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News reports on today’s economic concerns abound. 
This article explains some of those concerns by 
showing how the current recession is affecting the 
lives of two teens and their families. The skills page 
provides relevant data.

n Objectives
• �Recognize how profoundly everyday life is affected 

by changes in a nation’s economy.

• Distinguish between recession and depression.

n The Basics
To help your students make sense of what they are 
hearing about the economy—and enable them to bet-
ter discuss it—here are definitions for some commonly 
encountered terms. (An expanded version is available 
as a reproducible at scholastic.com/juniorscholastic.)

• �assets (n): all things of worth owned by a person 
or business, including cash, property, equipment, 
and money owed to them, as well as the value of the 
company’s brand name and reputation.

• �bankrupt (adj): having been legally declared unable 
to pay one’s debts.

• �credit (n): money or goods granted for use, under 
agreement that it will be repaid on a regular 
schedule.

• �economics (n): theory, principles, or practices based 
on the production, distribution, and consumption 
of goods and services; also, the social science that 
studies such practices.

• �foreclosure (n): a legal process used to seize a house 
when an individual can’t pay his or her mortgage.

• �mortgage (n): a loan from a bank for the purchase 
of a home or other major property.

n Content-Area Questions
culture/social studies

	 1.	 �Why did 16-year-old Alex Jefferson have to 
find a job? How might the need to work affect a 
teen’s relationship with his her or friends?

	 2.	 �How might you help your family stay afloat in 
hard times?

geography

	 1.	 �Consult a map: In which compass direction did 
the Gaoa family travel in its relocation from 

Chattanooga, Tennessee, to Bowling Green, Ken-
tucky? (northwest; north also acceptable)

language arts

	 1.	 �Put yourself in the shoes of Solomona Gaoa or 
one of his sisters and write an imaginary diary 
entry. How do you feel about having to move 
because of your father’s new job? Include both 
pros and cons of such a major life change.

math

Note: Use the data on p. 9 to answer these two questions.
	 1.	 �In 2008, which was greater: the number of 

properties with foreclosures filed on them, or 
the number of nonbusiness bankruptcies filed? 
(the number of property foreclosures—more than 
2 million, compared with around 1.1 million)

	 2.	 �The basic necessities—food, clothing, and 
shelter—accounted for what share of U.S. con-
sumers’ spending in 2007? (half; 12% food + 
4% apparel + 34% housing = 50%)

COVER STORY: Moving Ahead/
Economy by the Numbers (pp. 6-9)

➤ NCSS standard
Production, distribution,  
& consumption

For downloadable 
reproducibles, go to

scholastic.com/js 

W ant to enhance your classroom 
experience with JS? Go to 

our home page. You’ll find digital 
reproducibles,  plenty of useful URLs 
that relate to articles in each issue, 
and “Word Wise,” a list of vocabulary 
words featured in each 
issue. Your students can 
play the Mapman Game and 
vote on debate topics. 
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When the Supreme Court opens 
its 2009-2010 regular session on 
October 5, the bench will include 
Sonia Sotomayor, the first Hispanic 
Justice—and only the third woman 
out of 111 Justices in the Court’s 
220-year history.

n Objectives
• �Acknowledge a historic first and 

recognize Hispanic Heritage 
Month (September 15-October 15).

• �Trace Sotomayor’s path to the 
Supreme Court.

• �Review the system of checks 
and balances between the three 
branches of the U.S. govern-
ment (see “Checks and Balances” 
reproducible, p. T-7).

n Rapid Review
• �What part did each branch of gov-

ernment play in this news story? 
(Sotomayor was nominated by the 
President/executive and confirmed 
by the Senate/legislative to serve in 
the Supreme Court/judicial.)

• �What did some critics fear might 
affect Sotomayor’s objectivity as 
a Justice? (the fact that she is an 
ethnic minority)

n Doing Justice
In accepting President Obama’s 
nomination last May (see Web 
Links), Sotomayor said, “I stand on 
the shoulders of countless people, 
yet there is one extraordinary 
person who is my life aspiration. 

That person is my mother, Celina 
Sotomayor.” What does it mean to 
“stand on the shoulders” of others? 
If you were given a great opportu-
nity, whom would you cite as a role 
model? Compose a brief statement 
about that individual and what he 
or she has taught you, then deliver 
it to the public (your classmates).

What would it be like to have your 
future plotted out from birth? In 
ancient Sparta, male citizens had 
basically one choice in life.

n Objectives
• �Learn about the importance of 

Sparta in ancient Greece.

• �Consider how people are affected 
when their society is oriented 
toward war.

n Backstory
Spartans of the “golden age” 
believed in a legendary past that 
could be traced back to Menelaus, 
King of Sparta, and his queen, 
Helen. Helen’s running off with—
or being kidnapped by—Paris of 

Troy was the spark that set off the 
Trojan War, as related in Homer’s 
Iliad. Scholars date this possibly 
mythical conflict to the 12th or 
13th century b.c.

n Words’ Worth
Ancient Sparta was the inspiration 
for the adjectives spartan (marked 
by self-denial or frugality) and 
laconic (extremely terse; from the 
region of Laconia).

n Rapid Review
How were Spartan boys toughened 
by the agoge? (They were restricted 
to one garment and infrequent 
baths; often beaten and made to 
fight; taught to steal to survive.)

n A Perfect World?
Historian Paul Cartledge has called 
Sparta “an authoritative, hierarchi-
cal, and repressive utopia.” What is 
a utopia? Why might Spartans have 
seen their society this way? Why 
do humans find the idea of a utopia 
so appealing? Is a utopia even pos-
sible? Explain your answers.

Special: The Newest Justice
(pp. 10-11)

World History: Child Soldiers of 
Sparta (pp. 12-15)

➤ NCSS standard
Power, authority, & governance

➤ NCSS standard
Culture & cultural diversity

     

• �Interactive chronology: nytimes.
com/interactive/2000/05/26/us 
/politics/20090526_SOTOMAYOR_
TIMELINE.html

• �Sotomayor’s acceptance speech: 
abcnews.go.com/video 
/playerIndex?id=7677430

WEB LINKS

     

• �Ancient Greek civilizations:  
mnsu.edu/emuseum/prehistory 
/aegean/thecities/sparta.html

• �Greek historian Herodotus on 
Thermopylae: edsitement.neh 
.gov/LaunchPad/Launch-Battle-of-
Thermopylae.html

WEB LINKS
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Take our crossword challenge before 
reading this issue. Then come back and fill 
in any blanks. The starred clues refer to the 
the article on pp. 12-14. 

  ACROSS                                  
	 *1	 Youth in the 17 Down were poorly ___.
	 *4	 “Come ___ with your shield—or on it!”
	 8	U nable to hear
	 10	� Designed for use in grades 1 through 12; 

short for elementary and high school (abbr.)
	 11	�S arah Palin was its Governor (postal abbr.).
	*12	�S parta and Athens were dominant during 

the “golden ___ of Greece.”
	 14	I ts capital is Springfield (postal abbr.).
	 15	�N ickname of pop-music show hosted by 

Carson Daly
	 16	T hree-part deli sandwich (abbr.)
	*17	� A phalanx was a group of heavily ___ soldiers.
	 19	�C omputer-generated imagery, in Hollywood 

shorthand
	*20	�S partan girls wrestled and ___ to stay strong.
	 21	 “___ and behold!”
	 22	 Yiddish exclamations of dismay
	 23	C hemical symbol for europium
	 25	 Hometown of India’s Taj Mahal
	*27	� Famous battle site: the mountain ___ of 

Thermopylae

	*29	�S partans threw infants deemed 
too ___ to survive off a cliff.

	*30	�I n Sparta, a daughter had less 
rigorous training than a ___.

  DOWN                         
	 1	� Federal agency concerned with 

food and drug safety (abbr.)
	 2	�S queaky shriek, as in “___, a 

mouse!”
	 3	 Yes, in Russian
	 4	B uzzing honeymaker
	 5	� World Series opponent of  

the NL (abbr.)
	 *6	�S tarred clues relate to “___ 

Soldiers of Sparta.”
	 7	T raditional garb for a Scotsman

	 *9	� Helots had to ___ while Spartan 
men went to war.

	*13	�M en endured any pain for the ___ 
of waging war for Sparta. 

	 15	 Prefix meaning three
	 16	� Patriot, statesman, and 

inventor: ___ Franklin
	*17	�T raining system for  

Spartan boys
	 18	S cratchy sound
	 19	T alon
	 22	 What an acorn becomes
	 23	 That, in Spanish
	 24	� American military branch that 

goes to sea (abbr.)
	 26	S un god of ancient Egypt
	 28	 “Good ___ gold”

2 3 4 5 6 7

8 9 10

11 12 13 14

15 16

17 18
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PUZZLE
CROSSWORD

Puzzle solution is in your Teacher’s Edition.

Puzzle by kathy wilmore
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Sudoku
Do you sudoku? This addictive puzzle from Japan 

has become hugely popular in the U.S. If you aren’t 
already a fan, here’s how to play: 

The puzzle grid is divided into 9 large squares, each 
of which is divided into 9 small squares. Each row and  
each column also has 9 squares. Your goal is to write 
a number from 1 to 9 in each square. Each digit can be 
used only once per row, column, and square.

T-6  September 21, 2009 • Teacher’s Edition • JUNIOR SCHOLASTIC



 skills reproducibleNAME: __________________________________________________________________________________________________________________________ ®

The United States Constitution calls for a federal 
government with three separate and equally 
powerful divisions: the legislative (Congress), the 
executive (the President), and the judicial (the 
Supreme Court) branches.

The Constitution gives each branch the ability to 
limit the powers of the other two. This is a system 
known as checks and balances. The table below 
shows some of the powers granted to each branch. 
Study it, then answer the questions.

questions
	 1.	 �Which branch of government can appoint judges, 

ambassadors, and other government officials?
	 2.	 How can Congress override a presidential veto?
	 3.	 �How can the Supreme Court check actions by 

Congress?
	 4.	 �Who has the power to impeach a government 

official?
	 5.	 �Which branch of the federal government commands 

the U.S. Armed Forces?

	 6.	 �Which branch of government can try a dispute 
between states?

	 7.	 �Which group has the power to try an official who 
has been impeached?

	 8.	 �Which branch makes the country’s laws?
	 9.	 Which group has the power to approve treaties?
	10.	 �Would you rather be the President, a U.S. Senator, 

a U.S. Representative, or a Supreme Court Justice? 
Give reasons for your answer.
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Making Comparisons 

Checks And Balances

The U.S. Con-
gress makes 
the country’s 
laws. It has 
two chambers: 
the U.S. House 

of Representatives and the U.S. Senate.
• �Congress can check the executive branch 

through its power to appropriate funds 
(decide how much money will be spent on 
various purposes).

• �If the President vetoes (rejects) a law, 
Congress can override the veto by a two-
thirds vote in both chambers.

• �The Senate must approve treaties and 
presidential appointments.

• �The House has the power to impeach 
(accuse of a crime or misdemeanor) U.S. 
officials, including the President and 
Supreme Court Justices.

• �The Senate has the power to try U.S. 
officials who have been impeached. 

The President 
enforces federal 
laws, commands 
the U.S. Armed 
Forces, makes 
treaties, and 

appoints judges, ambassadors, and 
other high-level officials.
• �The President can check the 

power of Congress by vetoing bills. 
However, Congress can override 
this veto if it has enough votes in 
both chambers.

• �The President checks the power of 
the Supreme Court by appointing its 
Justices. The Senate must approve 
these appointments.

• �The President can pardon (excuse) 
people who have committed 
“offenses against the United 
States,” except in cases of an 
official’s impeachment.

The Supreme 
Court can 
hear and 
decide cases 
appealed 
from state 

or federal courts under the 
Constitution, U.S. laws, or 
treaties. (On rare occasions, 
it may hear cases that 
haven’t gone through the 
lower courts.) It can try cases 
involving disputes between 
states.
• �The Court can check 

Congress by ruling that a law 
is unconstitutional.

• �The Court can check the 
power of the executive 
branch by ruling that one 
or more of its actions is 
unconstitutional.

Write your answers on a separate sheet of paper.
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 tEACHER TO TEACHER 

Sonia Sotomayor will soon take her place on the bench as 
the nation’s newest Supreme Court Justice. Read her story 
(pp. 10-11). Then use the lesson below to explore the kinds of 

complex decisions she will help make as a member of the nation’s high-
est court. This lesson was written for JS by Karen Kellaher, a substitute 
teacher in Warren County, New Jersey, and former Scholastic editor.

Making Complex Decisions
The Newest Justice

OBJECTIVES
Students will:
• �research and discuss milestone 

Supreme Court cases.
• �collaborate to decide a case and 

issue a majority opinion.

PREPARE
Before students arrive, list the 
following on the board.

Supreme Court cases:
• Brown v. Board of Education
• Miranda v. Arizona
• Tinker v. Des Moines

Questions:
1. What was the case about?
2. When did it take place?
3. What did the Court rule?

TEACH
	1.	 Review the Supreme Court’s 
role: to ensure that laws and actions 
of the government are fair according 
to the United States Constitution. 
When people challenge a law or 
action that they think is unfair, the 
case first goes to a lower court. If 
that court’s decision is appealed, the 
case can keep going higher. Only 
about 150 cases each year go all the 
way to the Supreme Court.

 	2.	Explain that parts of the 
Constitution are vague and difficult 
to interpret. Often, Justices dis-
agree on what the Constitution says 
about a particular issue. The Court 
then makes its ruling based on a 
majority vote. One Justice writes 
an essay that explains the majority 
opinion. A Justice who disagrees 
often writes a dissenting (express-
ing different ideas) opinion.

	3.	Direct students’ attention to the 
cases and questions you have listed 
on the board. Have students select 
one case and research it at the 
school library or online. Students 
will find useful information at  
landmarkcases.org, as well as at 
cybersleuth-kids.com/sleuth 
/Government/United_States/Supreme 
_Court_Cases. Invite students to 
report back to the class.

4.	 Explain that students will now 
decide a case. Divide students into 
odd-numbered groups, then share 
the facts of the case in the following 
box. Instruct students to debate the 
case, then vote. Have each group 
write a paragraph giving its major-
ity opinion. Students who disagree 
should write a minority opinion.

YOUR CASE:
Just before school let out for the 
year, students were working on the 
final issue of the school newspaper. 
In accordance with school policy, 
they showed the pages to their 
faculty adviser. In turn, the adviser 
showed the pages to the principal. 
The principal thought that two of the 
stories were inappropriate. Since 
there was no time to revise the 
issue, he told the adviser to delete 
those stories. The students thought 
that this was unfair and took the 
school to court.  What do you think? 
Should school administrators be 
able to control what a school paper 
can print?

	5.	 Share with students the real-life 
results. The case summarized above, 
Hazelwood v. Kuhlmeier, led to a 
landmark decision by the Supreme 
Court in 1988. The Court ruled that 
schools may limit what students can 
say or do in school-run activities.

	6.	As a class, discuss the qualities 
that Sotomayor and her colleagues 
must possess in order to grapple 
with issues like these every day.
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