context.) Purchase several 
inexpensive disposable cameras 
for the last part of the lesson.

ENGAGE
Ask: What does the expression 
“One picture is worth a thousand 
words” mean? How might it apply 
to historical photos in particular?

TEACH
1. After students read the play 
aloud, ask them to find context 
clues that help identify Lange’s 
purpose in taking photos. Exam-
ples: “People need to know what’s 
going on here!” (p. 20); “The peo-

ple in these camps want their story 
told, and I intend to tell it.” (p. 21)
2. Direct students’ attention to the 
examples of Lange’s work that 
appear on both spreads. Point out 
that when we read text, we iden-
tify words and sentences, then use 
thinking skills and prior knowledge 
to make sense of them. When we 
“read” images, we observe details 
in a picture, then think critically 
about what those details mean.
3. Have students work in pairs to 
choose a Lange photo that interests 
them from the play or from exam-
ples that you printed out earlier.
4. Use the following questions to 
help students make sense of the 
photo they have chosen.
Observe:

�Are there people in the photo•	
graph? If so, describe their 
appearance, clothing, actions, 
and facial expressions. If not, 
what is the content of the photo?
�What kinds of objects or build-•	
ings do you see?
�To which part of the photo do •	
your eyes go first?

Analyze:
�What does the title and/or •	
caption tell you about the photo?
�What message do you think •	

Lange was trying to send when 
she took the photo?
�How does the photo make •	
viewers feel?
�How does the photo help us •	
understand this period in history?

5. Guide students toward the 
realization that photographers des-
ignate what they think is important 
or meaningful. They may zoom in 
on one person or thing, leaving out 
other details. Photographers are 
as much a part of their photos as 
writers are part of their text.

EXTEND
Challenge students to take photos 
that would tell future generations 
about student life in the U.S. in 
2009, as Lange’s photos shed 
light on the 1930s and 1940s. 
Have students take turns with 
several disposable cameras to 
document typical student life, 
trying to capture emotions as well 
as facts. (Remind them to get 
permission from subjects before 
taking any photos.) Collect all 
of the photos, then let students 
choose favorites for an “Our Eye 
on America” display.




